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Introduction
This set of assessment tools is for the unit of competency CHCEDS036 Support the development of literacy and oral language skills. 

The guide is divided into three sections:

Section 1:
Unit of competency

Section 2:
Assessment resources

Glossary (VET sector terminology)

As the trainer, you are in the best position to judge the full training and assessment requirements of a unit of competency. The judgments that you make in this regard should form part of your broader training and assessment strategy.

Learners may or may not be employed in the workplace. Where a learner is currently employed, you should endeavour to use relevant workplace documents and resources. Where learners are not currently employed, you must provide example documentation and a simulated environment wherever possible. Encourage classroom learners to take every opportunity to observe a real working environment and discuss what they have seen. Note that observation and assessment in the workplace is mandatory for some units of competency. Refer to section 1.2 of this guide, or to the assessment requirements of the relevant unit of competency, for details of assessment conditions.
Section 1 - Unit of Competency
The CHC Community Services Training Package was developed by the Community Services and Health Industry Skills Council in consultation with industry stakeholders including employers, unions, peak bodies, professional associations, regulatory bodies, registered training organisations (RTOs) and other relevant parties. The training package specifies the skills and knowledge required to perform effectively in the workplace.

Individual units of competency are nationally agreed statements that describe work outcomes and can stand alone when applied in the workplace.

This section outlines the requirements of the unit of competency CHCEDS036 Support the development of literacy and oral language skills and other information relevant to it.

It contains the following information:

1.1 
Elements of competency and performance criteria

1.2
Assessment requirements 
1.3 
Dimensions of competency

1.4
Foundation skills
1.5
Skill sets

1.6
Recognition of prior learning (RPL)
1.7 
Glossary of terms
1.1
Elements of competency and performance criteria

The elements of competency define the skills required to perform a work activity. They describe the required outcomes that need to be assessed. 

The performance criteria define the level of skill necessary to achieve the requirements of the element.

The following table maps the content in the on-line course CHCEDS036 Support the development of literacy and oral language skills to the unit of competency.

	CHCEDS036 Support the development of literacy and oral language skills
	Where covered in learning materials

	Element 1: Identify oral language, reading and writing skills
	

	1.1 
Explore link between oral language, reading and writing
	Section 3, Section 4, Section 5, Section 6, Section 7

	1.2 
Identify skills required for oral language, reading and writing
	Section 3, Section 4, Section 5, Section 6, Section 7

	1.3 
Recognise the use of oral language, reading and writing for different purposes
	Section 3, Section 4, Section 5, Section 6, Section 7

	1.4
Identify oral language, reading and writing processes with support from the teacher
	Section 3, Section 4, Section 5, Section 6, Section 7

	Element 2: Work within guidelines of literacy program
	

	2.1
Read and interpret current curriculum documents in relation to literacy
	Section 1

	2.2
Identify current literacy programs
	

	2.3
Use agreed recording systems for students’ abilities in literacy as directed by the teacher
	Section 3, Section 4, Section 5, Section 6, Section 7

	2.4
Work within structure and guidelines of literacy program as directed by the teacher
	Section 3, Section 4, Section 5, Section 6, Section 7

	2.5 
Select and modify appropriate resources to support literacy programs as needed
	Section 3, Section 4, Section 5, Section 6, Section 7

	Element 3: Support student literacy
	

	3.1
Use appropriate strategies to support literacy program under the guidance of the teacher
	Section 3, Section 4, Section 5, Section 6, Section 7

	3.2
Encourage and support students to become independent, literate learners
	Section 3, Section 4, Section 5, Section 6, Section 7

	3.3 
Support the accurate use of literacy conventions and processes
	Section 3, Section 4, Section 5, Section 6, Section 7

	3.4 
Monitor literacy program
	Section 3, Section 4, Section 5, Section 6, Section 7

	3.5 
Provide feedback and evaluation of student progress to teacher
	Section 3, Section 4, Section 5, Section 6, Section 7

	3.6 
Identify correct storage and retrieval of confidential records
	Section 3, Section 4, Section 5, Section 6, Section 7


1.2
Assessment requirements 

CHCEDS036 Support the development of literacy and oral language skills covers the outcomes, skills and knowledge required to in helping students who need additional support with their reading, writing and oral language skills. 

The assessment requirements consist of three criteria:

· Performance evidence: details the skills to be demonstrated, the consistency of performance (for example, on how many occasions, in what range of situations, using what range of equipment) and any licensing, regulatory or registration requirements
· Knowledge evidence: the scope and depth of knowledge required
· Assessment conditions: specify where assessment can take place, what resources are required and what interactions with other people are required
Performance evidence
The performance evidence for the unit CHCEDS036 Support the development of literacy and oral language skills consists of demonstrated evidence that the candidate has:
· implemented reading, writing and oral language support strategies for at least two students, as directed by the teacher

· maintained and completed required records for at least two students

· completed a sequence of tasks with direction and support from the teacher

· interpreted information from written and/or verbal directions

· managed time to provide effective support to learners as guided by teachers

· consulted with teachers and other colleagues to accommodate individual student requirements.
Knowledge evidence
The knowledge evidence within the unit CHCEDS036 Support the development of literacy and oral language skills consists of:

· relationships between oral language, reading and writing

· a range of strategies to develop students’ oral language, reading and writing skills

· role of education support worker in providing oral language, reading and writing support to students

· a range of effective communication strategies for use with students and teachers

· genres and writing styles

· texts for different purposes

· accurate spelling, grammar and punctuation

· organisation policies and procedures

· current curriculum and literacy programs.
Assessment conditions
Skills must be demonstrated in a regulated education environment.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
1.3
Dimensions of competency

The dimensions of competency relate to all aspects of work performance. The following table explores the four dimensions of competency in more detail.

	Dimensions of competency
	What it means

	Task skills
	The candidate must perform the individual skills required to complete a work activity to the required standard.

	Task management skills
	The candidate must manage a number of different tasks to complete a whole work activity, such as working to meet deadlines.

	Contingency management skills
	The candidate must use their problem-solving skills to resolve issues that arise when performing a work activity.

	Job/role environment skills
	The candidate must perform effectively in the workplace when undertaking a work activity by working well with all stakeholders and following workplace policies and procedures.


Assessors and/or their training organisations need to ensure that the range of assessment instruments developed for this unit adequately explore the dimensions of competency.
1.4
Foundation skills

Underpinning all job roles is a set of skills that are essential if learners are to participate successfully in work and be valuable and productive employees. Employers and industry have identified these skills as: 

· learning
· reading

· writing

· oral communication

· numeracy

· working in a team

· planning and organising

· making decisions

· identifying and solving problems

· creating and innovating

· working in a digital world.

These skills are embedded in this unit of competency, although you will need to take time to analyse the unit to identify where particular foundation skills are evident. 

Do not assume that learners already have these skills; for example, even if you believe they have good writing skills, they may never have written a specific type of report before.

Remember that the learner may not necessarily need all these skills for a specific task, nor be required to develop them to a high level. This will depend on the nature of the task and the context in which they are working.

Your role is to:

· when planning your assessment program, identify where foundation skills are embedded in the unit of competency and how learners can demonstrate they have acquired the skills 

· encourage learners to record in the template that follows the Final Assessment the activities they have performed that demonstrate specific foundation skills; they can do this after completing each chapter in the learner guide.

1.5
Skill sets

Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. 

Skill sets do not replace qualifications as the foundation for undertaking work in the community sector. Skill sets build on a relevant qualification and enable a qualified worker to move laterally into work areas addressed by the skill set or to broaden their skill base in relation to the services they provide.

