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Introduction
This set of assessment tools is for the unit of competency CHCEDS057 Support students with additional needs in the classroom environment. 

The guide is divided into four sections:

Section 1:
Unit of competency

Section 2:
Training requirements

Section 3:
Assessment resources

Glossary (VET sector terminology)

As the trainer, you are in the best position to judge the full training and assessment requirements of a unit of competency. The judgments that you make in this regard should form part of your broader training and assessment strategy.

Learners may or may not be employed in the workplace. Where a learner is currently employed, you should endeavour to use relevant workplace documents and resources. Where learners are not currently employed, you must provide example documentation and a simulated environment wherever possible. Encourage classroom learners to take every opportunity to observe a real working environment and discuss what they have seen. Note that observation and assessment in the workplace is mandatory for some units of competency. Refer to section 1.2 of this guide, or to the assessment requirements of the relevant unit of competency, for details of assessment conditions.
Section 1 - Unit of Competency
The CHC Community Services Training Package was developed by the Community Services and Health Industry Skills Council in consultation with industry stakeholders including employers, unions, peak bodies, professional associations, regulatory bodies, registered training organisations (RTOs) and other relevant parties. The training package specifies the skills and knowledge required to perform effectively in the workplace.

Individual units of competency are nationally agreed statements that describe work outcomes and can stand alone when applied in the workplace.

This section outlines the requirements of the unit of competency, CHCEDS057 Support students with additional needs in the classroom environment, and other information relevant to it.

It contains the following information:

1.1 
Elements of competency and performance criteria

1.2
Assessment requirements 
1.3 
Dimensions of competency

1.4
Foundation skills
1.5
Skill sets

1.6
Recognition of prior learning (RPL)
1.7 
Glossary of terms
1.1
Elements of competency and performance criteria

The elements of competency define the skills required to perform a work activity. They describe the required outcomes that need to be assessed. 

The performance criteria define the level of skill necessary to achieve the requirements of the element.

The following table maps the content in the on-line course CHCEDS057 Support students with additional needs in the classroom environment to the unit of competency.

	CHCEDS057 Support students with additional needs in the classroom environment
	Where covered in learning materials

	Element 1: Work with others to support students with additional needs
	

	1.1 
Identify own roles and responsibilities and those of others involved
	Section 2

	1.2 
Co-operate with others in support of students
	Section 2

	1.3 
Share information with others to facilitate student support in accordance with relevant procedures, guidelines and protocols
	Section 2

	Element 2: Support individual students with additional needs
	

	2.1
Show respect empathy and acceptance for individual differences in dealings with students
	Section 3

	2.2
Encourage students in ways which promote their positive self-concept and self-esteem
	Section 3

	2.3
Use language, equipment, materials and strategies suited to the student
	Section 3

	2.4 
Apply simple task analysis as necessary to assist students with additional needs
	Section 3

	2.5 
Identify the role, purposes and content of individual education programs to address additional needs
	Section 3

	2.6 
Follow individual education programs planned by teachers for particular students, and recommend amendments as appropriate
	Section 3

	Element 3: Assist with classroom programs to support students with additional needs
	

	3.1
Identify and follow classroom strategies and programs used to support particular students
	Section 4

	3.2
Assist with the modification of general activities to meet particular needs where necessary
	Section 4

	3.3 
Help with whole class activities as directed by teacher
	Section 4

	3.4 
Use behaviour management strategies and techniques appropriate to the students and as directed by teacher and others
	Section 4

	3.6 
Take appropriate steps to maintain personal safety of self and others
	Section 4

	Element 4: Contribute to learning opportunities
	

	4.1 
Identify strategies used by teachers to encourage problem-solving by students and support strategies appropriately, as required of teacher aide
	Section 5

	4.2 
Identify strategies used by teachers to assist development of independence and social skills in students and support strategies appropriately, as required of teacher aide
	Section 5

	4.3 
Notice and take opportunities to encourage and support incidental learning by students
	Section 5

	4.4 
Provide constructive advice and feedback to students
	Section 5

	4.5 
Where appropriate, provide suggestions to teachers or other members to improve learning opportunities of students
	Section 5


1.2
Assessment requirements 

CHCEDS057 Support students with additional needs in the classroom environment covers the outcomes, skills and knowledge required to apply strategies to guide responsible behaviour of children and young people in a safe and supportive environment. 

The assessment requirements consist of three criteria:

· Performance evidence: details the skills to be demonstrated, the consistency of performance (for example, on how many occasions, in what range of situations, using what range of equipment) and any licensing, regulatory or registration requirements
· Knowledge evidence: the scope and depth of knowledge required
· Assessment conditions: specify where assessment can take place, what resources are required and what interactions with other people are required
Performance evidence
The performance evidence for the unit CHCEDS057 Support students with additional needs in the classroom environment consists of demonstrated evidence that the candidate has completed these tasks at least once:
· provided support to students in relation to at least two main areas of additional needs 

· cooperated and shared information with other personnel, e.g. specialists, to facilitate student support

· used language, equipment, materials and a range of strategies suited to the individual needs of at least two students

· followed individual education programs planned by the teacher for at least two students

· assisted in the modification of general learning and class activities to meet the specific needs of students

· assisted with whole class activities as instructed by the teacher

· used behaviour management strategies and techniques as approved by the teacher and school

· provided at least two students with constructive feedback and advice
Knowledge evidence
The knowledge evidence within the unit CHCEDS057 Support students with additional needs in the classroom environment consists of:

· A broad understanding of the more common additional needs found in Australian classrooms
· An awareness of the implications of additional needs on students learning

· The range of additional education plans that address the unique needs of some students, e.g. Individual education plans, individual learning plans
Assessment conditions
Skills must be demonstrated in a regulated education environment.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
1.3
Dimensions of competency

The dimensions of competency relate to all aspects of work performance. The following table explores the four dimensions of competency in more detail.

	Dimensions of competency
	What it means

	Task skills
	The candidate must perform the individual skills required to complete a work activity to the required standard.

	Task management skills
	The candidate must manage several different tasks to complete a whole work activity, such as working to meet deadlines.

	Contingency management skills
	The candidate must use their problem-solving skills to resolve issues that arise when performing a work activity.

	Job/role environment skills
	The candidate must perform effectively in the workplace when undertaking a work activity by working well with all stakeholders and following workplace policies and procedures.


Assessors and/or their training organisations need to ensure that the range of assessment instruments developed for this unit adequately explore the dimensions of competency.
1.4
Foundation skills

Underpinning all job roles is a set of skills that are essential if learners are to participate successfully in work and be valuable and productive employees. Employers and industry have identified these skills as: 

· learning
· reading

· writing

· oral communication

· numeracy

· working in a team

· planning and organising

· making decisions

· identifying and solving problems

· creating and innovating

· working in a digital world.

