	Header



	CHCEDS037
Support the development of numeracy skills

	Assessment Tool

	

	
	


All websites referred to in this resource were accessed and deemed appropriate at time of publication.

TEIA Ltd apologises unreservedly for any copyright infringement that may have occurred and invites copyright owners to contact TEIA so any violation may be rectified.
© 2023 TEIA
www.teia.edu.au
Ver. 1-2
Contents

CHCEDS037

Support the development of numeracy skills

1Introduction


3Section 1 - Unit of competency


41.1
Elements of competency and performance criteria


51.2
Assessment requirements


61.3
Dimensions of competency


61.4
Foundation skills


71.5
Skill sets


71.6
Recognition of prior learning (RPL)


91.7
Glossary of terms


10Section 2 - Assessment tools


112.1
Summative assessment


12Assessment – CHCECE006


162.2
Solutions - General guidance


172.3
Solutions – Summative assessment


192.4
Evidence of competency


212.5
Assessment records


22Assessment instructions – CHCEDS037


23Pre-assessment checklist – CHCEDS037


24Self-assessment record – CHCEDS037


25Performance evidence checklist – CHCEDS037


26Knowledge evidence checklist – CHCEDS037


27Portfolio of evidence checklist – CHCEDS037


28Workplace assessment checklist – CHCEDS037


29Observation Checklist/Third Party Report


32Record of Assessment


34Request for Qualification Issue


36Glossary





Introduction
This set of assessment tools is for the unit of competency CHCEDS037 Support the development of numeracy skills. 

The guide is divided into four sections:

Section 1:
Unit of competency

Section 2:
Training requirements

Section 3:
Assessment resources

Glossary (VET sector terminology)

As the trainer, you are in the best position to judge the full training and assessment requirements of a unit of competency. The judgments that you make in this regard should form part of your broader training and assessment strategy.

Learners may or may not be employed in the workplace. Where a learner is currently employed, you should endeavour to use relevant workplace documents and resources. Where learners are not currently employed, you must provide example documentation and a simulated environment wherever possible. Encourage classroom learners to take every opportunity to observe a real working environment and discuss what they have seen. Note that observation and assessment in the workplace is mandatory for some units of competency. Refer to section 1.2 of this guide, or to the assessment requirements of the relevant unit of competency, for details of assessment conditions.
Section 1 - Unit of competency

The CHC Community Services Training Package was developed by the Community Services and Health Industry Skills Council in consultation with industry stakeholders including employers, unions, peak bodies, professional associations, regulatory bodies, registered training organisations (RTOs) and other relevant parties. The training package specifies the skills and knowledge required to perform effectively in the workplace.

Individual units of competency are nationally agreed statements that describe work outcomes and can stand alone when applied in the workplace.

This section outlines the requirements of the unit of competency CHCEDS037 Support the development of numeracy skills and other information relevant to it.

It contains the following information:

1.1 
Elements of competency and performance criteria

1.2
Assessment requirements 
1.3 
Dimensions of competency

1.4
Foundation skills
1.5
Skill sets

1.6
Recognition of prior learning (RPL)
1.7 
Glossary of terms
1.1
Elements of competency and performance criteria

The elements of competency define the skills required to perform a work activity. They describe the required outcomes that need to be assessed. 

The performance criteria define the level of skill necessary to achieve the requirements of the element.

The following table maps the content in the on-line course CHCEDS037 Support the development of numeracy skills to the unit of competency.

	CHCEDS037 Support the development of numeracy skills
	Where covered in learning materials

	Element 1: Apply developmental and learning approaches to basic numeracy skills under supervision of teacher
	

	1.1 
Identify the skills and knowledge required by students to make meaning of numbers and basic computations
	Section 1

	1.2 
Identify numeracy processes that are relevant and appropriate to the student’s ability and year level according to specified guidelines and practices of the school
	Section 1

	1.3 
Identify links between mathematical/numeracy processes and maths support strategies
	Section 1

	Element 2: Implement a numeracy support program
	

	2.1
Provide a numeracy support program as directed by the teacher, to meet the individual needs of students whilst taking into account their preferred learning styles
	Section 1

	2.2
Select and implement activities to support understanding of numbers, use of number computations, measurement and numerical data
	Section 1

	2.3
Record students’ progress in accordance with program/school guidelines
	Section 1

	2.4
Maintain student confidentiality at all times
	Section 1

	Element 3: Support student numeracy programs
	

	3.1
Implement support strategies, under direction of supervising teacher, to accommodate student’s ability according to education guidelines and program specifications
	Section 1

	3.2
Encourage the development of self-reliance in numeracy through positive feedback
	Section 1


1.2
Assessment requirements 

CHCEDS037 Support the development of numeracy skills covers the outcomes, skills and knowledge required to apply strategies to guide responsible behaviour of children and young people in a safe and supportive environment. 