CHCEDS036 Support the development of literacy and oral language skills is not part of a Community Services Training Package skill set as identified by the national Industry Skills Council.
1.6
Recognition of prior learning (RPL)

Recognition of prior learning (RPL) is an assessment process that assesses an individual’ s non-formal and informal learning to determine the extent to which that individual has achieved the required learning outcomes, competency outcomes, or standards for entry to, and/or partial or total completion of, a qualification.

To have skills and knowledge formally acknowledged, a learner must supply a range of evidence to verify competency. The trainer then needs to assess this evidence against the criteria for the qualification.

Evidence of competency may include work samples, journals and third-party testimonials. Learners may also need to be observed undertaking set tasks and/or answer set questions.

The full RPL Kit for this qualification is available. The kit consists of four parts:
· Assessor’s Guide

· Candidate’s Guide

· Forms

· Workplace Guide

1.7
Glossary of terms
Previously, units of competency included a ‘Range Statement’ that provided a way of understanding the scope of terms essential to performance criteria. Range Statements are no longer part of the endorsed components of Training Packages, but this section provides some general understanding to many of the concepts used in the Early Childhood Education and Care qualifications.

Where possible and appropriate the specific knowledge for this unit should be contextualised to the candidates’ workplace. For example, when dealing with organisational policies and procedures, look at the actual policies and procedures of the workplace.
Active voice: A sentence is written in active voice when the subject of the sentence is performing the action (for example, "The cat chased the mouse.")

Adjective: An adjective is a word used to describe and give more information about a noun, which could be a person, place or object.

Adverb: An adverb is a word which modifies a verb, which means that it tells you how, when, where or why something is being done.

Alliteration: Often used in poetry, alliteration is the repetition of an initial letter or sound in closely connected words. 

Alphabetic principle: The idea or understanding that letters of the alphabet represent specific sounds in speech.

Apostrophe: Apostrophes are punctuation marks used to show possession and to show contraction (also known as omission).

Article: Articles are words which tell us whether a noun is general (any noun) or specific. There are three articles: 'the' is a definite article and 'a' and 'an' are indefinite articles.

Argument text: Argument text is a piece of writing which expresses points of view 'for' or 'against' the subject. 

Automaticity: The automatic processing of information as, for example, when a reader or writer does not need to pause to work out words as they read or write.

Biography and autobiography: A biography is a non-fiction text written about someone else's life (usually someone famous). An autobiography is a text written about one's own life.

Blend: To join sounds together.
Blending sounds: Blending sounds means looking at a word and, rather than saying the separate sounds that make it up, linking the sounds together and saying the whole word in one go. Blending is an essential phonics skill which children are taught as part of learning to read.

Book report: A book report or review is your child’s written critique of a book. Book reports tend to focus on describing what the book is about, while reviews are more concerned with your child’s opinion of the book. 

Brainstorming: Brainstorming is a process in which a question or problem is posed, then a group of people give ideas which are noted by a person who writes them down on paper or a board for the group to see.

Clause: Clauses are the building blocks of sentences, groups of words that contain a subject and a verb. Clauses can be main or subordinate.

Cohesive device: A language feature used to make connections within a text or to draw attention to existing connections, for example, the use of linking words such as because and however, the repeated use of pronouns (Mere ... she ... she ...), and the use of demonstratives such as this and that.
Complex sentence: A sentence that has a main clause and at least one subordinate clause, which begins with a subordinating conjunction such as when, how, because, although, and so on – for example, “She could paint amazing pictures [main clause] although she was only six [subordinate clause]”. The subordinate clause is dependent on the main clause and cannot stand alone.

Compound sentence: A sentence consisting of at least two main clauses. The clauses are independent of each other (each one could stand alone) and are linked by a co-ordinating conjunction such as and, but, or or, for example, I mowed the lawn, but you trimmed the edges.

Connective: A connective is a word that joins one part of a text to another. Connectives can be conjunctions or adverbs.

Connotations: The associations that certain words and phrases evoke in readers’ minds, which affect the way in which readers interpret the text.

Consonant and consonant cluster: The alphabet is made up of 26 letters, 5 of which are vowels (a, e, i, o, u) and the rest of which are consonants. A consonant is a sound that is made by blocking air from flowing out of the mouth with the teeth, tongue, lips or palate. Two consonants which appear next to each other are known as a consonant cluster.

Contracted words or contractions: Contracted words are short words made by putting two words together. Letters are missed out in the contraction and replaced by an apostrophe, for example I'm (I am) or it's (it is).

Creative writing: Narrative or creative writing involves writing stories with a structure, using knowledge of grammar and punctuation to present them correctly.

Decoding: Decoding is the process of seeing written words on a page and being able to say them out loud. 

Dialogue: Speech in written form. In the context of early reading, dialogue means direct speech using speech marks.

Digraph: A digraph is two letters that make one sound. Digraphs can be made up of vowels or consonants.

Direct and indirect speech: Direct speech is a sentence in which the exact words spoken are reproduced in speech marks (quotation marks or inverted commas). Indirect speech or reported speech is when the general points of what someone has said are reported, without actually writing the speech out in full.

Embedded clause: An embedded clause is a clause used in the middle of another clause. It is usually marked by commas.

Encoding: Encoding is the process of hearing a sound and being able to write a symbol to represent that sound.

Exception words: Exception words are words in which the English spelling code works in an unusual or uncommon way. Children learn to read and spell common exception words throughout their time in primary school, particularly in Reception, Y1 and Y2.

Explanation text: An explanation text describes a process. These non-fiction texts are usually written in the present tense, with numbered points and diagrams or pictures to make the process clear.

Extended writing: Extended writing is when children are given a set amount of time to produce a piece of writing unaided. An extended writing session often marks the end of a unit of literacy teaching.

Fable: A fable is a story that features animals, plants or forces of nature that have been anthropomorphised (given human qualities) and ends with a ‘moral’.

Figurative language: Figurative language uses words and ideas to suggest meaning (as opposed to literal language, which communicates in a plain and obvious way). In primary school, forms of figurative language studied include metaphor, simile, personification, hyperbole and onomatopoeia.

Fluency: The ability to speak, read, or write rapidly and accurately, focusing on meaning and phrasing without having to give laborious attention to the individual words or the common forms and sequences of the language.

Fronted adverbials: Fronted adverbials are words or phrases at the beginning of a sentence, used like adverbs to describe the action that follows.

Grapheme: A grapheme is a written symbol that represents a sound (a phoneme). This can be a single letter, or could be a sequence of letters (ai, sh, igh, tch, for example). 

Guided reading: Guided reading is a regular, time-tabled session in which teachers work with a small number of children in the classroom to analyse a text in detail, making sure each child can read each word and discussing meaning of the text with them.

High-frequency words: High-frequency words are some of the most common words in the English language. A number of them don’t follow phonetic rules, so they must be learned individually by heart. 

Homophone: Homophones are words that sound the same but have different meanings. Some homophones are pronounced the same way and spelled the same way but have different meanings; others are pronounced the same way but are spelled differently and have different meanings.

Information text: An information text is a non-fiction text which gives information about a particular thing. Information texts are sometimes called non-chronological reports, because they are reporting information about something without mentioning the order of events.

Instruction text: An instruction text is a non-fiction text such as a recipe or manual. Instruction texts include lists of items and numbered points detailing how to carry out a certain activity. 

Letter sound: A letter sound is literally the sound we make when we are reading a written letter of the alphabet.