These skills are embedded in this unit of competency, although you will need to take time to analyse the unit to identify where particular foundation skills are evident. 

Do not assume that learners already have these skills; for example, even if you believe they have good writing skills, they may never have written a specific type of report before.

Remember that the learner may not necessarily need all of these skills for a specific task, nor be required to develop them to a high level. This will depend on the nature of the task and the context in which they are working.

Your role is to:

· when planning your assessment program, identify where foundation skills are embedded in the unit of competency and how learners can demonstrate they have acquired the skills 

· encourage learners to record in the template that follows the Final Assessment the activities they have performed that demonstrate specific foundation skills; they can do this after completing each chapter in the learner guide.

1.5
Skill sets

Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. 

Skill sets do not replace qualifications as the foundation for undertaking work in the community sector. Skill sets build on a relevant qualification and enable a qualified worker to move laterally into work areas addressed by the skill set or to broaden their skill base in relation to the services they provide.

CHCEDS057 Support students with additional needs in the classroom environment is not part of a Community Services Training Package skill set as identified by the national Industry Skills Council.
1.6
Recognition of prior learning (RPL)

Recognition of prior learning (RPL) is an assessment process that assesses an individual’ s non-formal and informal learning to determine the extent to which that individual has achieved the required learning outcomes, competency outcomes, or standards for entry to, and/or partial or total completion of, a qualification.

To have skills and knowledge formally acknowledged, a learner must supply a range of evidence to verify competency. The trainer then needs to assess this evidence against the criteria for the qualification.

Evidence of competency may include work samples, journals and third-party testimonials. Learners may also need to be observed undertaking set tasks and/or answer set questions.

The full RPL Kit for this qualification is available. The kit consists of four parts:
· Assessor’s Guide

· Candidate’s Guide

· Forms

· Workplace Guide

1.7
Glossary of terms
Previously, units of competency included a ‘Range Statement’ that provided a way of understanding the scope of terms essential to performance criteria. Range Statements are no longer part of the endorsed components of Training Packages, but this section provides some general understanding to many of the concepts used in the Early Childhood Education and Care qualifications.

Where possible and appropriate the specific knowledge for this unit should be contextualised to the candidates’ workplace. For example, when dealing with organisational policies and procedures, look at the actual policies and procedures of the workplace.
Accommodations: In education, accommodations, or adjustments, are modifications to teaching and learning environments intending to help equalise access to the curriculum and assessment for students with learning difficulties or disabilities, by comparison to other students. Accommodations can be in the areas of the classroom environment, presentation, language, learning strategies, and assessment, and need not compromise academic standards. In relation to assessment, accommodations can describe changes in format, response, setting, timing, or scheduling that do not alter in any significant way what the test measures or the comparability of scores. Accommodations are designed to ensure that an assessment measures the intended construct, not the child’s disability. Accommodations affect three areas of testing:  

1. the administration of tests, 

2. how students are allowed to respond to the items, and 

3. the presentation of the tests (how the items are presented to the students on the test instrument). 

Accountability: The notion that people (e.g., students or teachers) or an organization (e.g., a school, or state department of education) should be held responsible for improving student achievement and should be rewarded or sanctioned for their success or lack of success in doing so. 
Achievement test: Achievement tests are standardized assessments that measure the acquisition of knowledge and skills in academic subject areas (i.e., math, spelling, and reading), usually against age and stage of learning – see benchmarks.
Advocacy: To advocate is to urge support for someone, something or a specific course of action.

Affect: In the fields of Psychology and Psychiatry, affect is a term used in relation to feelings/emotions to describe an expressed or observed emotional response displayed to others through facial expressions, hand gestures, voice tone, body language and other emotional signs such as laughter or tears.

Age equivalent: In standardised testing, age equivalent scores are those which show the typical age of the norm group that obtained a similar score, such as the median (middle) score or within a specific percentile range.
Alignment: The degree to which assessments, curriculum, instruction, textbooks and other instructional materials, teacher preparation and professional development, and systems of accountability all reflect and reinforce the educational program's objectives and standards.

Alternate assessment: Usually means an alternative to a paper and pencil test; refers to non-conventional methods of assessing achievement (e.g., work samples and portfolios) - see accommodations.

Aphasia: One in a group of speech disorders in which there is a defect or loss of the power of expression by speech, writing, or signs, or a defect or loss of the power of comprehension of spoken or written language.

Aptitude: Aptitude is an individual’s potential ability to learn or to develop proficiency in an area if provided with appropriate education or training. Aptitude tests include tests of general academic (scholastic) ability; tests of special abilities (i.e., verbal, numerical, mechanical, problem solving); tests that assess “readiness” for learning; and tests that measure ability and previous learning that are used to predict future performance.
Assessment: The projects, tests, observations and other forms of tool that are used to evaluate a student’s performance.

Assistive technology: Assistive technology is computer software and hardware that provide solutions for students who have difficulty reading or accessing text, either electronic (computer generated) or as hard copy (printed), owing to a print disability. Several programs are available such as text prediction, text to speech, speech to text, mind mapping. New and emerging devices including iPod Touch models, iPads, eBook Readers and even Smart Phones and Mobile Phones provide opportunities for capturing and scanning information and converting it to voice and sound file formats as well as to text. Some resources are free such as My Study Bar which provides a suite of literacy tools which loads as a floating toolbar so the tool can be available to the user from within any program and can be run from a USB flash drive on any computer.
At-risk student: Students may be labelled as ‘at risk’ if they are failing in school based on information gathered from test scores, attendance, or discipline problems.

Attention Deficit/Hyperactivity Disorder (ADHD):

ADHD includes any of a range of behavioural disorders characterized by symptoms that include poor concentration, an inability to focus on tasks, difficulty in paying attention, and impulsivity. A person can be predominantly inattentive (often referred to as ADD), predominantly hyperactive-impulsive, or a combination of these two. Children with ADHD commonly have difficulties learning at school because of their attentional and behavioural problems.

Attention Deficit Disorder (ADD): ADD can cause difficulty in regulating attention effectively, including paying appropriate attention for the required amount of time and the ability to shift attention to another task. Therefore, children with ADD often have difficulties developing the skills of literacy and numeracy that require sustained attention.
Auditory discrimination: Ability to detect and identify the similarities and differences in sounds; may be gross ability such as detecting the differences between the noises made by a cat and dog, or very specific skill such as detecting the differences made by the sounds of letters "m" and "n." 

Authentic task: School assignment that has a real-world application. Such tasks bear a strong resemblance to tasks performed in non-school settings (such as the home, an organization, or the workplace) and require students to apply a broad range of knowledge and skills. Often, they fill a genuine need for the students and result in a tangible end product.

Benchmark: A detailed description of a specific level of student achievement expected of students at ages, grades, or developmental levels; academic goals set for each grade level.
Classroom management: Classroom management refers to the wide variety of skills and techniques that teachers use to keep students organized, orderly, focused, attentive, on task, and academically productive during a class.