The assessment requirements consist of three criteria:

· Performance evidence: details the skills to be demonstrated, the consistency of performance (for example, on how many occasions, in what range of situations, using what range of equipment) and any licensing, regulatory or registration requirements
· Knowledge evidence: the scope and depth of knowledge required
· Assessment conditions: specify where assessment can take place, what resources are required and what interactions with other people are required
Performance evidence
The performance evidence for the unit CHCEDS037 Support the development of numeracy skills consists of demonstrated evidence that the candidate has:
· analysed what at least two students are doing when working mathematically and applied an appropriate model of learning to develop the students’ numeracy skills

· implemented numeracy support programs to support at least two students who may be at various levels, as directed by the teacher

· maintained and completed workplace records

· communicated with a range of students, including: 

· active listening

· giving clear directions and/or instructions

· consulted with the teaching team and other education support workers on workplace procedures and new approaches to accommodate individual student requirements.
Knowledge evidence
The knowledge evidence within the unit CHCEDS037 Support the development of numeracy skills consists of:

· basic mathematical concepts and operations relevant to the year levels and the needs of students 

· language associated with numeracy and mathematical operations

· questions to encourage critical thinking about mathematics and its use as a learning tool

· the role of education support personnel in providing mathematics support to students

· a range of basic communication strategies
Assessment conditions
Skills must be demonstrated in a regulated education environment.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
1.3
Dimensions of competency

The dimensions of competency relate to all aspects of work performance. The following table explores the four dimensions of competency in more detail.

	Dimensions of competency
	What it means

	Task skills
	The candidate must perform the individual skills required to complete a work activity to the required standard.

	Task management skills
	The candidate must manage a number of different tasks to complete a whole work activity, such as working to meet deadlines.

	Contingency management skills
	The candidate must use their problem-solving skills to resolve issues that arise when performing a work activity.

	Job/role environment skills
	The candidate must perform effectively in the workplace when undertaking a work activity by working well with all stakeholders and following workplace policies and procedures.


Assessors and/or their training organisations need to ensure that the range of assessment instruments developed for this unit adequately explore the dimensions of competency.
1.4
Foundation skills

Underpinning all job roles is a set of skills that are essential if learners are to participate successfully in work and be valuable and productive employees. Employers and industry have identified these skills as: 

· learning
· reading

· writing

· oral communication

· numeracy

· working in a team

· planning and organising

· making decisions

· identifying and solving problems

· creating and innovating

· working in a digital world.

These skills are embedded in this unit of competency, although you will need to take time to analyse the unit to identify where particular foundation skills are evident. 

Do not assume that learners already have these skills; for example, even if you believe they have good writing skills, they may never have written a specific type of report before.

Remember that the learner may not necessarily need all these skills for a specific task, nor be required to develop them to a high level. This will depend on the nature of the task and the context in which they are working.

Your role is to:

· when planning your assessment program, identify where foundation skills are embedded in the unit of competency and how learners can demonstrate they have acquired the skills 

· encourage learners to record in the template that follows the Final Assessment the activities they have performed that demonstrate specific foundation skills; they can do this after completing each chapter in the learner guide.

1.5
Skill sets

Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. 

Skill sets do not replace qualifications as the foundation for undertaking work in the community sector. Skill sets build on a relevant qualification and enable a qualified worker to move laterally into work areas addressed by the skill set or to broaden their skill base in relation to the services they provide.

CHCEDS037 Support the development of numeracy skills is not part of a Community Services Training Package skill set as identified by the national Industry Skills Council.
1.6
Recognition of prior learning (RPL)

Recognition of prior learning (RPL) is an assessment process that assesses an individual’ s non-formal and informal learning to determine the extent to which that individual has achieved the required learning outcomes, competency outcomes, or standards for entry to, and/or partial or total completion of, a qualification.

To have skills and knowledge formally acknowledged, a learner must supply a range of evidence to verify competency. The trainer then needs to assess this evidence against the criteria for the qualification.

Evidence of competency may include work samples, journals and third-party testimonials. Learners may also need to be observed undertaking set tasks and/or answer set questions.

The full RPL Kit for this qualification is available. The kit consists of four parts:
· Assessor’s Guide

· Candidate’s Guide

· Forms

· Workplace Guide

1.7
Glossary of terms
Previously, units of competency included a ‘Range Statement’ that provided a way of understanding the scope of terms essential to performance criteria. Range Statements are no longer part of the endorsed components of Training Packages, but this section provides some general understanding to many of the concepts used in the Education qualifications.

Where possible and appropriate the specific knowledge for this unit should be contextualised to the candidates’ workplace. For example, when dealing with organisational policies and procedures, look at the actual policies and procedures of the workplace.
Note that the glossary of mathematical terms is too large for this resource.  Trainers/assessors are directed to the following websites:

Maths Is Fun ( www.mathsisfun.com/definitions )
A Maths Dictionary for Kids (www.amathsdictionaryforkids.com)

Mathswords (A to Z) (www.mathswords.com/a_to_z.htm)  
Section 2 - Assessment tools
Assessment is all about collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms that the learner can perform to the expected workplace standard, as outlined in the units of competency.

This section contains the summative assessment tools that are to be used in assessing this unit of competency.  The assessment tools have also been mapped against the requirements of unit assessment; these may be reviewed in the TEIA document CHC30213 Mapping Guide.     Assessors can use this mapping information to complete required assessment records.

It is an important responsibility of assessors to complete the assessment records themselves. This ensures all additional assessment activities deemed appropriate or required by the assessor, in addition to those within this document, are included in these records.

Section three contains the following information:

2.1   Summative assessment

2.2
Solutions – general guidance
2.3 
Solutions – summative assessment
2.4
Evidence of competency

2.5
Assessment records

2.1
Summative assessment

Separate each assessment tool as required in the assessment process.
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	Assessment – CHCECE006


Assessment of Competency:  CHCEDS037 Support the development of numeracy skills

	Candidate’s Name:
	


Purpose of Assessment:

This assessment activity is designed to assess your skills and knowledge across the whole unit CHCEDS037 Support the development of numeracy skills. Wherever possible the unit will be assessed as part of your normal work function and activity. It may be integrated with other units of assessments. 
Competency in this unit needs to be assessed over a period (e.g. weeks), in a range of contexts (e.g. in differing functions with your workplace or potential workplace, and on multiple occasions (i.e. at least three occasions) involving a combination of direct, indirect and supplementary forms of evidence (as negotiated with your assessor and listed in the assessment strategy for this course).