Look, Cover, Write, Check: Look, Cover, Write, Check is a strategy used to help children learn to spell. When learning a new word, children are asked to: look at it, cover it over with a piece of paper or their hand, write the spelling again next to the word and finally uncover the spelling to check if they have got it right.

Metaphor: A metaphor is a comparison which is not literally true. It suggests what something is like by comparing it with something else with similar characteristics (for example, my brother is a piglet).

Modal verbs: A modal verb is a special type of verb which changes or affects other verbs in a sentence. Modal verbs are used to show the level of possibility, indicate ability, show obligation or give permission.

Morphology: The study of the forms of words and how they are constructed in terms of parts that have meaning.

Myths and legends: A myth is a traditional, ancient story that is fictional. Myths were often written to explain natural phenomena and quite often involved gods and fantasy creatures. A legend is a story which takes place within human history. Legends are widely believed to be rooted in the truth but will have evolved over time and taken on fictional elements.

Non-chronological report: A non-chronological report is a non-fiction report which is not written in time order. Explanation texts, recounts and instruction texts are non-chronological reports.

Non-fiction: Any text that is not a story is non-fiction. Non-fiction texts studied at primary school include instruction texts, recounts, information texts, explanation texts, persuasive texts, biography, journalistic writing and argument texts.

Nominalisation: Forming a noun from a verb or adjective.

Noun: A noun is a naming word. It is a thing, a person, an animal or a place. Nouns can be common, proper, abstract or collective.

Object: The object of a sentence is the thing or person that is involved in an action but does not carry it out ("The cat chased the mouse.").

Onomatopoeia: Onomatopoeia is a word that names a sound but also sounds like that sound. For example: boom, honk, pop, crack, cuckoo, crack, splat, tweet, zoom, sizzle, whizz, buzz, hiss, rip.

Paragraph: A paragraph is a section of writing consisting of one or more sentences grouped together and discussing one main subject.

Passive voice: A sentence is written in passive voice when the subject of the sentence has something done to it by someone or something. For example: "The mouse was being chased by the cat."

Personification: Personification is a type of figurative language which gives an object human characteristics (emotions, sensations, speech, physical movements).

Persuasive text: Persuasive text is non-fiction text which aims to make the reader do something. Adverts, posters and travel brochure are all kinds of persuasive text.

Phoneme: A phoneme is the smallest unit of sound.

Phonics: Phonics is a method of teaching children to read by linking sounds (phonemes) and the symbols that represent them (graphemes, or letters). Phonics is the method used in primary schools in the UK today to teach children to read. 

Phonological awareness: An overall understanding of the sound systems of a language, for example, an awareness that words are made up of combinations of sounds.

Prefix: A prefix is a string of letters that are added to the beginning of a root word, changing its meaning. 

Preposition: Prepositions are linking words in a sentence. We use prepositions to explain where things are in time or space. 

Pronoun: A pronoun is a word used to replace a noun. Examples of pronouns are: he, she, it, they. Pronouns can be personal and possessive.

Readability: The level or reading age at which the text can be read.

Reading comprehension: Reading comprehension means understanding what is being read and being able to engage with a text on many levels, understanding its layers of meaning.

Recount: A recount is a non-fiction piece of writing that gives details of an event that has happened. Diary entries, newspaper articles and letters are all forms of recounts.
Relative clause: A relative clause is a type of subordinate clause that adapts, describes or modifies a noun by using a relative pronoun (who, that or which).

Rhyme: Rhyme is the repetition of similar sounds in words, usually at the end of lines in poems and songs.

Root word: A root word is a basic word with no prefix or suffix added to it. By adding prefixes and suffixes to a root word we can change its meaning.

Scaffolding learning: 'Scaffolding' learning means providing a framework on paper that will support a child in learning a particular skill.

Sentence: A sentence is one word or a group of words that makes sense by itself (a grammatical unit). Sentences begin with a capital letter and end with a full stop, a question mark or an exclamation point. Sentences usually contain a subject (doing something) and a verb (what is being done).

Shared writing: Shared writing is a process teachers use o help children to understand how to write a particular kind of text. It involves a teacher producing some text on the board with input from the class.

Simile: A simile is a comparison phrase which finds similar characteristics in two objects and compares them, always by using the words 'like' or 'as'. 

Simple, compound and complex sentences:  A simple sentence has a subject and one verb. A compound sentence is formed when you join two main clauses with a connective. A complex sentence is formed when you join a main clause and a subordinate clause with a connective. 

Subject: The subject of a sentence is the thing or person who is carrying out the action described by the verb ("The cat chased the mouse."). 

Subordinate clause: A subordinate clause needs to be attached to a main clause because it cannot make sense on its own, although it contains a subject and a verb.

Suffix: A suffix is a string of letters that go at the end of a word, changing or adding to its meaning. Suffixes can show if a word is a noun, an adjective, an adverb or a verb.

Synthesising: Drawing two or more pieces of information together to create new understanding. In doing this, the student selects and uses information according to their purpose for reading or writing.

Syllable: A syllable is a single, unbroken sound of a spoken (or written) word. Syllables are sometimes called the ‘beats’ of a word.

Synonym: Synonyms are words with the same or similar meanings. 

Text: A piece of spoken, written, or visual communication that is a whole unit, for example, a conversation, a poem, a web page, a speech, or a poster.

Text features: A general term for all the written, graphic, and interactive characteristics that make one text like or different from another. Text features include the generic structure of the text (which is linked to its purpose); the layout of the text; the use of visual language features (such as headings, maps, diagrams, and illustrations); the language used; and the voice and register.

Tone: The phrasing and/or vocabulary used to express the emotion or perspective that the writer wants to convey.

Trigraph: A trigraph is a single sound that is represented by three letters, for example tch, igh in fight or ear in bear.

Verbal reasoning: Verbal reasoning is a form of problem-solving based around words and language. Verbal reasoning tasks include solving word problems, following written instructions to come up with a solution, spotting letter sequences and cracking letter- and number-based codes. 

Verbs: A verb expresses a physical action, a mental action or a state of being.

Verb tense: Verb tenses tell us the time when an action took place, in the past, the present or the future.

Visual language features: Text features that consist of graphic elements (for example, headings, text boxes, maps, charts, diagrams, illustrations, and photos as well as links, menus, and buttons, as found in web pages).

Vowel: The alphabet is made up of 26 letters, 5 of which are vowels (a, e, i, o, u) and the rest of which are consonants. A vowel is a sound that is made by allowing breath to flow out of the mouth, without closing any part of the mouth or throat.

Section 2 - Assessment tools
Assessment is all about collecting evidence and making decisions as to whether or not a learner has achieved competency. Assessment confirms that the learner can perform to the expected workplace standard, as outlined in the units of competency.

This section contains the summative assessment tools that are to be used in assessing this unit of competency.  The assessment tools have also been mapped against the requirements of unit assessment; these may be reviewed in the TEIA document CHC30213 Mapping Guide.     Assessors can use this mapping information to complete required assessment records.

It is an important responsibility of assessors to complete the assessment records themselves. This ensures all additional assessment activities deemed appropriate or required by the assessor, in addition to those within this document, are included in these records.