Ceiling: In standardized tests, the ceiling is the highest level of performance or score that a test can reliably measure.
Collaborative learning or cooperative learning: An instructional approach in which students of varying abilities and interests work together in small groups to solve a problem, complete a project, or achieve a common goal.

Constructivism: Theory suggesting that students learn by constructing their own knowledge, especially through hands-on exploration. It emphasizes that the context in which an idea is presented, as well as student attitude and behaviour, affects learning. Students learn by incorporating new information into what they already know.

Core curriculum: The core curriculum is the fundamental collection of knowledge across the whole curriculum that all students are required to learn in school.
Criterion-referenced assessment: An assessment that measures what a student understands, knows, or can accomplish in relation to specific performance objectives. It is used to identify a student's specific strengths and weaknesses in relation to skills defined as the goals of the instruction, but it does not compare students to other students.

Critical thinking: Logical thinking that draws conclusions from facts and evidence.

Curriculum: (plural curricula): A plan of instruction that details what students are to know, how they are to learn it, what the teacher's role is, and the context in which learning and teaching will take place.

Data driven decision making: A process of making decisions about curriculum and instruction based on the analysis of classroom data and standardized test data. Data-driven decision-making uses data on function, quantity and quality of inputs, and how students learn to suggest educational solutions. It assumes that scientific methods used to solve complex problems in industry can effectively evaluate educational policy, programs, and methods.

Dyscalculia: Learning difficulties in grasping basic math concepts because of problems with the language aspects of math such as understanding of terms, processes, written symbols and formal procedures, and often memorization of math facts.  A severe difficulty in understanding and using symbols or functions needed for success in mathematics.

Dysgraphia: Originally used to describe difficulty in writing legibly because of poor motor function, the term is now used also to describe a processing disorder involving difficulty with spelling that may result from poor decoding skills (sounding out words), as well as problems with organizing information and/or expressing information in written form. A severe difficulty in producing handwriting that is legible and written at an age-appropriate speed. Also known as Written Expression Disorder.

Dyslexia: Dyslexia is a term used to describe a difficulty with reading words that is persistent, not responsive to remedial intervention, and cannot be attributed to other factors such as poor oral language skills, inadequate instruction, or low ability level.  It is therefore assumed to be due to underlying neurological or genetic factors, primarily affecting the phonological processing skills that are required for reading words.  A diagnosis of dyslexia is only possible when other possible sources of reading difficulty are excluded.

Dyspraxia: Dyspraxia is a disability causing severe difficulty in performing drawing, writing, buttoning, and other tasks requiring fine motor skill, or in sequencing the necessary motor movements. Children who experience these difficulties can often manage a keyboard really well, even from kindergarten, as the motor skill factors of tasks have been removed, so they can then attend to the more cognitive aspects of the task.  Articulatory verbal dyspraxia is a condition where the child has difficulty making and coordinating the précis movements which are used in the production of spoken language although there is no damage to muscles or nerves. 
Equity: The state of educational impartiality and fairness in which all children—minorities and non-minorities, males and females, successful students and those who fall behind, students with special needs and students who have been denied access in the past—receive a high-quality education and have equal access to the services they need to benefit from that education.

Facilitator: A role for classroom teachers that allows students to take a more active role in learning. Teachers assist students in making connections between classroom instruction and students' own knowledge and experiences by encouraging students to create new solutions, by challenging their assumptions, and by asking probing questions.

Heterogeneous grouping: Grouping together students of varying abilities, interests, or ages.

Higher order questions: Questions that require thinking and reflection rather than single-solution responses.

Inclusion: Inclusion refers to the inclusion of students with disabilities in regular classrooms and is based on the belief that students with disabilities have the right to equal access to the curriculum, and the right to participate socially with their age peers in a normal school environment.  In this approach, students with special needs spend most or all of their time with students who do not have special educational needs, but the extent to which this approach is implemented varies. 

Individual Education Plan (IEP): An IEP is a method of planning, documenting and reporting on the priority learning outcomes for a student with a disability. The IEP focuses on key goals to promote the maximum development of each student. An IEP is based upon assessment to identify and then to state the student's unique characteristics and needs, educational goals and objectives to meet those needs, and instructional materials and services to be provided. An IEP may be referred to as ‘NEP’ (Negotiated Education Plan) in some states.
Inquiry: A process in which students investigate a problem, devise and work through a plan to solve the problem and propose a solution to the problem.
Learning environment: Learning environment refers to the diverse physical locations, contexts, and cultures in which students learn.

Learning experience: Learning experience refers to any interaction, course, program, or other experience in which learning takes place, whether it occurs in traditional academic settings (schools, classrooms) or non-traditional settings (outside-of-school locations, outdoor environments), or whether it includes traditional educational interactions (students learning from teachers and professors) or non-traditional interactions (students learning through games and interactive software applications).

Learning difficulty: In Australia, the term learning difficulty is used to refer to students who experience significant difficulties in learning and making progress in school, but who do not have a documented disability such as an intellectual disability. Approximately 20 per cent of students are generally considered to have learning difficulties in one or more areas of learning.  Most learning difficulties (approximately 80 per cent) are in reading. Within the group of students with learning difficulties there is a smaller subset whose difficulties are more severe and long-lasting, and these students are sometimes described as having a learning disability. 

Learning Disability (LD)
A learning disability is defined as ‘a disorder in one or more of the basic psychological processes involved in understanding or in using language, spoken or written, that may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or do mathematical calculations. This term includes such conditions as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia. This term does not include children who have learning problems that are primarily the result of visual, hearing, or motor disabilities; mental retardation; or environmental, cultural or economic disadvantage’. 
Learning pathway: Learning pathway refers to the specific courses, academic programs, and learning experiences that individual students complete as they progress in their education.

Manipulative: Any physical object (e.g., blocks, toothpicks, coins) that can be used to represent or model a problem situation or develop a mathematical concept.
Metacognition: The process of considering and regulating one's own learning. Activities include assessing or reviewing one's current and previous knowledge, identifying gaps in that knowledge, planning gap-filling strategies, determining the relevance of new information, and potentially revising beliefs on the subject.

Modelling: Demonstrating to the learner how to do a task, with the expectation that the learner can copy the model. Modelling often involves thinking aloud or talking about how to work through a task.

Norm-referenced assessment: An assessment designed to discover how an individual student's performance or test result compares to that of an appropriate peer group. (Compare to criterion-referenced assessment.)

Occupational therphy: The primary goal of occupational therapy is to enable people to participate in the activities of everyday life. Occupational therapists achieve this outcome by enabling people to do things that will enhance their ability to participate or by modifying the environment to better support participation. Services include assessment, treatment and consultation. Occupational therapists who work with children look at the relationship between the child and the tasks they need to perform in self-care, play and at school, and an array of external or environmental factors. Services can include helping a student with pencil grip, physical exercises that may be used to increase strength and dexterity, or exercises to improve hand-eye coordination. 