The following activity forms part of your assessment of competence. You may also be required to demonstrate your skills and/or provide various workplace documents or third-party reports. Your trainer will give you guidance in this area.

The following table maps this final assessment activity against the elements and performance criteria of CHCEDS037 Support the development of numeracy skills.
Conditions of Assessment:

You must have negotiated your assessment with you with your assigned assessor.

Review and consider the assessment tasks in detail. The tasks are holistic in nature, and you will need to ensure all elements of the unit are covered and you have addressed all requirements.

To demonstrate competence in this unit, you must be able to provide evidence that demonstrates your competency in each of the performance criteria, the underpinning knowledge and skills and employability skills.

To complete this assessment activity, you need:

· Access to a word processor and printer.

· Internet access.
· Access to a suitable workplace where you may demonstrate your competency within a real-world situation, i.e. access to a children’s services environment.
· To complete the tasks outlined in Part A and B and submit responses as directed by your trainer/assessor/training organisation

· To ensure you maintain confidentiality as required.

Instructions:

Your trainer or assessor will provide you with instructions as to how to present your responses. They may adjust the assessment activity depending on the circumstances of your training program.
You must keep a copy of all work, documents or media you submit to the assessor.

If you do not agree with the assessment decision, you do have the right of appeal as outlined in the RTO’s policies: www.teia.edu.au 

If you wish to appeal your assessment, please contact the Training Administrator on 07-47871410 or email admin@teia.edu.au.

Details of this assessment are treated according to Privacy arrangements of this organisation. In general, the only persons who will have access to the assessment materials will be assessors who are considering your work to make assessment decisions.

If you require assistance in any aspect of this assessment, or you seek clarification about the activity, the process or the general policies of the RTO contact your assigned assessor, trainer or the RTO (www.teia.edu.au) or additional support and advice.
Part A

In this assessment task you are required to complete a classroom-based project.  Your work will result in an evidence portfolio of materials to demonstrate your competency in this area. 

An evidence portfolio shows how you have developed the skills and knowledge, attitudes, abilities and foundation skills that contribute to competence. You will gather relevant evidence from each stage of this project. The stages of the project are outlined below:
Stage 1:
Create three lesson plans based on geometry for students you have already worked with

Stage 2:
Identify the stage the activities are targeted to and explain how the provided lesson plans support the learning of students in that age group.

Stage 3:
Explain how you would support students with mathematical learning difficulties to complete the tasks in your lesson plan.

Stage 4:
Identify any mathematical terms you would use in your lesson plans and provide a definition for each term.

Stage 5:
Explain how your lesson plans address the different learning styles of students.

Stage 6:
Construct a lesson summary for each lesson plan.

Stage 7:
Crate an assessment matrix that could be used to evaluate and record a student’s progess in these lessons.

Stage 8:
Explain which activities in your lesson plan are formative or summative assessments.

Your portfolio should contain:

· The three lesson plans 
· Your work placement logbook
· Response to each of the stages in the project. Responses are to be written in Standard Australian English ensuring correct spelling, sentence construction (grammar) and punctuation. 

· Any support resources you have developed for the lesson plans
The portfolio must be assembled in digital form. Your assessor will provide some direction in this matter. 

Evidence should be presented systematically, using an index and clearly identifying the element/s or performance criteria to which the evidence applies.

(Portfolio, Practical Tasks)

Part B

In this task you are provide answers to the questions below. Your answer for each question is not to exceed 200 words.

1. What should students be able to do at the formal operation stage?

2. What is critical thinking?

3. Under what conditions could you collect information according to privacy legislation?

4. What types of questions should you ask students to ensure they have understood your instructions during a lesson?

5. Define the following mathematical terms:
a. Congruent

b. Equation

c. Isosceles triangle

d. Numerator

e. Obtuse angle

(Short Answer Test)
Part C
In this task you are to video record your interactions with a group of students while facilitating a maths activity. The activity may be a discussion on a mathematical concept, a math practical activity, group solving of problems – really it can be any worthy learning activity about some aspect of Mathematics with a small group of students.
It is recommended that you use ‘video glasses’ for this collection of evidence. Your assessor may provide advice on this matter.

The piece of video evidence is to no more than 20 minutes in length.

You are to record your role and interactions with students.
(Practical Task)

Part D
A multi-choice, short answer test forms this part of your assessment.  You will do this test on-line through your learning management system.  Your responses will be automatically checked.

Before starting this test, please discuss your readiness to with your assessor.
(On-line Quiz)

2.2
Solutions - General guidance
Assessors should review the solutions provided and adapt and/or contextualise them (and assessment activities themselves where necessary) to suit the training and assessment context as part of their moderation activities. This will ensure consistency of assessment.
The solutions to assessment activities serve as a reliable guide to the type of information that should be included in the assessment candidate’s response. Refer to the assessment activities when assessing learner responses or evaluating assessment evidence. The answers provided by the assessment candidate will vary due to a number of factors, including the:

· candidate’ s own experiences

· candidate’ s workplace experiences

· training situations and strategies presented by the trainer

· interpretation of the assessment activity by the assessment candidate/assessor

· type of organisation, work practices, processes and systems encountered by the candidate.

The nature and variety of the tasks presented means that in some cases there will be numerous correct responses, and the solutions provided cannot cater for all contexts and eventualities.