Section Two contains the following information:

2.1   Summative assessment

2.2
Solutions – general guidance
2.3 
Solutions – summative assessment
2.4
Evidence of competency

2.5
Assessment records

2.1
Summative assessment

Separate each assessment tool as required in the assessment process.
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	Assessment – CHCECE005


Assessment of Competency:  CHCEDS036 Support the development of literacy and oral language skills

	Candidate’s Name:
	


Purpose of Assessment:

This assessment activity is designed to assess your skills and knowledge across the whole unit CHCEDS036 Support the development of literacy and oral language skills. Wherever possible the unit will be assessed as part of your normal work function and activity. It may be integrated with other units of assessments. 
Competency in this unit needs to be assessed over a period of time (e.g. weeks), in a range of contexts (e.g. in differing functions with your workplace or potential workplace, and on multiple occasions (i.e. at least three occasions) involving a combination of direct, indirect and supplementary forms of evidence (as negotiated with your assessor and listed in the assessment strategy for this course).

The following activity forms part of your assessment of competence. You may also be required to demonstrate your skills and/or provide various workplace documents or third-party reports. Your assessor will give you guidance in this area.

Conditions of Assessment:

You must have negotiated your assessment with you with your assigned assessor.

Review and consider the assessment tasks in detail. The tasks are holistic in nature, and you will need to ensure all elements of the unit are covered and you have addressed all requirements.

To demonstrate competence in this unit, you must be able to provide evidence that demonstrates your competency in each of the performance criteria, the underpinning knowledge and skills and employability skills.

To complete this assessment activity, you need:

· Access to a word processor and printer.

· Internet access.
· Access to a suitable workplace where you may demonstrate your competency within a real world situation.
· To complete the tasks outlined in Part A, B and C and submit responses as directed by your trainer/assessor/training organisation

· To ensure you maintain confidentiality as required.

Instructions:

Your trainer or assessor will provide you with instructions as to how to present your responses. They may adjust the assessment activity depending on the circumstances of your training program.
You must keep a copy of all work, documents or media you submit to the assessor.

If you do not agree with the assessment decision, you do have the right of appeal as outlined in the RTO’s policies: www.teia.edu.au 

If you wish to appeal your assessment, please contact the Training Administrator on 07-47871410 or email admin@teia.edu.au.

Details of this assessment are treated according to Privacy arrangements of this organisation. In general, the only persons who will have access to the assessment materials will be assessors who are considering your work to make assessment decisions.

If you require assistance in any aspect of this assessment, or you seek clarification about the activity, the process or the general policies of the RTO contact your assigned assessor, trainer or the RTO (www.teia.edu.au) or additional support and advice.
Part A

In this assessment task you are required to complete a classroom-based project.  Your work will result in a report to your supervising teacher and assessor. 

Identify a student who requires extra support to develop their literacy and oral language skills. Negotiate with your supervisor to provide additional support in the form of a series of one-on-one coaching or support lessons.  During your delivery of these sessions (between 3 and 5 sessions), record your observations, insights, student data and performance and any other information you believe is worthwhile.

You are also asked, where possible, to video (use video glasses for example) at least two of the sessions.

Write a report for the teacher including details such as:

· how literacy and oral language skills were identified

· how the students’ skill levels were assessed

· what guidelines were followed

· what support strategies were put in place to help the student improve their literacy and oral language skills

· resources that we used to help the student improve their literacy and oral language skill levels

· the records that were kept and will be maintained in the future

· how you reported on the success and challenges of the support program

· what steps you took to ensure the student information was kept confidential

· the feedback and collaboration strategies used to ensure family support for the activity

In your report also include a summary of your suggestions for future activities and support that could be considered for this student.

The report must be in digital form. Your assessor will provide some direction in this matter. 

(Project, Report)

Part B
There are eight questions for you to write responses to. Each of your answers is to be no more than 200 words in length,
Question One

What are the links between oral language, reading and writing?

Question Two 

Explain what pronunciation is? What do students need to do to successfully pronounce words?

Question Three

Explain what recounts are and the features and structure you would expect to find in a recount.

Question Four

Fairytales are a genre. What features and structure would you expect to find in a fairytale? Identify three themes’ fairytales are often based on.
Question Five

What is a curriculum? What is not included in a curriculum is and what does this mean for teachers? 
Question Six

What is a running record? Describe the procedure followed when recording a running record.

Question Seven 

What is paired reading? Explain the process of paired reading.

Question Eight 

What two things is the semi-colon symbol (;) used for? Provide an example of each.
(Short answer test)

Part C
A multi-choice, short answer test forms this part of your assessment.  You will do this test on-line through your learning management system.  Your responses will be automatically checked.  

Before starting this test, please discuss your readiness to with your assessor.
(On-line Quiz)

2.2
Solutions - General guidance
Assessors should review the solutions provided and adapt and/or contextualise them (and assessment activities themselves where necessary) to suit the training and assessment context as part of their moderation activities. This will ensure consistency of assessment.
The solutions to assessment activities serve as a reliable guide to the type of information that should be included in the assessment candidate’s response. Refer to the assessment activities when assessing learner responses or evaluating assessment evidence. The answers provided by the assessment candidate will vary due to a number of factors, including the:

· candidate’ s own experiences

· candidate’ s workplace experiences

· training situations and strategies presented by the trainer

· interpretation of the assessment activity by the assessment candidate/assessor

· type of organisation, work practices, processes and systems encountered by the candidate.

The nature and variety of the tasks presented means that in some cases there will be numerous correct responses, and the solutions provided cannot cater for all contexts and eventualities.

In general terms:

· For questions with a single answer, this guide provides the correct answer.

· For questions that do not have a single answer, it is understood that answers will vary within certain parameters.

· For questions where the candidate must list a certain number of items, this guide provides a more comprehensive listing from which candidate responses may be drawn. However, this list may not in all cases be definitive, and assessors should account for other possible correct responses.

· For activities that involve responding to a case study, this guide provides an example of how the candidate may respond. Depending on the question, the terminology used will indicate either what the candidate should have included in their response or may have included. However, assessors should consider different phrasing used by the candidate, or different responses that may be equally correct.

· For activities that take place in the workplace or involve workplace documentation, this guide will only provide an example response. Assessors should consider whether the candidate has achieved the intent of the activity, considering the candidate’s workplace context.

· For activities that involve writing reports or completing documentation provided, this guide will only provide an example response. Assessors should again consider whether the candidate’s response is appropriate to the task within the context of the candidate’s training and/or workplace.

2.3
Solutions – Summative assessment
Part A
The learner must submit a concise report written in an acceptable format using Australian Standard English.
The report must contain:

· how literacy and oral language skills were identified in the classroom.

· how the students’ skill levels were assessed.

· what guidelines were followed.

· what support strategies were put in place to help the student improve their literacy and oral language skills.

· resources that we used to help the student improve their literacy and oral language skill levels.

· the records that were kept and will be maintained in the future.

· how you reported on the success and challenges of the support program to their supervisor.

· what steps you took to ensure the student information was kept confidential.

· the feedback and collaboration strategies used to ensure family support for the activity.

The report must also include a summary of suggestions for future activities and support that could be considered for this student.

The report must be in digital form, e.g. word-processed.
Part B

Question One

What are the links between oral language, reading and writing?

Assessor judgement required – sample response below:

Oral language, reading, and writing are deeply interconnected and form a foundation for literacy development. These elements of language share vocabulary, syntax and grammar and phonological awareness.

There is a cognitive alignment with both working memory and metalinguistic awareness, that’s I the thinking about language).

Oral language typically develops first, providing the foundation for reading and writing. Reading and writing then reinforce oral language by introducing new vocabulary and structures, creating a cyclical relationship that enhances all three skills.

The interconnectedness of these skills highlights the importance of addressing all three aspects in literacy education to foster a well-rounded development.

Question Two 

Explain what pronunciation is? What do students need to do to successfully pronounce words?
Assessor judgement required – sample response below:

Pronunciation is the way sounds, syllables, and words are articulated or spoken in a language. It includes aspects like 

Sounds (Phonemes): The individual speech sounds of a language.