Open ended question: A question that has many avenues of access and allows students to respond in a variety of ways. Such questions have more than one correct answer.

Open ended task: A performance task in which students are required to generate a solution or response to a problem when there is no single correct answer.

Orthographic knowledge: Orthographic knowledge understands that the speech sounds in a language are represented by written or printed symbols, associated with spelling, but also knowledge of hyphenation, capitalization, word breaks and punctuation.

Pedagogy: Pedagogy is the study of teaching; the principles and practice of educational instructional methods, or the interrelationship between teacher practice and student outcomes.  Pedagogy seeks to address the process of production and exchange between teacher, learner, and the knowledge and skills required to be mastered.
Performance criteria: A description of the characteristics to be assessed for a given task. Performance criteria may be general, specific, analytical trait, or holistic. They may be expressed as a scoring rubric or scoring guide.

Problem solving: A method of learning in which students evaluate their thinking and progress while solving problems. The process includes strategy discussion--determining solution strategies to similar problems and pinpointing additional problems within the context of their investigation.

Profiling: Accumulating student information, both formative and summative, to ensure a correct record is kept of his/her progress, used to inform appropriate programming for the student.
Reliability: An indicator of score consistency over time or across multiple evaluators. Reliable assessment is one in which the same answers receive the same score regardless of who performs the scoring or how or where the scoring takes place. The same person is likely to get approximately the same score across multiple test administrations.

Running record: A cumulative written account of a student’s reading achievement, as noted by a teacher over time.  A method of assessing a student’s reading level by examining both accuracy and the types of errors made, (also a useful method of assessing spelling errors); it is often utilized in the first three years of primary schooling, as well as part of a Reading Recovery session.
Scaffolding: An instructional technique in which the teacher breaks a complex task into smaller tasks, models the desired learning strategy or task, provides support as students learn to do the task, and then gradually shifts responsibility to the students. In this manner, a teacher enables students to accomplish as much of a task as possible without adult assistance.

Special education: The services available to a child identified with certain special needs, including learning disabilities, individualized to meet a child’s (additional) specific learning needs. Special education is described not as a place, but as services that may be delivered in the general education classroom, as well as in resource rooms.

Speech impairment: Speech impairments may range from problems with articulation or voice strength to complete loss of voice, chronic hoarseness, stuttering or stammering. Speech difficulties can also be associated with cerebral palsy, hearing impairment and brain injury. People with speech disabilities may be difficult to understand and have difficulty in expressing ideas.
Standardised tests: Assessments that are administered and scored in the same way for all students. Traditional standardized tests are typically mass-produced and machine-scored; they are designed to measure skills and knowledge that are thought to be taught to all students in a standardized way. Performance assessments also can be standardized if they are administered and scored in the same way for all students.

Standards: Statements of what students should know and be able to demonstrate. Various standards have been developed by national curriculum bodies, state departments of education and schools.

Validity: An indication that an assessment instrument consistently measures what it is designed to measure, excluding extraneous features from such measurement.

Section 2 - Assessment tools
Assessment is all about collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms that the learner can perform to the expected workplace standard, as outlined in the units of competency.

This section contains the summative assessment tools that are to be used in assessing this unit of competency.  The assessment tools have also been mapped against the requirements of unit assessment; these may be reviewed in the TEIA document CHC30213 Mapping Guide.     Assessors can use this mapping information to complete required assessment records.

It is an important responsibility of assessors to complete the assessment records themselves. This ensures all additional assessment activities deemed appropriate or required by the assessor, in addition to those within this document, are included in these records.

Section three contains the following information:

2.1   Summative assessment

2.2
Solutions – general guidance
2.3 
Solutions – summative assessment
2.4
Evidence of competency

2.5
Assessment records

2.1
Summative assessment

Separate each assessment tool as required in the assessment process.
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	Assessment – CHCEDS057


Assessment of Competency:  CHCEDS057 Support students with additional needs in the classroom environment

	Candidate’s Name:
	


Purpose of Assessment:

This assessment activity is designed to assess your skills and knowledge across the whole unit CHCEDS057 Support students with additional needs in the classroom environment. Wherever possible the unit will be assessed as part of your normal work function and activity. It may be integrated with other units of assessments. 
Competency in this unit needs to be assessed over a period (e.g. weeks), in a range of contexts (e.g. in differing functions with your workplace or potential workplace, and on multiple occasions (i.e. at least three occasions) involving a combination of direct, indirect and supplementary forms of evidence (as negotiated with your assessor and listed in the assessment strategy for this course).

The following activity forms part of your assessment of competence. You may also be required to demonstrate your skills and/or provide various workplace documents or third-party reports. Your trainer will give you guidance in this area.

The following table maps this final assessment activity against the elements and performance criteria of CHCEDS057 Support students with additional needs in the classroom environment.
Conditions of Assessment:

You must have negotiated your assessment with you with your assigned assessor.

Review and consider the assessment tasks in detail. The tasks are holistic in nature, and you will need to ensure all elements of the unit are covered and you have addressed all requirements.

To demonstrate competence in this unit, you must be able to provide evidence that demonstrates your competency in each of the performance criteria, the underpinning knowledge and skills and employability skills.

To complete this assessment activity, you need:

· Access to a word processor and printer.

· Internet access.
· Access to a suitable workplace where you may demonstrate your competency within a real-world situation, i.e. access to a children’s services environment

· To complete the tasks outlined in Part A and B and submit responses as directed by your trainer/assessor/training organisation

· To ensure you maintain confidentiality as required.

Instructions:

Your trainer or assessor will provide you with instructions as to how to present your responses. They may adjust the assessment activity depending on the circumstances of your training program.
You must keep a copy of all work, documents or media you submit to the assessor.

If you do not agree with the assessment decision, you do have the right of appeal as outlined in the RTO’s policies: www.teia.edu.au 

If you wish to appeal your assessment, please contact the Training Administrator on 07-47871410 or email admin@teia.edu.au.

Details of this assessment are treated according to Privacy arrangements of this organisation. .In general, the only persons who will have access to the assessment materials will be assessors who are considering your work to make assessment decisions.

If you require assistance in any aspect of this assessment, or you seek clarification about the activity, the process or the general policies of the RTO contact your assigned assessor, trainer or the RTO (www.teia.edu.au) or additional support and advice.
Part A

In this assessment task you are required to research an impairment, learning difficulty, disorder from the list provided below and then complete the numbered activities.

Choose one of the following impairments, learning difficulties or disorders:

Cerebral palsy

Autism

Hearing Impairment

Vision Impairment

Dyscalculia

Dyspraxia

Dysgraphia

Tasks:
1. Provide a detailed description of the condition you have selected. Include details about the symptoms, causes and the impacts it might have on a student’s behaviour.
2. Explain how an educational support worker or teachers aid could support the needs of a student with your selected impairment, learning difficulty or disorder.