In general terms:

· For questions with a single answer, this guide provides the correct answer.

· For questions that do not have a single answer, it is understood that answers will vary within certain parameters.

· For questions where the candidate must list a certain number of items, Aspire has provided a more comprehensive listing from which candidate responses may be drawn. However, this list may not in all cases be definitive, and assessors should account for other possible correct responses.

· For activities that involve responding to a case study, Aspire has provided an example of how the candidate may respond. Depending on the question, the terminology used will indicate either what the candidate should have included in their response or may have included. However, assessors should consider different phrasing used by the candidate, or different responses that may be equally correct.

· For activities that take place in the workplace or involve workplace documentation, Aspire can only provide an example response. Assessors should consider whether the candidate has achieved the intent of the activity, considering the candidate’s workplace context.

· For activities that involve writing reports or completing documentation provided, Aspire can only provide an example response. Assessors should again consider whether the candidate’s response is appropriate to the task within the context of the candidate’s training and/or workplace.

2.3
Solutions – Summative assessment
Part A
Assessor judgement required. Portfolio results will vary. 
The portfolio must be presented in the following way:
· Logical constructed enabling easy access of evidence

· The portfolio must be digital in nature

Part B

Responses will vary. The assessor’s judgment will need to be used within the framework of appropriate pedagogical practice and reasonable expectations of a para-professional staff member.

Question 1
What should students be able to do at the formal operation stage?

The formal operations stage is generally reached when children reach adolescence. At this stage they develop the ability to consider future implications of their current actions. They are then able to solve complex problems and draw conclusions from the information provided. They can deal with ambiguity, hypotheticals and abstract concepts. They are also able to make logical deductions about solutions that are in the abstract and have no concrete reality. For instance in the formal operations stage a person should be able to solve the equation, x  +  2x = 9, without having to refer to a concrete situation.

It is at this stage that the individual develops the skills needed for advanced reasoning in science and mathematics. They are for instance able to test hypotheses by changing one variable while holding other variables constant. They also develop an understanding of fractions, decimals, percentages, ratios, algebra and negative numbers.

Question 2

What is critical thinking?

Critical thinking is an active process that requires students to:

· question information

· evaluate and judge information

· make connections

· classify

· identify problems and solutions

· predict

· analyse

· make comparisons

It is through critical thinking students learn to understand how to apply mathematical knowledge to different situations and how to solve problems. They learn to understand the rules of mathematics and use them independently in a variety of ways.

Question 3

Under what conditions could you collect information according to privacy legislation?
When collecting information you must:

· Only collect the information that you have a legal right to and that is required for the effective carrying out of your duties, i.e. you not collect information not directly related to your organisation’s purpose or activities.

· You must only collect information through fair and lawful means; not in a way that could reasonably be considered intrusive.

· You must inform the person providing the information that they may gain access to the provided information, why the information is being collected, the types of purposes and groups that may access and use this information, any law that requires the information to be collected and the consequences (if any) if the information is not provided.

· Ideally, the information needs to be collected from the individual concerned and if this is not possible you must take reasonable steps to ensure the person concerned has been informed that the information has been collected.

Question 4
What types of questions should you ask students to ensure they have understood your instructions during a lesson?

Instructions must be clear and aimed at a level the student audience can understand. This means that students will require instructions constructed in different terms than those used for adults. Providing sufficient information, but not so much information that instructions become confusing and overwhelming, is important. Key points should be emphasised by repetition. Questions on key pieces of information should be put to students and to ensure they have understood what you have told them. The sort of questions that should be arcs to include:

Open questions eliciting detailed responses, e.g. how do you think you can solve this equation? These types of questions elicit more than yes or no answer and require the respondent to think and construct their reply.

Closed questions eliciting one-word answers, e.g. do you understand the questions on the worksheet? These are useful to get limited amounts of information. They restrict the answers that someone can give.

Probing questions can be used to follow-up and ask for more information. They may be either open or closed questions.

Hypothetical and reflective questions asked people to consider scenarios or contingencies, e.g. what would happen if…?
Question 5

5.
Define the following mathematical terms:
a. Congruent: having the same shape and size
b. Equation: mathematical statement containing an =, to show that two expressions are equal
c. Isosceles triangle: a triangle with two equal sides and two equal angles
d. numerator: number above the line of a fraction
e. obtuse angle: any angle between 90 and 180°
These terms should be taught to students through modelling. In all communications in mathematical terms students should be subjected to the modelling of language by the teacher/education support worker. Modelling is a powerful method of conveying information behaviour. When an adult models, especially on a continuous basis, others are more likely to imitate them. Education support workers are expected to introduce, explain and model the correct mathematical terms and encourage students to use them appropriately.

Part D
The test is automatically checked. For full details on the questions and marking scheme, please contact the TEIA office for the separate documentation on this self-contained assessment activity.
2.4
Evidence of competency

Evidence is information gathered that provides proof of competency. While evidence must be sufficient, trainers and assessors must focus on the quality of evidence rather than the quantity of evidence.

Rules of evidence

There are four rules of evidence that guide the collection of evidence. Evidence must be:

· valid – it must cover the performance evidence and knowledge evidence
· sufficient – it must be enough to satisfy the competency

· current – skills and knowledge must be up to date

· authentic – it must be the learner’s own work and supporting documents must be genuine.

Principles of assessment

High quality assessments must be:

· fair – assessments are not discriminatory and do not disadvantage the candidate

· flexible – assessments meet the candidate’ s needs and include an appropriate range of assessment methods

· valid – assessments assess the unit/s of competency performance evidence and knowledge evidence
· reliable – there is a common interpretation of the assessments.