Stress: The emphasis placed on certain syllables within words (word stress) or words within sentences (sentence stress).

Intonation: The rise and fall of voice pitch while speaking.

Rhythm: The natural flow of speech determined by stress and intonation.

Connected Speech: The way words and sounds blend in natural conversation.

Effective pronunciation allows speakers to be understood by others and contributes to clear and confident communication. At the learning stages, students need to be able to correctly pronounce words (the sounds) as the use of phonics as a tool for language learning and use (e.g. decoding) is vital.

Question Three

Explain what recounts are and the features and structure you would expect to find in a recount.

Assessor judgement required – sample response below:

A recount is a type of text or oral narrative that retells past events in chronological order, typically to inform, entertain, or reflect. It is commonly used in both personal and academic contexts, such as telling a story, sharing an experience, or summarizing a historical event.

You would expect to find within a recount:
Purpose: To retell events in the order they occurred and to provide details and reflections about the events.

Chronological Order: Events are presented in the sequence they happened.

Use of Past Tense: Verbs are typically in the past tense to describe events that have already occurred.

First or Third Person: First person (e.g., I went to the park) for personal recounts OR Third person (e.g., She visited the museum) for objective recounts or historical accounts.

Specific Details: Information about who, what, where, when, and why to make the recount engaging and clear.

Descriptive Language: Adjectives and adverbs to add interest and detail (e.g., The sunny afternoon was perfect for a picnic).

Time Connectives: Words and phrases like then, next, after that, later, finally, to show the sequence of events.

Question Four

Fairytales are a genre. What features and structure would you expect to find in a fairytale? Identify three themes fairy tales are often based on.
Assessor judgement required – sample response below:

Fairytales are a type of traditional narrative that often include magical or fantastical elements. They are typically designed to entertain, teach moral lessons, or reflect cultural values. Below are the key features and structure you would expect to find in a fairytale:

Setting: Often begins with phrases like "Once upon a time" or "In a faraway land." The setting is usually timeless (no specific historical context) and takes place in magical or imaginary locations such as castles, forests, or kingdoms.

Characters: Protagonists: Often ordinary individuals (e.g., a poor peasant, a young prince/princess) who face extraordinary circumstances.

Antagonists: Villains, witches, or other evil characters who create conflict.

Magical Creatures/Helpers: Fairies, talking animals, or enchanted objects that assist the protagonist.

Plot: A clear and simple storyline with a central problem or quest. The narrative often involves challenges, magical events, or tests of character. A happy or satisfying resolution is common.

Themes: Common themes include good vs. evil, bravery, kindness, and the importance of love or family. Moral lessons are often implicit or explicit (e.g., "Kindness is rewarded," "Greed leads to downfall").

Magical Elements: Magic plays a significant role, with spells, enchanted objects, or supernatural events driving the story.

Language: Simple and descriptive language, often with repetition or rhyming phrases. Use of stock phrases like "Happily ever after" or "Mirror, mirror, on the wall."

Question Five

What is a curriculum? What is not included in a curriculum is and what does this mean for teachers? 
Assessor judgement required – sample response below:

A curriculum is a structured plan or framework that outlines what learners are expected to be taught in an educational setting. It defines the knowledge, skills, attitudes, and values that students should acquire during a specific course, program, or stage of their education. The curriculum serves as a guide for teachers, students, and institutions to ensure consistency and progression in learning.
You would expect to find lesson plans, teaching resources, assessment tools or recording forms within a curriculum document.
Question Six

What is a running record? Describe the procedure followed when recording a running record.

Assessor judgement required – sample response below:

A running record is an assessment tool used by educators to evaluate a student's reading performance in real-time. It involves observing and recording a student's oral reading to gain insights into their reading fluency, accuracy, comprehension, and strategies for decoding text. Running records are commonly used in early literacy instruction and ongoing reading development.

A Running Record Is conducted in the following way:
Select a Text: Choose a book or passage that matches the student’s reading ability or the instructional focus.

Observe Oral Reading: The student reads the text aloud while the teacher follows along on a copy of the text, marking errors and noting strategies used.

Teacher record Errors and Self-Corrections: Errors (Miscues): Substitutions, omissions, insertions, or hesitations that alter the text.

Self-Corrections: Instances where the student identifies and fixes their own errors.

Analyse the Record: Evaluate accuracy, error patterns, fluency, and comprehension to determine the student’s reading level and specific needs.
Question Seven 

What is paired reading? Explain the process of paired reading.
Assessor judgement required – sample response below:

Paired reading is a collaborative reading strategy where two individuals (often a more proficient reader and a less proficient reader) read a text together to support and improve reading skills. This technique is commonly used in classrooms and homes to enhance fluency, comprehension, and confidence in struggling or developing readers.

Paired reading works as follows:

Selection of a Text: Choose a text appropriate for the less proficient reader’s level but with some challenge to promote learning.

Initial Joint Reading: Both readers read the text aloud together, providing a model of fluent reading.

Transition to Solo Reading: The less proficient reader takes over when they feel confident, while the more proficient reader listens and offers support as needed.

Correction and Encouragement: If the less proficient reader struggles or makes an error, the more proficient reader gently provides the correct word and encourages them to continue.

Alternation: The process may alternate between joint reading and solo reading based on the needs of the less proficient reader.
Question Eight 

What two things is the semi-colon symbol (;) used for? Provide an example of each.
Assessor judgement required – sample response below:

A semicolon (;) is a punctuation mark used to create a pause longer than a comma but shorter than a period. It connects closely related ideas or separates items in a complex list.
Examples:

To Connect Two Closely Related Independent Clauses

I have a big test tomorrow; I need to start studying.

The weather was beautiful; we decided to go hiking.

Tip: Both parts must be able to stand alone as complete sentences.

To Link Independent Clauses with a Conjunctive Adverb

I wanted to go to the beach; however, it started raining.

She forgot her keys; therefore, she couldn’t enter the house.

To Separate Items in a Complex List

Use a semicolon to separate items in a list when the items themselves contain commas. This avoids confusion by clearly grouping the elements.

On our trip, we visited Paris, France; Berlin, Germany; and Rome, Italy.

The attendees included John Smith, CEO; Maria Lopez, CFO; and Kevin Jones, COO.
Part C
The test is automatically checked. For full details on the questions and marking scheme, please contact the TEIA office for the separate documentation on this self-contained assessment activity.

2.4
Evidence of competency

Evidence is information gathered that provides proof of competency. While evidence must be sufficient, trainers and assessors must focus on the quality of evidence rather than the quantity of evidence.

Rules of evidence

There are four rules of evidence that guide the collection of evidence. Evidence must be:

· valid – it must cover the performance evidence and knowledge evidence
· sufficient – it must be enough to satisfy the competency

· current – skills and knowledge must be up to date

· authentic – it must be the learner’s own work and supporting documents must be genuine.

Principles of assessment

High quality assessments must be:

· fair – assessments are not discriminatory and do not disadvantage the candidate

· flexible – assessments meet the candidate’ s needs and include an appropriate range of assessment methods

· valid – assessments assess the unit/s of competency performance evidence and knowledge evidence
· reliable – there is a common interpretation of the assessments.

Types of evidence

Types of evidence that can be collected, sighted or validated include:

· work records such as position descriptions, performance reviews, products developed, and processes followed and/or implemented

· third-party reports from customers, managers and/or supervisors

· training records and other recognised qualifications

· skills and knowledge assessments

· volunteer work.