3. Identify any specialists (e.g. speech therapists, psychologists, occupational therapists) who might be able to assist a student with your selected impairment, learning difficulty or disorder. Explain in a short sentence how each of the specialists could assist.

4. In a short paragraph explain how you would demonstrate respect and empathy for a student in this situation.

5. Provide two examples of how you could initiate activities that would bolster the self-esteem of a student in this situation.

6. Identify any resources or equipment that could be used to assist a student with your selected impairment, learning difficulty or disorder.

7. Identify any classroom strategies that could be used to support a student with your selected impairment, learning difficulty or disorder.

8. Provide three examples of modifications that could be made to general classroom activities so that the student could engage in normal class routines.

9. Explain how you could establish behavioural expectations for students in this situation.

10. Explain how you would help the student in this situation develop their social skills.

11. Construct an example of an IEP that could be used for a student with your selected impairment, learning difficulty or disorder. This example could be related to a hypothetical or actual student.
(Report)
Part B

In this task you are provide answers to the questions below. Your answer for each question is not to exceed 200 words.

1. What is an individual education plan?

2. What should be included in an individual education plan for a student?

3. What is an individual learning plan?
4. What is meant by the term ‘specific learning difficulty’?
5. Identify five types of support a student with dysgraphia might need?
6. Respond to this statement: Students with additional needs will always achieve less than their classmates”.
(Short Answer Test)
Part C
This is a practical task.
Identify a student with additional needs you are working with. After obtaining the necessary permissions, video record one of your one on one sessions (i.e. a tutorial, guided reading, etc.) with that student. Ensure e th session’s topic is within the scope of the student’s IEP and reflects e student’s learning program.
Your video is to be no longer than 15 minutes; it may be only a section of your session with that student. 
It is recommended that you use ‘video glasses’ for this collection of evidence. Your assessor may provide advice on this matter.

You are to record your role and interactions with the student. You are also to provide a short paragraph indicating how the session addressed elms of the student’s IEP.
(Practical Task)
Part D
A multi-choice, short answer test forms this part of your assessment.  You will do this test on-line through your learning management system.  Your responses will be automatically checked.

Before starting this test, please discuss your readiness to with your assessor.
(On-line Quiz)
2.2
Solutions - General guidance
Assessors should review the solutions provided and adapt and/or contextualise them (and assessment activities themselves where necessary) to suit the training and assessment context as part of their moderation activities. This will ensure consistency of assessment.
The solutions to assessment activities serve as a reliable guide to the type of information that should be included in the assessment candidate’s response. Refer to the assessment activities when assessing learner responses or evaluating assessment evidence. The answers provided by the assessment candidate will vary due to several factors, including the:

· candidate’ s own experiences

· candidate’ s workplace experiences

· training situations and strategies presented by the trainer

· interpretation of the assessment activity by the assessment candidate/assessor

· type of organisation, work practices, processes and systems encountered by the candidate.

The nature and variety of the tasks presented means that in some cases there will be numerous correct responses, and the solutions provided cannot cater for all contexts and eventualities.

In general terms:

· For questions with a single answer, this guide provides the correct answer.

· For questions that do not have a single answer, it is understood that answers will vary within certain parameters.

· For questions where the candidate must list a certain number of items, this guide provides a more comprehensive listing from which candidate responses may be drawn. However, this list may not in all cases be definitive, and assessors should account for other possible correct responses.

· For activities that involve responding to a case study, an example is provided of how the candidate may respond. Depending on the question, the terminology used will indicate either what the candidate should have included in their response or may have included. However, assessors should consider different phrasing used by the candidate, or different responses that may be equally correct.

· For activities that take place in the workplace or involve workplace documentation, this guide can only provide an example response. Assessors should consider whether the candidate has achieved the intent of the activity, considering the candidate’s workplace context.

· For activities that involve writing reports or completing documentation provided, this guide can only provide an example response. Assessors should again consider whether the candidate’s response is appropriate to the task within the context of the candidate’s training and/or workplace.

2.3
Solutions – Summative assessment
Part A
Answers will vary; assessor judgment is required.

The candidate should conduct and refer to their own research in this activity. They may draw on their own experience in the context of the research to enter the project questions in detail. Note that all research and referencing must be cited and referenced in an appropriate academic format.

The response to this assessment task should contain detailed information about and demonstrate knowledge and understanding of the following performance criteria:

· demonstrate understanding of own role and responsibilities in relation to students and a range of additional needs and identify roles and responsibilities of others involved

· show respect, empathy and acceptance for individual differences in dealings with students

· encourage students in ways which promote their positive self-concept and self-esteem

· use language, equipment, materials and strategies suited to the student

· apply simple task analysis as necessary to assist students with additional needs

· identify the role, purposes and content of IEPs to address additional needs

· follow individual education programs planned by teachers for students and recommend amendments as appropriate

· use knowledge of class strategies and programs used to support students with additional needs

· identify and follow classroom strategies and programs used to support students
· assist with the modification of general activities to address the needs of students where necessary

· help with whole class activities as directed by teacher

· use behaviour management strategies and techniques appropriate to the students and as directed by teacher and others

· identify strategies used by teachers to encourage problem-solving by students and support strategies appropriately as required of teacher aide

· identify strategies used by teachers to assist development of independence and social skills in students and support strategies appropriately as required of teacher aide

· where appropriate, provide suggestions to teachers or other members, to improve learning opportunities for students

Part B

Question 1: 
What is an individual education plan?

An individual education plan is a learning plan established for a student who because of impairment, learning difficulty or disorder is unable to address the full standard curricula offered within a school. Its purpose is threefold:

1. to ensure appropriate support is provided to meet the unique learning needs of that individual student

2. to adjust the standard curricula so as to provide the greatest opportunity for the student to achieve academically, socially and emotionally

3. to provide clear targets and strategies negotiated between all stakeholders (i.e. parents/caregivers, teachers and specialists) so that an effective learning program may be supported by all parties.
Question 2:
What should be included in an individual education plan for a student?

At the base level, an individual education plan must have the following elements:

· the student’s name

· the student’s date of birth

· the situation requiring intervention and/or support

· a statement of the student’s current educational achievement levels and capacity

· the desired outcomes and goals of the plan

· the strategy to reach each of the outcomes including strategy details, timelines and the names of the people responsible

· the appropriate criteria for evaluation and the procedures to be used

Question 3:
What is an individual learning plan?

An individual learning plan is a plan designed for a student who has not yet achieved the national minimum benchmarks in literacy and numeracy. And I LP is not related or dependent upon a student having an impairment or disorder.

Question 4:
What is meant by the term ‘specific learning difficulty’?