Types of evidence

Types of evidence that can be collected, sighted or validated include:

· work records such as position descriptions, performance reviews, products developed, and processes followed and/or implemented

· third-party reports from customers, managers and/or supervisors

· training records and other recognised qualifications

· skills and knowledge assessments

· volunteer work.

Gathering evidence

Evidence can be gathered through:

· real work/real-time activities through observation and third-party reports

· structured activities.

Evidence can also be gathered through:

· formative assessments: where assessment is progressive throughout the learning process and validated along the way by the trainer – also known as assessment for learning

· summative assessment: where assessment is an exercise or simulation at the end of the learning process – also known as assessment of learning.

Evaluating evidence

The following steps may help you evaluate evidence.

	Step 1: Evidence is gathered.
	
	
	
	


	Step 2: Rules of evidence are applied – evidence is valid, sufficient, current and authentic.
	
	
	


	Step 3: Evidence meets the full requirements of the unit/s of competency.
	
	


	Step 4: The assessment process is valid, reliable, fair and flexible.
	


	Step 5: The trainer or assessor makes a straightforward and informed judgment about the candidate and completes assessment records.


2.5
Assessment records

Learners must provide evidence of how they have complied with the performance and knowledge evidence requirements outlined in the unit of competency. These requirements should be assessed in the workplace or in a simulated workplace; assessment conditions are specified in each unit of competency.

You can use the following assessment forms to record the learner’s evidence of competency: 
· The assessment instructions checklist helps the trainer/assessor provide clear instructions to the candidate as to which assessment activities to complete.

· The pre-assessment checklist helps the trainer determine if the learner is ready for assessment.

· The self-assessment record allows the learner to assess their own abilities against the requirements of the unit of competency.

· The recognition of prior learning interview questions helps the trainer match the learner’ s previous training, work or life experience to the requirements of the unit/s of competency.

· The performance evidence checklist facilitates the observation process; it allows trainers to identify skill gaps and provide useful feedback to learners.

· The knowledge evidence checklist can be used to record the learner’s understanding of the knowledge evidence; it allows trainers to identify knowledge gaps and to provide useful feedback to learners.

· The portfolio of evidence checklist helps the trainer annotate or detail aspects of the learner’s portfolio of evidence.

· The workplace assessment checklist can be used by the learner’s supervisor to show workplace-based evidence of competence.

Assessment instructions – CHCEDS037
	Candidate’ s name:       
Unit of competency: CHCEDS037 Support the development of numeracy skills
Trainer/assessor:       
Date:       

	The candidate must complete the following assessment activities, provided by the trainer/assessor:

	
	Y/N
	Whole activity/ specific questions

	Candidate Self-assessment
	
	     

	Final assessment Part A - Portfolio
	
	     

	Final assessment Part B – Question/Answer
	
	     

	Final assessment Part C – Practical tasks (video)
	
	

	Final assessment Part D – On-line test
	
	     

	Workplace Assessment 
	
	     

	Workplace Assessment (video)
	
	     

	Competency Conversation (using RPL)
	
	     

	Workplace Observation
	
	     

	Third Party Report
	
	     

	Other assessment activities as detailed below:
	
	

	     
	
	     

	     
	
	     

	     
	
	     

	     
	
	

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


Pre-assessment checklist – CHCEDS037
	Candidate’ s name:            
Unit of competency: CHCEDS037 Support the development of numeracy skills
Trainer/assessor:           

Date:           

	Checklist

	Talked to the candidate about the purpose of the assessment
	 Yes 
 No     

	Explained the unit of competency
	 Yes 
 No     

	Discussed the various methods of assessment
	 Yes 
 No     

	In consultation with trainer/assessor, the following assessment methods will be used:

	   Question/answer
	   Observation/Demonstration
	   Log, Journal, Diary

	   Case study
	   Portfolio, work samples
	   Third Party Reports

	   Reports
	
	

	Assessment environment and process

When will assessment occur?       
Where will assessment occur?       
Special needs (if any)       
How many workplace visits are required (if appropriate)?       
What resources are required?      

	Information has been provided on the following:

	   Confidentiality procedures
	   Re-assessment policy
	   Appeals process

	   Regulatory information
	   Authenticity of candidate’ s work

	Discussed self-assessment process
	 Yes 
 No     

	Summarised information and allowed candidate to ask questions
	 Yes 
 No     

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


 Self-assessment record – CHCEDS037
	Candidate’ s name:       
	Part D

	Unit of competency: CHCEDS037 Support the development of numeracy skills
Trainer/assessor:      
Date:      

	Tasks
	I do the workplace task…
	Candidate’s comments

	
	…very well
I’m sure I can do the task
	…quite well
I think I can do the task
	…no, or not well
I don’t (or can’t) do the task
	


	I can assist an individual student in their numeracy by supporting, guiding and encouraging them.
	
	
	
	     

	I ask for assistance or confirmation in the understanding and interpreting within a learning program.
	
	
	
	     

	I can assist a small group of students in their numeracy learning by supporting and encouraging them.
	
	
	
	     

	I understand the numeracy concepts and processes required for my work with students.
	
	
	
	     

	I maintain my student records (e.g. observations, records of work) to the level required by my school.
	
	
	
	     

	I can engage students Is positive communication and numeracy learning.
	
	
	
	     

	I can use mathematical language correctly to the levels and need of students I work with.
	
	
	
	     

	I understand and apply a range of supportive strategies with students to encourage and facilitate their numeracy learning.
	