Gathering evidence

Evidence can be gathered through:

· real work/real-time activities through observation and third-party reports

· structured activities.

Evidence can also be gathered through:

· formative assessments: where assessment is progressive throughout the learning process and validated along the way by the trainer – also known as assessment for learning

· summative assessment: where assessment is an exercise or simulation at the end of the learning process – also known as assessment of learning.

Evaluating evidence

The following steps may help you evaluate evidence.

	Step 1: Evidence is gathered.
	
	
	
	


	Step 2: Rules of evidence are applied – evidence is valid, sufficient, current and authentic.
	
	
	


	Step 3: Evidence meets the full requirements of the unit/s of competency.
	
	


	Step 4: The assessment process is valid, reliable, fair and flexible.
	


	Step 5: The trainer or assessor makes a straightforward and informed judgment about the candidate and completes assessment records.


2.5
Assessment records

Learners must provide evidence of how they have complied with the performance and knowledge evidence requirements outlined in the unit of competency. These requirements should be assessed in the workplace or in a simulated workplace; assessment conditions are specified in each unit of competency.

You can use the following assessment forms to record the learner’s evidence of competency: 
· The assessment instructions checklist helps the trainer/assessor provide clear instructions to the candidate as to which assessment activities to complete.

· The pre-assessment checklist helps the trainer determine if the learner is ready for assessment.

· The self-assessment record allows the learner to assess their own abilities against the requirements of the unit of competency.

· The recognition of prior learning interview questions helps the trainer match the learner’ s previous training, work or life experience to the requirements of the unit/s of competency.

· The performance evidence checklist facilitates the observation process; it allows trainers to identify skill gaps and provide useful feedback to learners.

· The knowledge evidence checklist can be used to record the learner’s understanding of the knowledge evidence; it allows trainers to identify knowledge gaps and to provide useful feedback to learners.

· The portfolio of evidence checklist helps the trainer annotate or detail aspects of the learner’s portfolio of evidence.

· The workplace assessment checklist can be used by the learner’s supervisor to show workplace-based evidence of competence.

Assessment instructions – CHCEDS036
	Candidate’ s name:       
Unit of competency: CHCEDS036 Support the development of literacy and oral language skills
Trainer/assessor:       
Date:       

	The candidate must complete the following assessment activities, provided by the trainer/assessor:

	
	Y/N
	Whole activity/ specific questions

	Candidate Self-assessment
	
	     

	Final assessment Part A - Portfolio
	
	     

	Final assessment Part B – Question/Answer
	
	     

	Final assessment Part C – On-line test
	
	     

	Workplace Assessment 
	
	     

	Workplace Assessment (video)
	
	     

	Competency Conversation (using RPL)
	
	     

	Workplace Observation
	
	     

	Third Party Report
	
	     

	Other assessment activities as detailed below:
	
	

	     
	
	     

	     
	
	     

	     
	
	     

	     
	
	

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


Pre-assessment checklist – CHCEDS036
	Candidate’ s name:            
Unit of competency: CHCEDS036 Support the development of literacy and oral language skills
Trainer/assessor:           

Date:           

	Checklist

	Talked to the candidate about the purpose of the assessment
	 Yes 
 No     

	Explained the unit of competency
	 Yes 
 No     

	Discussed the various methods of assessment
	 Yes 
 No     

	In consultation with trainer/assessor, the following assessment methods will be used:

	   Question/answer
	   Observation/Demonstration
	   Log, Journal, Diary

	   Case study
	   Portfolio, work samples
	   Third Party Reports

	   Reports
	
	

	Assessment environment and process

When will assessment occur?       
Where will assessment occur?       
Special needs (if any)       
How many workplace visits are required (if appropriate)?       
What resources are required?      

	Information has been provided on the following:

	   Confidentiality procedures
	   Re-assessment policy
	   Appeals process

	   Regulatory information
	   Authenticity of candidate’ s work

	Discussed self-assessment process
	 Yes 
 No     

	Summarised information and allowed candidate to ask questions
	 Yes 
 No     

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


 Self-assessment record – CHCEDS036
	Candidate’ s name:       
	Part D

	Unit of competency: CHCEDS036 Support the development of literacy and oral language skills
Trainer/assessor:      
Date:      

	Tasks
	I do the workplace task…
	Candidate’s comments

	
	…very well
I’m sure I can do the task
	…quite well
I think I can do the task
	…no, or not well
I don’t (or can’t) do the task
	

	I can implement reading, writing and oral language support strategies as directed by the teacher.
	
	
	
	     

	I can maintain and complete required records as required for classroom activity.
	
	
	
	     

	I can complete a sequence of tasks with direction and support from the teacher.
	
	
	
	     

	I can interpret information from written and verbal instructions.
	
	
	
	     

	I can manage my time to provide effective support to learners as required by teachers.
	
	
	
	     

	I consult with teachers and other colleagues to address student needs.
	
	
	
	     

	I can identify the core skills required for success in oral language, reading and writing.
	
	
	
	     

	I understand that oral language, reading and writing have a range of uses and purposes.
	
	
	
	     

	I can identify oral language, reading and writing processes with support from the teacher.
	
	
	
	     

	I can read and interpret school level curriculum documents related to literacy.
	
	
	
	     

	I can identify our school’s current literacy programs.
	
	
	
	     

	I can use the recording system in place at our school for recording student abilities in literacy.
	
	
	
	     

	I can help deliver a literacy program as directed by the teacher.
	
	
	
	     

	I can select and modify resources to suit the literacy programs as set by the teacher.
	
	
	
	     

	I can use the appropriate strategies to support a literacy program under teacher guidance.
	
	
	
	     

	I encourage students to become independent, literate learners.
	
	
	
	     


	I model and support the accurate use of literacy conventions and processes.
	
	
	
	     

	I provide feedback and evaluation of student progress to the teacher.
	
	
	
	     

	I maintain the confidentiality of student records.
	
	
	
	     

	Candidate signature:
	     
	Date:
	     


Performance evidence checklist – CHCEDS036
	Candidate’ s name:            

Unit of competency: CHCEDS036 Support the development of literacy and oral language skills Trainer/assessor:           

Date:           

	Did the candidate demonstrate the following performance evidence at least once:
	Yes
	No
	N/A

	· implemented reading, writing and oral language support strategies for at least two students, as directed by the teacher
	
	
	

	· maintained and completed required records for at least two students
	
	
	

	· completed a sequence of tasks with direction and support from the teacher
	
	
	

	· interpreted information from written and/or verbal directions
	
	
	

	· managed time to provide effective support to learners as guided by teachers
	
	
	

	· consulted with teachers and other colleagues to accommodate individual student requirements.
	
	
	

	In the assessment/s of the candidate’s performance evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Knowledge evidence checklist – CHCEDS036
	Candidate’ s name:            

Unit of competency: CHCEDS036 Support the development of literacy and oral language skills
Trainer/assessor:           

Date:           

	Did the candidate show their knowledge of the following:
	Yes
	No
	N/A

	· relationships between oral language, reading and writing
	
	
	

	· a range of strategies to develop students’ oral language, reading and writing skills
	
	
	

	· role of education support worker in providing oral language, reading and writing support to students
	
	
	

	· a range of effective communication strategies for use with students and teachers
	
	
	

	· genres and writing styles
	
	
	

	· texts for different purposes
	
	
	

	· accurate spelling, grammar and punctuation
	
	
	

	· organisation policies and procedures
	
	
	

	· current curriculum and literacy programs.
	