Students who have specific learning difficulty have problems with specific areas of learning rather than general or global difficulties. For example, a student might be highly articulate and demonstrate high levels of understanding in the verbal domain but have difficulty reflecting this in their written work. Specific learning disability is essentially a disorder in one or more of the basic psychological processes involved in understanding or in using spoken or written language. This may demonstrate itself in an impaired ability to listen, think, speak, read, write, spell or do mathematical calculations.

It is estimated that between five and 10% of people may have some degree of specific learning difficulty.

Specific learning difficulty encompasses a range of categories including dyslexia, dyscalculia and dyspraxia.

Question 5:
Identify five types of support a student with dysgraphia might need?

Dysgraphia is a learning difficulty associated with the process of writing. Students with dysgraphia might benefit from the following:

· changing the learning outputs in classroom programs, e.g. providing an alternative output to written expression

· changing expectations to avoid or minimise the area of weakness, e.g. focusing on the content being written rather than the handwriting process

· assistance from specialists

· assistance in the form of additional instruction and support for improving handwriting and writing skills

· provision of paper with raised lines to provide a sensory guide to writing in the correct place, i.e. within the lines

· use of large graph paper for maths work, i.e. so numbers could be written within the boundaries of the squared grid

· opportunities to practice writing alphabet letters using gross motor skills, e.g. writing large letters on ground, writing large letters in the air

· talking through the shapes of letters and motor sequences, e.g. “P is a big line down and a circle in the middle moving away from the line”

· using a word processor or other assistive technology

· providing extra time to complete writing tasks

· allowing the student to choose between using print or cursive writing depending on which provides the most success for the student
· breaking written tasks into small steps

· using audio recorders to assist in notetaking

Question 6:

Respond to this statement: Students with additional needs will always achieve less than their classmates”.
Answers will vary; assessor judgement required. However the statements provided should uphold the principles in the paragraph below:

“A person needs to actively challenge the low aspiration of others. Some people believe that students with additional needs are not capable of learning to the same level as their peers and their work will always be of lower quality. There is no research to support this case. Students with additional needs are capable of being high achievers; however, some of them need additional support to reach their potential. Persons working in education need to identify the type and level of support such students need and ensure that it is provided. By insisting that students, and their efforts, are not devalued or marginalised by allowing stereotypical statements and expectations to be applied, ensures that the students have opportunities to achieve their potential.”
Part C

The multi-media clip will vary. The clip must meet the following technical requirements:

· Be playable by the assessor

· Be between a minimum of five minutes and a maximum of twenty minutes’ duration

· Be in a general industry and education standard format

Examples of the style and scope of the multi-media clip are contained in the training materials.

The clip must clearly explain the following:

· Why the physical layout was arranged in that way and how this relates to student learning

· What resources are included and how these are accessed by the student/s

Part D

A multi-choice, short answer test forms this part of your assessment.  You will do this test on-line through your learning management system.  Your responses will be automatically checked.

Before starting this test, please discuss your readiness to with your assessor.
2.4
Evidence of competency

Evidence is information gathered that provides proof of competency. While evidence must be sufficient, trainers and assessors must focus on the quality of evidence rather than the quantity of evidence.

Rules of evidence

There are four rules of evidence that guide the collection of evidence. Evidence must be:

· valid – it must cover the performance evidence and knowledge evidence
· sufficient – it must be enough to satisfy the competency

· current – skills and knowledge must be up to date

· authentic – it must be the learner’s own work and supporting documents must be genuine.

Principles of assessment

High quality assessments must be:

· fair – assessments are not discriminatory and do not disadvantage the candidate

· flexible – assessments meet the candidate’ s needs and include an appropriate range of assessment methods

· valid – assessments assess the unit/s of competency performance evidence and knowledge evidence
· reliable – there is a common interpretation of the assessments.

Types of evidence

Types of evidence that can be collected, sighted or validated include:

· work records such as position descriptions, performance reviews, products developed, and processes followed and/or implemented

· third-party reports from customers, managers and/or supervisors

· training records and other recognised qualifications

· skills and knowledge assessments

· volunteer work.

Gathering evidence

Evidence can be gathered through:

· real work/real-time activities through observation and third-party reports

· structured activities.

Evidence can also be gathered through:

· formative assessments: where assessment is progressive throughout the learning process and validated along the way by the trainer – also known as assessment for learning

· summative assessment: where assessment is an exercise or simulation at the end of the learning process – also known as assessment of learning.

Evaluating evidence

The following steps may help you evaluate evidence.

	Step 1: Evidence is gathered.
	
	
	
	


	Step 2: Rules of evidence are applied – evidence is valid, sufficient, current and authentic.
	
	
	


	Step 3: Evidence meets the full requirements of the unit/s of competency.
	
	


	Step 4: The assessment process is valid, reliable, fair and flexible.
	


	Step 5: The trainer or assessor makes a straightforward and informed judgment about the candidate and completes assessment records.


2.5
Assessment records

Learners must provide evidence of how they have complied with the performance and knowledge evidence requirements outlined in the unit of competency. These requirements should be assessed in the workplace or in a simulated workplace; assessment conditions are specified in each unit of competency.

You can use the following assessment forms to record the learner’s evidence of competency: 
· The assessment instructions checklist helps the trainer/assessor provide clear instructions to the candidate as to which assessment activities to complete.

· The pre-assessment checklist helps the trainer determine if the learner is ready for assessment.

· The self-assessment record allows the learner to assess their own abilities against the requirements of the unit of competency.

· The recognition of prior learning interview questions helps the trainer match the learner’ s previous training, work or life experience to the requirements of the unit/s of competency.

· The performance evidence checklist facilitates the observation process; it allows trainers to identify skill gaps and provide useful feedback to learners.

· The knowledge evidence checklist can be used to record the learner’s understanding of the knowledge evidence; it allows trainers to identify knowledge gaps and to provide useful feedback to learners.

· The portfolio of evidence checklist helps the trainer annotate or detail aspects of the learner’s portfolio of evidence.

· The workplace assessment checklist can be used by the learner’s supervisor to show workplace-based evidence of competence.

Assessment instructions – CHCEDS057
	Candidate’ s name:       
Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment
Trainer/assessor:       
Date:       

	The candidate must complete the following assessment activities, provided by the trainer/assessor:

	
	Y/N
	Whole activity/ specific questions

	Candidate Self-assessment
	
	     

	Final assessment Part A – Research project
	
	     

	Final assessment Part B – Question/Answer
	
	     

	Final assessment Part C – Practical Task (video)
	
	     

	Final assessment Part d – On-line test
	
	     

	Workplace Assessment 
	
	     

	Workplace Assessment (video)
	
	     

	Competency Conversation (using RPL)
	
	     

	Workplace Observation
	
	     

	Third Party Report
	
	     

	Other assessment activities as detailed below:
	
	

	     
	
	     

	     
	
	     

	     
	
	     

	     
	
	

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


Pre-assessment checklist – CHCEDS057
	Candidate’ s name:            
Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment 
Trainer/assessor:           

Date:           

	Checklist

	Talked to the candidate about the purpose of the assessment
	 Yes 
 No     

	Explained the unit of competency
	 Yes 
 No     

	Discussed the various methods of assessment
	 Yes 
 No     

	In consultation with trainer/assessor, the following assessment methods will be used:

	   Question/answer
	   Observation/Demonstration
	   Log, Journal, Diary

	   Case study
	   Portfolio, work samples
	   Third Party Reports

	   Reports
	
	

	Assessment environment and process

When will assessment occur?       
Where will assessment occur?       
Special needs (if any)       
How many workplace visits are required (if appropriate)?       
What resources are required?      