	
	
	     

	I encourage and foster critical thinking about maths and its use in our society.
	
	
	
	     

	Candidate signature:
	     
	Date:
	     


Performance evidence checklist – CHCEDS037
	Candidate’ s name:            

Unit of competency: CHCEDS037 Support the development of numeracy skills Trainer/assessor:           

Date:           

	Did the candidate demonstrate the following performance evidence on at least three occasions:
	Yes
	No
	N/A

	· Analyse what at least two students are doing when working mathematically and applies an appropriate model of learning to develop the students’ numeracy skills
	
	
	

	· implemented numeracy support programs to support at least two students who may be at various levels, as directed by the teacher
	
	
	

	· Maintained and completed workplace records
	
	
	

	· Communicated with a range of students, including: 

·  active listening

·  giving clear directions and/or instructions
	
	
	

	· Consulted with the teaching team and other education support workers on workplace procedures and new approaches to accommodate individual student requirements
	
	
	

	In the assessment/s of the candidate’s performance evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Knowledge evidence checklist – CHCEDS037
	Candidate’ s name:            

Unit of competency: CHCEDS037 Support the development of numeracy skills
Trainer/assessor:           

Date:           

	Did the candidate show their knowledge of the following:
	Yes
	No
	N/A

	· Basic mathematical concepts and operations relevant to the year levels and the needs of students 
	
	
	

	· Language associated with numeracy and mathematical operations
	
	
	

	· Questions to encourage critical thinking about mathematics and its use as a learning tool
	
	
	

	· The role of education support personnel in providing mathematics support to students
	
	
	

	· A range of basic communication strategies
	
	
	

	In the assessment/s of the candidate’s knowledge evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Portfolio of evidence checklist – CHCEDS037
	Candidate’ s name:       
	Part E

	Unit of competency: CHCEDS037 Support the development of numeracy skills
Trainer/assessor:                

Date:                

	Description of evidence to 
include in portfolio
	Assessor’ s comments
	Tick* 

	
	
	V
	S
	C
	A

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


* V = Valid;  S = Sufficient:  C = Current;  A = Authentic
Workplace assessment checklist – CHCEDS037
	Candidate’ s name:       
	Part F

	Unit of competency: CHCEDS037 Support the development of numeracy skills
Trainer/assessor:                

Date:                

	Name of organisation:        
Address:       
Telephone:       
Email:        
Workplace supervisor:       

	Performance evidence 

Candidate demonstrates the ability to:
	Evidence provided/observation comments

	
	analyse what at least two students are doing when working mathematically and applies an appropriate model of learning to develop the students’ numeracy skills
	     

	
	implemented numeracy support programs to support at least two students who may be at various levels, as directed by the teacher
	     

	
	maintained and completed workplace records
	     

	
	communicated with a range of students, including: 

 active listening

 giving clear directions and/or instructions
	     

	
	consulted with the teaching team and other education support workers on workplace procedures and new approaches to accommodate individual student requirements
	

	Knowledge evidence
Candidate knows and understands:
	     

	
	basic mathematical concepts and operations relevant to the year levels and the needs of students 
	     

	
	language associated with numeracy and mathematical operations
	     

	
	questions to encourage critical thinking about mathematics and its use as a learning tool
	     

	
	the role of education support personnel in providing mathematics support to students
	     

	
	a range of basic communication strategies
	     

	Workplace supervisor’ s signature:
	     
	Date:
	     


	TEIA Ltd

	Observation Checklist/Third Party Report

	This is a confidential report. It is for the perusal of the supervisor, the candidate and the assessor. (Part G)

	Name of candidate:
	     

	Units of competency:
	CHCEDS037 Support the development of numeracy skills


As part of the assessment for the units of competency above we are seeking evidence to support a judgement about the above candidate’s competence. This report may be completed as either an Assessor Observation Checklist or a Third-Party Report where the candidate has access to a suitable work environment. Multiple reports may be completed where a single person is unable to verify all elements.

Note that assessors may also use this document to record and confirm competency in routine tasks associated with a learning program over an extended period of time, i.e. accumulated evidence.


	This report is being completed as:
	   Assessor Observation

    Third Party Report

	Name of Supervisor:
	     

	Position of Supervisor:
	     

	Workplace:
	     

	Address:
	     

	Telephone:
	     

	Email:
	     

	Has the purpose of the candidate's assessment been explained to you?
	  Yes         No

	Are you aware that the candidate will see a copy of this form?
	  Yes         No

	Are you willing to be contacted should further verification of this statement be required?
	  Yes         No

	What is your relationship to the candidate?
	     

	How long have you worked with the person being assessed?
	     

	How closely do you work with the candidate in the area being assessed?
	     


	What is your experience and/or qualification(s) in the area being assessed? (Include teaching qualifications if relevant.)
	     