	
	

	In the assessment/s of the candidate’s knowledge evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Portfolio of evidence checklist – CHCEDS036
	Candidate’ s name:       
	Part E

	Unit of competency: CHCEDS036 Support the development of literacy and oral language skills
Trainer/assessor:                

Date:                

	Description of evidence to 
include in portfolio
	Assessor’ s comments
	Tick* 

	
	
	V
	S
	C
	A

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


* V = Valid;  S = Sufficient:  C = Current;  A = Authentic
Workplace assessment checklist – CHCEDS036
	Candidate’ s name:       
	Part F

	Unit of competency: CHCEDS036 Support the development of literacy and oral language skills
Trainer/assessor:                

Date:                

	Name of organisation:        
Address:       
Telephone:       
Email:        
Workplace supervisor:       

	Performance evidence 

Candidate demonstrates the ability to:
	Evidence provided/observation comments

	
	implemented reading, writing and oral language support strategies for at least two students, as directed by the teacher
	     

	
	maintained and completed required records for at least two students
	     

	
	completed a sequence of tasks with direction and support from the teacher
	     

	
	interpreted information from written and/or verbal directions
	     

	
	managed time to provide effective support to learners as guided by teachers
	     

	
	consulted with teachers and other colleagues to accommodate individual student requirements.
	     

	Knowledge evidence
Candidate knows and understands:
	

	
	relationships between oral language, reading and writing
	     

	
	a range of strategies to develop students’ oral language, reading and writing skills
	     

	
	role of education support worker in providing oral language, reading and writing support to students
	     

	
	a range of effective communication strategies for use with students and teachers
	     

	
	genres and writing styles
	     

	
	texts for different purposes
	     

	
	accurate spelling, grammar and punctuation
	     

	
	organisation policies and procedures
	     

	
	current curriculum and literacy programs.
	     

	Workplace supervisor’ s signature:
	     
	Date:
	     


	TEIA Ltd

	Observation Checklist/Third Party Report

	This is a confidential report. It is for the perusal of the supervisor, the candidate and the assessor. (Part G)

	Name of candidate:
	     

	Units of competency:
	CHCEDS036 Support the development of literacy and oral language skills


As part of the assessment for the units of competency above we are seeking evidence to support a judgement about the above candidate’s competence. This report may be completed as either an Assessor Observation Checklist or a Third-Party Report where the candidate has access to a suitable work environment. Multiple reports may be completed where a single person is unable to verify all elements.

Note that assessors may also use this document to record and confirm competency in routine tasks associated with a learning program over an extended period, i.e. accumulated evidence.


	This report is being completed as:
	   Assessor Observation

    Third Party Report

	Name of Supervisor:
	     

	Position of Supervisor:
	     

	Workplace:
	     

	Address:
	     

	Telephone:
	     

	Email:
	     

	Has the purpose of the candidate's assessment been explained to you?
	  Yes         No

	Are you aware that the candidate will see a copy of this form?
	  Yes         No

	Are you willing to be contacted should further verification of this statement be required?
	  Yes         No

	What is your relationship to the candidate?
	     

	How long have you worked with the person being assessed?
	     

	How closely do you work with the candidate in the area being assessed?
	     


	What is your experience and/or qualification(s) in the area being assessed? (Include teaching qualifications if relevant.)
	     



	Does the candidate consistently perform the following workplace activities?
	Yes
	No

	· implement reading, writing and oral language support strategies for at least two students, as directed by the teacher
	
	

	· maintain and complete required records for at least two students
	
	

	· complete a sequence of tasks with direction and support from the teacher
	
	

	· interpret information from written and/or verbal directions
	
	

	· manage time to provide effective support to learners as guided by teachers
	
	

	· Understand the relationships between oral language, reading and writing
	
	

	· Use a range of strategies to develop students’ oral language, reading and writing skills
	
	

	· Understand their role in providing oral language, reading and writing support to students
	
	

	· Demonstrates a range of effective communication strategies for use with students and teachers
	
	

	· Makes use of their knowledge of genres and writing styles when working with students
	
	

	· Understands and articulates texts have different purposes
	
	

	· Consistently uses accurate spelling, grammar and punctuation
	
	

	· Follows organisation policies and procedures
	
	

	· Demonstrates awareness and understanding of current curriculum and literacy programs within their sphere of work and responsibility
	
	

	Task 1
Identified at least two students with literacy needs. Developed a week overview of activities that:

Meet the students’ specific learning needs

Scaffold learning in small group situations

Apply literacy concepts required to be mastered within each student’s learning plan

Identify resources required

Where needed develop other resources.
	
	

	Comment (if relevant):
     

	Task 2

Develop a list of strategies used in the classroom to help students achieve language milestones typical for their age group.

	
	

	Comment (if relevant):
     

	Task 3
Listen to 2 children in conversation and assess their language skills against the typical language developmental milestones for their age.
	
	

	Comment (if relevant):
     

	Task 4
Assess at least two children’s reading ages using a standardised test. 

Compile a report and provide this to your supervising teacher.
	
	

	Comment (if relevant):
     

	Task 5

Have at least two children write a short piece of work and assess their writing skills against the typical writing milestones for their age.
	
	

	Comment (if relevant):
     

	Task 6

Carry out a running record on at least two children.

Compile a report and provide this to your supervising teacher.
	
	

	Comment (if relevant):
     

	Task 7

Develop and use a form to record…

…a child’s interests and literacy needs.
…a process for monitoring of spelling conventions, processes and student progress.

Consult with a teacher about the effectiveness.
	
	

	Comment (if relevant):
     

	Does the candidate:
	Yes
	No

	· perform job tasks to industry standards?
	
	

	· manage job tasks effectively?
	
	

	· implement safe working practices?
	
	

	· solve problems on-the-job?
	
	

	· work well with others?
	
	

	· adapt to new tasks?
	
	

	· cope with unusual or non-routine situations?
	
	

	·      
	
	

	Overall, do you believe the candidate performs to the standard required by the units of competency on a consistent basis?
	    No  Yes        

	Identify any further training in this area that the candidate may require:

	     

	Comments:

	     

	Supervisor’s Signature: 
	Date:      


	Record of Assessment 

CHCEDS036 Support the development of literacy and oral language skills 

	Name of candidate
	     

	Name of assessor
	     

	Use the checklist below as a basis for judging whether the candidate’s document and supporting evidence meets the required competency standard.

	
	Yes       No

	Work within guidelines for a literacy program
	      

	1.1. 
Read and interpret current teacher planning documents in relation to literacy curriculum.

1.2. 
Identify and access current literacy programs.

1.3. 
Identify and follow agreed recording systems as developed by the teacher.

1.4. 
Work within structure and guidelines of literacy program as directed by the teacher.

1.5. 
Select and modify resources that support literacy programs based on student needs.

1.6. 
Follow confidentiality procedures when handling student records.
	

	
	

	Provide literacy support
	      

	2.1. 
Use strategies that support literacy program and individual student needs as directed by teacher.

2.2. 
Encourage and support students to become independent, literate learners through positive feedback.

2.3. 
Support the accurate use of literacy conventions and processes through demonstration and opportunities for practice.

2.4. 
Use communication techniques that support effective interaction and learning.

2.5. 
Accurately record student progress according to organisational policies and procedures.
	

	
	

	
	

	Monitor progress
	      

	3.1. 
Evaluate literacy progress against program criteria.

3.2. 
Provide feedback and evaluation of student progress to teacher.

3.3. 
Review and adjust strategies based on monitoring and guidance from teacher.
	

	How candidate meets unit of competency requirements.