	Information has been provided on the following:

	   Confidentiality procedures
	   Re-assessment policy
	   Appeals process

	   Regulatory information
	   Authenticity of candidate’ s work

	Discussed self-assessment process
	 Yes 
 No     

	Summarised information and allowed candidate to ask questions
	 Yes 
 No     

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


 Self-assessment record – CHCEDS057
	Candidate’ s name:       
	Part D

	Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment Trainer/assessor:      
Date:      

	Tasks
	I do the workplace task…
	Candidate’s comments

	
	…very well
I’m sure I can do the task
	…quite well
I think I can do the task
	…no, or not well
I don’t (or can’t) do the task
	

	I have provided support to students in relation to at least two main areas of additional need.
	
	
	
	     

	I can organise resources to meet learners’ needs.
	
	
	
	     

	I I cooperate and share information with others to access and deliver the students required support.
	
	
	
	     

	I I use a range of behaviour management strategies and techniques that are selected based on student need and teacher/school expectations.
	
	
	
	     

	I solve problems in this area as they arise.
	
	
	
	     

	I show respect, empathy and acceptance of differences in all my dealings with students.
	
	
	
	     

	I can construct a learning space under the guidance of a teacher or supervisor.
	
	
	
	     

	I am able to meet the learning needs of students who have additional learning and support needs.
	
	
	
	     

	I am able to apply simple task analysis to identify solutions and strategies to assist students with additional needs
	
	
	
	     

	I can follow individual education plans as prepared by teachers.
	
	
	
	     

	I prepare learning activities and resources to support individual learning plans as directed by the teacher.
	
	
	
	     

	I establish and maintain daily routines with students.
	
	
	
	     

	As required, I seek clarification and confirmation of requirements from my supervisor.
	
	
	
	     

	I contribute as required to individual education plan discussions and construction of learning programs for the students.
	
	
	
	     

	I identify and deliver as requested strategies to support problem-solving, independence and social skills development as required for students with additional needs.
	
	
	
	     

	I can coordinate a range of activities to meet individual student needs, class routines and specialist dominated activities.
	
	
	
	     

	I can manage interruptions and emergent events with minimum disruption to the students’ learning.
	
	
	
	     

	Candidate signature:
	     
	Date:
	     


Performance evidence checklist – CHCEDS057
	Candidate’ s name:            

Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment
Trainer/assessor:           

Date:           

	Did the candidate demonstrate the following performance evidence at least once:
	Yes
	No
	N/A

	· Provided support to students in relation to at least two main areas of additional needs 
	
	
	

	· Cooperated and shared information with other personnel, e.g. specialists, to facilitate student support
	
	
	

	· Used language, equipment, materials and a range of strategies suited to the individual needs of at least two students
	
	
	

	· Followed individual education programs planned by the teacher for at least two students
	
	
	

	· Assisted in the modification of general learning and class activities to meet the specific needs of students
	
	
	

	· Assisted with whole class activities as instructed by the teacher
	
	
	

	· Used behaviour management strategies and techniques as approved by the teacher and school
	
	
	

	· Provided at least two students with constructive feedback and advice
	
	
	

	In the assessment/s of the candidate’s performance evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Knowledge evidence checklist – CHCEDS057
	Candidate’ s name:            

Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment
Trainer/assessor:           

Date:           

	Did the candidate show their knowledge of the following:
	Yes
	No
	N/A

	· A broad understanding of the more common additional needs found in Australian classrooms
	
	
	

	· An awareness of the implications of additional needs on students learning
	
	
	

	· The range of additional education plans that address the unique needs of some students, e.g. Individual education plans, individual learning plans 
	
	
	

	In the assessment/s of the candidate’s knowledge evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Portfolio of evidence checklist – CHCEDS057
	Candidate’ s name:       
	Part E

	Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment
Trainer/assessor:                

Date:                

	Description of evidence to 
include in portfolio
	Assessor’ s comments
	Tick* 

	
	
	V
	S
	C
	A

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


* V = Valid;  S = Sufficient:  C = Current;  A = Authentic
Workplace assessment checklist – CHCEDS057
	Candidate’ s name:       
	Part F

	Unit of competency: CHCEDS057 Support students with additional needs in the classroom environment
Trainer/assessor:                

Date:                

	Name of organisation:        
Address:       
Telephone:       
Email:        
Workplace supervisor:       

	Performance evidence 

Candidate demonstrates the ability to:
	Evidence provided/observation comments

	
	Provide support to students in relation to at least two main areas of additional needs 
	     

	
	Cooperate and share information with other personnel, e.g. Specialists, to facilitate student support
	     

	
	Use language, equipment, materials and a range of strategies suited to the individual needs of at least two students
	     

	
	Follow individual education programs planned by the teacher for at least two students
	     

	
	Assist in the modification of general learning and class activities to meet the specific needs of students
	     

	
	Assist with whole class activities as instructed by the teacher
	     

	
	Use behaviour management strategies and techniques as approved by the teacher and school
	     

	
	Provide at least two students with constructive feedback and advice
	     

	Knowledge evidence
Candidate knows and understands:
	

	
	The more common additional needs found in Australian classrooms
	     

	
	The implications of additional needs on students learning
	     

	
	The range of additional education plans that address the unique needs of some students, e.g. Individual education plans, individual learning plans
	     

	Workplace supervisor’ s signature:
	     
	Date:
	     


	TEIA Ltd

	Observation Checklist/Third Party Report

	This is a confidential report. It is for the perusal of the supervisor, the candidate and the assessor. (Part G)

	Name of candidate:
	     

	Units of competency:
	CHCEDS057 Support students with additional needs in the classroom environment areas


As part of the assessment for the units of competency above we are seeking evidence to support a judgement about the above candidate’s competence. This report may be completed as either an Assessor Observation Checklist or a Third-Party Report where the candidate has access to a suitable work environment. Multiple reports may be completed where a single person is unable to verify all elements.

Note that assessors may also use this document to record and confirm competency in routine tasks associated with a learning program over an extended period, i.e. accumulated evidence.