	Does the candidate consistently perform the following workplace activities?
	Yes
	No

	· Analysed what students are doing when working mathematically and applied an appropriate model of learning to develop the students’ numeracy skills (must be evident at least twice)
	
	

	· Implemented numeracy support programs to support at students who may be at various levels, as directed by the teacher (must be evident at least twice)
	
	

	· Maintained and completed workplace records to the standard expected by the school/teacher
	
	

	· Communicated with a range of students, including using active listening and giving clear directions and/or instructions
	
	

	· Consulted with the teaching team and other education support workers on workplace procedures and new approaches to accommodate individual student requirements
	
	

	· Demonstrates basic mathematical concepts and operations relevant to the year levels and the needs of students 
	
	

	· Uses correct language associated with numeracy and mathematical operations
	
	

	· Initiates questions to encourage critical thinking about mathematics and its use as a learning tool
	
	

	· Understands their role in providing mathematics support to students
	
	

	· Uses a r range of basic communication strategies
	
	

	Task 1
Identified at least two students with learning needs in mathematics. Developed a week overview of activities that:

· Meet the students’ specific learning needs

· Scaffold learning in small group situations

· Apply mathematical concepts required to be mastered within each student’s learning plan

· Identify resources required

· Where needed develop other resources
	
	

	Comment (if relevant):
     

	Task 2
Observed a group of students engaging in a mathematical activity. Candidate made notes and discussed the progress of the activity, its success and ways of enhancing it with their supervisor/assessor.
	
	

	Comment (if relevant):
     

	Task 3
Worked with a teacher to observe and analyse a student’s needs in the development of mathematical skills. Two students need to be considered and analysed.
Made notes and suggestions regarding possible future strategies and approaches.
	
	

	Comment (if relevant):
     

	Task 4
Explained what scaffold learning means and how it can be used to support students’ learning with supervisor/assessor
	
	

	Comment (if relevant):
     

	Task 5

Recorded notes and observations in a student’s portfolio, updated class records and maintained required class records and data forms
	
	

	Comment (if relevant):
     

	Does the candidate:
	Yes
	No

	· perform job tasks to industry standards?
	
	

	· manage job tasks effectively?
	
	

	· implement safe working practices?
	
	

	· solve problems on-the-job?
	
	

	· work well with others?
	
	

	· adapt to new tasks?
	
	

	· cope with unusual or non-routine situations?
	
	

	·      
	
	

	Overall, do you believe the candidate performs to the standard required by the units of competency on a consistent basis?
	    No  Yes        

	Identify any further training in this area that the candidate may require:

	     

	Comments:

	     

	Supervisor’s Signature: 
	Date:      


	Record of Assessment 

CHCEDS037 Support the development of numeracy skills 

	Name of candidate
	     

	Name of assessor
	     

	Use the checklist below as a basis for judging whether the candidate’s document and supporting evidence meets the required competency standard.

	
	Yes       No

	Work within guidelines for a numeracy program
	      

	1.1. 
Read and interpret current teacher planning documents in relation to numeracy requirements.

1.2. 
Identify and access current numeracy programs.

1.3. 
Identify and follow agreed recording systems as developed by the teacher.

1.4. 
Work within structure and guidelines of numeracy program as directed by the teacher.

1.5. 
Select and modify resources that support numeracy programs based on student needs.

1.6. 
Follow confidentiality procedures when handling student records.
	

	
	

	Provide numeracy support
	      

	2.1. 
Use strategies that support numeracy program and individual needs as directed by teacher.

2.2. 
Select and implement activities that support understanding of numbers, use of number computations, measurement and numerical data.

2.3. 
Encourage the development of self-reliance in numeracy through positive feedback.

2.4. 
Use communication techniques that support effective interaction and learning.

2.5. 
Accurately record student progress according to organisational policies and procedures.

2.6. 
Maintain student confidentiality at all times.
	

	
	

	
	

	Monitor progress
	      

	3.1. Evaluate numeracy progress against program criteria.

3.2. Provide feedback and evaluation of student progress to teacher.

3.3. Review and adjust strategies based on monitoring and guidance from teacher.
	

	How candidate meets unit of competency requirements

	
	Yes
	No

	· Critical evidence requirements met
	       

	· Underpinning knowledge and understanding demonstrated
	       

	· Key competencies / Employability skills demonstrated at appropriate level
	       

	· Sufficiency of evidence
	       

	


	Evidence provided for this unit of competency is…
	Valid
	Authentic
	Current

	
	
	
	


	Candidate is:

	Competent  
	
	Not competent currently       
	

	Withdrawn after participation
	
	Withdrawn without participation  
	

	Not seeking assessment  
	
	
	

	Signed by the assessor:                                                                          Date:       


	Feedback to candidate

       


Request for Qualification Issue

As the assessor this course working with this learner, my records indicate the following Statements of Attainment/Qualification should be issued as detailed below:
	Student’s Name:
	 

	Organisation:
	 


Qualification/Statements of Attainment Details

	Statement/s of Attainment
Units of Competency to be issued  

	  
Tick if SOA required
	Full Qualification

CHC30221 Certificate III in School Based Education Support

	
Tick if Qualification required

	
	CHCDIV001 Work with diverse people*
	
	CHCDIV001 Work with diverse people*

	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*
	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*

	
	CHCEDS034 Contribute to the planning and implementation of educational programs*
	
	CHCEDS034 Contribute to the planning and implementation of educational programs*

	
	CHCEDS035 Contribute to student education in all developmental domains*
	
	CHCEDS035 Contribute to student education in all developmental domains*

	
	CHCEDS036 Support the development of literacy and oral language skills*
	
	CHCEDS036 Support the development of literacy and oral language skills*

	
	CHCEDS037 Support the development of numeracy skills*
	
	CHCEDS037 Support the development of numeracy skills*

	
	CHCEDS057 Support students with additional needs in the classroom*
	
	CHCEDS057 Support students with additional needs in the classroom*

	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*
	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*