	
	Yes
	No

	· Critical evidence requirements met
	       

	· Underpinning knowledge and understanding demonstrated
	       

	· Key competencies / Employability skills demonstrated at appropriate level
	       

	· Sufficiency of evidence
	       

	


	Evidence provided for this unit of competency is…
	Valid
	Authentic
	Current

	
	
	
	


	Candidate is:

	Competent  
	
	Not competent currently       
	

	Withdrawn after participation
	
	Withdrawn without participation  
	

	Not seeking assessment  
	
	
	

	Signed by the assessor:                                                                          Date:       


	Feedback to candidate

       


Request for Qualification Issue

As the assessor this course working with this learner, my records indicate the following Statements of Attainment/Qualification should be issued as detailed below:
	Student’s Name:
	 

	Organisation:
	 


Qualification/Statements of Attainment Details

	Statement/s of Attainment
Units of Competency to be issued  

	  
Tick if SOA required
	Full Qualification

CHC30221 Certificate III in School Based Education Support

	
Tick if Qualification required

	
	CHCDIV001 Work with diverse people*
	
	CHCDIV001 Work with diverse people*

	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*
	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*

	
	CHCEDS034 Contribute to the planning and implementation of educational programs*
	
	CHCEDS034 Contribute to the planning and implementation of educational programs*

	
	CHCEDS035 Contribute to student education in all developmental domains*
	
	CHCEDS035 Contribute to student education in all developmental domains*

	
	CHCEDS036 Support the development of literacy and oral language skills*
	
	CHCEDS036 Support the development of literacy and oral language skills*

	
	CHCEDS037 Support the development of numeracy skills*
	
	CHCEDS037 Support the development of numeracy skills*

	
	CHCEDS057 Support students with additional needs in the classroom*
	
	CHCEDS057 Support students with additional needs in the classroom*

	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*
	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*

	
	CHCEDS060 Work effectively with students and colleagues*
	
	CHCEDS060 Work effectively with students and colleagues*

	
	CHCEDS061 Support responsible student behaviour*
	
	CHCEDS061 Support responsible student behaviour*

	
	Electives
	
	Electives

	
	BSBTEC202 Use digital technologies to communicate in a work environment e
	
	BSBTEC202 Use digital technologies to communicate in a work environment e

	
	CHCEDS040 Search and access online information e
	
	CHCEDS040 Search and access online information e

	
	CHCPRT001 Identify and respond to children and young people at risk e
	
	CHCPRT001 Identify and respond to children and young people at risk e

	
	HLTAID012 Provide First Aid in an education and care setting e
	
	HLTAID012 Provide First Aid in an education and care setting e

	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e
	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e

	
	HLTWHS001 Participate in work health and safety e
	
	HLTWHS001 Participate in work health and safety e

	
	CHCEDS041 Set up and sustain learning areas e
	
	CHCEDS041 Set up and sustain learning areas e


(15 units of competency required – 10 core units* and 5 elective unitse)

Assessor’s Review 

	As the assessor I have…
	Yes
	No

	Checked that all units of competency listed have been judged Competent.

	
	

	Checked other Training Package requirements have been addressed (e.g. foundation skills, essential elements, etc.)

	
	

	Confirmed Literacy and Numeracy requirements as per qualification have been achieved.
	
	

	Comments:
     


	Assessor’s Name:
	

	Assessor’s Email:
	     
	Assessor’s Telephone:
	     

	Authorised by School/Institution Representative:
	

	Date:
	

	Processed at RTO by:
	     

	Date:
	     


Note:  The issuing of the qualification incurs a fee.  This may change so contact TEIA for the most current arrangement. An invoice will accompany the printed documents and be returned by post to either the candidate or the funding organisation.

Glossary

This glossary explains common terminology used in the VET sector and in this trainer’s and assessor’s guide.

Access and equity: Applying access and equity principles to training and assessment means meeting the individual needs of learners without discriminating in terms of age, gender, ethnicity, disability, sexuality, language, literacy and numeracy level, etc.

Assessment: Assessment means collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms the learner can perform to the expected workplace standard, as outlined in the units of competency.

Assessment mapping: Assessment mapping ensures assessments meet the requirements of the unit/s of competency through a process of cross-referencing.

Assessment records: Assessment records are the documentation used to record the learner’s evidence of competency.

Assessment tools: Assessment tools are the instruments and procedures used to gather, interpret and evaluate evidence.

AQTF: The AQTF is the Australian Quality Training Framework. It was superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011. 
AQTF standards: The AQTF standards are national standards designed to ensure high-quality training and assessment outcomes. They were superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011.

ASQA: ASQA is the Australian Skills Quality Authority, the national regulator for Australia’s vocational education and training sector. ASQA regulates courses and training providers to ensure nationally approved quality standards are met.

Authentic/authenticity: Authenticity is one of the rules of evidence. It means the learner’s work and supporting documents must be genuinely their own.

Competency: Competency relates to the learner’s ability to meet the requirements of the unit/s of competency in terms of skills and knowledge.

Current/currency: Currency is one of the rules of evidence. It means ensuring the learner’s skills and knowledge are up to date.

Delivery plans: Delivery plans are lesson plans that guide the process of instruction for trainers.

Dimensions of competency: The dimensions of competency relate to all aspects of work performance. There are four dimensions of competency: task skills, task management skills, contingency management skills and job/role environment skills.

Fair/fairness: Fairness is one of the principles of assessment. It means assessments must not be discriminatory and must not disadvantage the candidate.

Flexible/flexibility: Flexibility is one of the principles of assessment. It means assessments must meet the candidate’s needs and include an appropriate range of assessment methods.

Knowledge evidence: Knowledge evidence is specified in the unit of competency. It identifies what a person needs to know to perform the work in an informed way.

Performance evidence: Performance evidence is specified in the unit of competency. It describes how the knowledge evidence is applied in the workplace.

Principles of assessment: Principles of assessment ensure quality outcomes. There are four principles of assessment – fair, flexible, valid and reliable.

Recognition: Recognition is an assessment process where learners match their previous training, work or life experience with the performance and knowledge evidence outlined in the units of competency relevant for a qualification.

Reliable/reliability: Reliability is one of the principles of assessment. It means that assessment must have a common interpretation.

Rules of evidence: Rules of evidence guide the collection of evidence. There are four rules of evidence – it must be valid, sufficient, current and authentic.

Skill sets: Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. They build on a relevant qualification.

Standards for NVR Registered Training Organisations 2011: The Standards for NVR Registered Training Organisations superseded the AQTF in some jurisdictions in July 2011. They are designed to ensure nationally consistent, high-quality training and assessment services for the clients of Australia’ s vocational education and training (VET) system.

Sufficient/sufficiency: Sufficiency is one of the rules of evidence. Sufficiency of evidence means there is enough to satisfy the unit/s of competency.

Training and assessment strategy: A training and assessment strategy must be developed by training organisations for all their training programs. It is a framework that guides the learning requirements.

Valid: The term valid relates to the rules of evidence and principles of assessment. It means meeting the unit/s of competency’s performance and knowledge evidence requirements.

Validation of assessment: Validation of assessment means a range of assessors must review, compare and evaluate assessments and assessment processes on a regular basis to ensure they meet the unit/s of competency assessed. The evaluation process must be documented and form part of the RTO’s continuous improvement process.

VET Quality Framework: The VET Quality Framework superseded the AQTF in some jurisdictions in July 2011. It is aimed at achieving greater national consistency in the way providers are registered and monitored and in how standards in the VET sector are enforced.
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