	
	CHCEDS060 Work effectively with students and colleagues*
	
	CHCEDS060 Work effectively with students and colleagues*

	
	CHCEDS061 Support responsible student behaviour*
	
	CHCEDS061 Support responsible student behaviour*

	
	Electives
	
	Electives

	
	BSBTEC202 Use digital technologies to communicate in a work environment e
	
	BSBTEC202 Use digital technologies to communicate in a work environment e

	
	CHCEDS040 Search and access online information e
	
	CHCEDS040 Search and access online information e

	
	CHCPRT001 Identify and respond to children and young people at risk e
	
	CHCPRT001 Identify and respond to children and young people at risk e

	
	HLTAID012 Provide First Aid in an education and care setting e
	
	HLTAID012 Provide First Aid in an education and care setting e

	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e
	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e

	
	HLTWHS001 Participate in work health and safety e
	
	HLTWHS001 Participate in work health and safety e

	
	CHCEDS041 Set up and sustain learning areas e
	
	CHCEDS041 Set up and sustain learning areas e


(15 units of competency required – 10 core units* and 5 elective unitse)

Assessor’s Review 

	As the assessor I have…
	Yes
	No

	Checked that all units of competency listed have been judged Competent.

	
	

	Checked other Training Package requirements have been addressed (e.g. foundation skills, essential elements, etc.)

	
	

	Confirmed Literacy and Numeracy requirements as per qualification have been achieved.
	
	

	Comments:
     


	Assessor’s Name:
	

	Assessor’s Email:
	     
	Assessor’s Telephone:
	     

	Authorised by School/Institution Representative:
	

	Date:
	

	Processed at RTO by:
	     

	Date:
	     


Note:  The issuing of the qualification incurs a fee.  This may change so contact TEIA for the most current arrangement. An invoice will accompany the printed documents and be returned by post to either the candidate or the funding organisation.

Glossary

This glossary explains common terminology used in the VET sector and in this trainer’s and assessor’s guide.

Access and equity: Applying access and equity principles to training and assessment means meeting the individual needs of learners without discriminating in terms of age, gender, ethnicity, disability, sexuality, language, literacy and numeracy level, etc.

Assessment: Assessment means collecting evidence and making decisions as to whether or not a learner has achieved competency. Assessment confirms the learner can perform to the expected workplace standard, as outlined in the units of competency.

Assessment mapping: Assessment mapping ensures assessments meet the requirements of the unit/s of competency through a process of cross-referencing.

Assessment records: Assessment records are the documentation used to record the learner’s evidence of competency.

Assessment tools: Assessment tools are the instruments and procedures used to gather, interpret and evaluate evidence.

AQTF: The AQTF is the Australian Quality Training Framework. It was superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011. 
AQTF standards: The AQTF standards are national standards designed to ensure high-quality training and assessment outcomes. They were superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011.

ASQA: ASQA is the Australian Skills Quality Authority, the national regulator for Australia’s vocational education and training sector. ASQA regulates courses and training providers to ensure nationally approved quality standards are met.

Authentic/authenticity: Authenticity is one of the rules of evidence. It means the learner’s work and supporting documents must be genuinely their own.

Competency: Competency relates to the learner’s ability to meet the requirements of the unit/s of competency in terms of skills and knowledge.

Current/currency: Currency is one of the rules of evidence. It means ensuring the learner’s skills and knowledge are up to date.

Delivery plans: Delivery plans are lesson plans that guide the process of instruction for trainers.

Dimensions of competency: The dimensions of competency relate to all aspects of work performance. There are four dimensions of competency: task skills, task management skills, contingency management skills and job/role environment skills.

Fair/fairness: Fairness is one of the principles of assessment. It means assessments must not be discriminatory and must not disadvantage the candidate.

Flexible/flexibility: Flexibility is one of the principles of assessment. It means assessments must meet the candidate’s needs and include an appropriate range of assessment methods.

Knowledge evidence: Knowledge evidence is specified in the unit of competency. It identifies what a person needs to know to perform the work in an informed way.

Performance evidence: Performance evidence is specified in the unit of competency. It describes how the knowledge evidence is applied in the workplace.

Principles of assessment: Principles of assessment ensure quality outcomes. There are four principles of assessment – fair, flexible, valid and reliable.

Recognition: Recognition is an assessment process where learners match their previous training, work or life experience with the performance and knowledge evidence outlined in the units of competency relevant for a qualification.

Reliable/reliability: Reliability is one of the principles of assessment. It means that assessment must have a common interpretation.

Rules of evidence: Rules of evidence guide the collection of evidence. There are four rules of evidence – it must be valid, sufficient, current and authentic.

Skill sets: Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. They build on a relevant qualification.

Standards for NVR Registered Training Organisations 2011: The Standards for NVR Registered Training Organisations superseded the AQTF in some jurisdictions in July 2011. They are designed to ensure nationally consistent, high-quality training and assessment services for the clients of Australia’ s vocational education and training (VET) system.

Sufficient/sufficiency: Sufficiency is one of the rules of evidence. Sufficiency of evidence means there is enough to satisfy the unit/s of competency.

Training and assessment strategy: A training and assessment strategy must be developed by training organisations for all their training programs. It is a framework that guides the learning requirements.

Valid: The term valid relates to the rules of evidence and principles of assessment. It means meeting the unit/s of competency’s performance and knowledge evidence requirements.

Validation of assessment: Validation of assessment means a range of assessors must review, compare and evaluate assessments and assessment processes on a regular basis to ensure they meet the unit/s of competency assessed. The evaluation process must be documented and form part of the RTO’s continuous improvement process.

VET Quality Framework: The VET Quality Framework superseded the AQTF in some jurisdictions in July 2011. It is aimed at achieving greater national consistency in the way providers are registered and monitored and in how standards in the VET sector are enforced.
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