	This report is being completed as:
	   Assessor Observation

    Third Party Report

	Name of Supervisor:
	     

	Position of Supervisor:
	     

	Workplace:
	     

	Address:
	     

	Telephone:
	     

	Email:
	     

	Has the purpose of the candidate's assessment been explained to you?
	  Yes         No

	Are you aware that the candidate will see a copy of this form?
	  Yes         No

	Are you willing to be contacted should further verification of this statement be required?
	  Yes         No

	What is your relationship to the candidate?
	     

	How long have you worked with the person being assessed?
	     

	How closely do you work with the candidate in the area being assessed?
	     


	What is your experience and/or qualification(s) in the area being assessed? (Include teaching qualifications if relevant.)
	     



	Does the candidate consistently perform the following workplace activities?
	Yes
	No

	· Provided support to students in relation to at least two main areas of additional needs 
	
	

	· Cooperated and shared information with other personnel, e.g. specialists, to facilitate student support
	
	

	· Used language, equipment, materials and a range of strategies suited to the individual needs of at least two students
	
	

	· Followed individual education programs planned by the teacher for at least two students
	
	

	· Assisted in the modification of general learning and class activities to meet the specific needs of students
	
	

	· Assisted with whole class activities as instructed by the teacher
	
	

	· Used behaviour management strategies and techniques as approved by the teacher and school
	
	

	· Provided at least two students with constructive feedback and advice
	
	

	· Demonstrate a broad understanding of the more common additional needs found in Australian classrooms
	
	

	· Shows an awareness of the implications of additional needs on students learning
	
	

	· Works with the range of additional education plans that address the unique needs of some students, e.g. Individual education plans, individual learning plans 
	
	

	Task 1
· Provide support to students with at least two areas of additional needs

· During this demonstrate the use of praise to build pride and confidence in students

· Break a complex task down into manageable steps for the student’s

· These three activities to build social competency within the student

· Capitalise on an incidental opportunity when working with the students with additional needs
	
	

	Comment (if relevant):
     

	Task 2
Explain the roles of different people in providing support to students with additional needs.

Conduct an observation session on the student with additional needs undertaking a task. Share these observations and perceptions with the teacher.
	
	

	Comment (if relevant):
     

	Task 3
Identify the equipment that might be used by student who has no speech so that they can communicate with others. (This task may be contextualised by the assessor/observer so as to address the unique needs of students that you have contact with.)

Use developmentally appropriate language for a student with developmental needs in the cognitive/language domain.
	
	

	Comment (if relevant):
     

	Task 4
Share the individual education plans or other unique learning plans you have a role to play in.

Clearly outline your role in each of these plans.

Provide evidence of your ongoing progress, review and contribution to planning meetings.
	
	

	Comment (if relevant):
     

	Task 5

Modify an academic activity for students with additional needs.

Implement the activity.

Modify a HPE, dance or sport activity for students with additional needs.

Implement the activity.
	
	

	Comment (if relevant):
     

	Task 6

Use non-verbal cues to get a student back on task.

Use positive reinforcement when a student behaves well to encourage future behaviour.

Provide calm but firm responses to when class rules are broken.

Discuss your role and the school’s expectations in incidences where a student becomes hostile, aggressive or violent.
	
	

	Comment (if relevant):
     

	Does the candidate:
	Yes
	No

	· perform job tasks to industry standards?
	
	

	· manage job tasks effectively?
	
	

	· implement safe working practices?
	
	

	· solve problems on-the-job?
	
	

	· work well with others?
	
	

	· adapt to new tasks?
	
	

	· cope with unusual or non-routine situations?
	
	

	·      
	
	

	Overall, do you believe the candidate performs to the standard required by the units of competency on a consistent basis?
	    No  Yes        

	Identify any further training in this area that the candidate may require:

	     

	Comments:

	     

	Supervisor’s Signature: 
	Date:      


	Record of Assessment 

CHCEDS057 Support students with additional needs in the classroom environment

	Name of candidate
	     

	Name of assessor
	     

	Use the checklist below as a basis for judging whether the candidate’s document and supporting evidence meets the required competency standard.

	
	Yes       No

	Work with others to support students with additional needs
	      

	1.1. 
Identify own roles and responsibilities and those of others involved in supporting students with additional needs.

1.2. 
Cooperate with others to provide support to students.

1.3. 
Share information with others to facilitate student support according to organisational policies and procedures.
	

	
	

	Support individual students with additional needs
	      

	2.1. 
Reflect on own personal values and attitudes regarding additional needs when working with students.

2.2. 
Show respect, empathy and acceptance for individual differences when interacting with students.

2.3. 
Acknowledge and accommodate individual student needs in teaching and learning.

2.4. 
Provide students with encouragement to promote their positive self-concept and self-esteem.

2.5. 
Interpret and use individual learning plans to address additional needs.

2.6.
Use language, equipment, materials and strategies suited to individual student needs.

2.7. 
Follow individual student learning plans created by teachers, and recommend amendments based on implementation experience.
	

	Support the rights, interests and needs of students with additional needs as part of the education team
	      

	3.1. 
Identify key issues facing students with additional needs and their carers.

3.2. 
Adhere to organisational policies, regulatory and legal requirements when working with students with additional needs.

3.3. 
Demonstrate a commitment to access and equity principles in all work.

3.4. 
Recognise and respond to the effects of specific additional needs on student learning.

3.5. 
Investigate and use strategies that assist students with additional needs to exercise their rights and independence.
	

	Assist with classroom programs to support students with additional needs 
	      

	4.1. 
Identify and follow classroom strategies and plans used to support individual students.

4.2. 
Assist with required modifications of general activities to meet individual student needs.

4.3. 
Assist with whole class activities as directed by teacher.

4.4. 
Use positive guidance strategies and techniques appropriate to student and as directed by teacher.
	

	Contribute to learning opportunities
	      

	5.1. 
Identify and use strategies developed by teachers to encourage problem-solving by students.

5.2. 
Identify and use strategies developed by teachers to assist development of independence and social skills in students.

5.3. 
Observe students and identify and take opportunities to encourage and support incidental learning.

5.4. 
Report observations to teachers when reflecting on ways to improve learning opportunities.

5.5. 
Gather and record data as directed by the teacher.

5.6. 
Provide constructive advice and feedback to students using positive communication.
	

	How candidate meets unit of competency requirements

	
	Yes
	No

	· Critical evidence requirements met
	       

	· Underpinning knowledge and understanding demonstrated
	       

	· Key competencies / Employability skills demonstrated at appropriate level
	       

	· Sufficiency of evidence
	       

	

	Evidence provided for this unit of competency is…
	Valid
	Authentic
	Current

	
	
	
	


	Candidate is:

	Competent  
	
	Not competent currently       
	

	Withdrawn after participation
	
	Withdrawn without participation  
	

	Not seeking assessment  
	
	
	

	Signed by the assessor:                                                                          Date:       


	Feedback to candidate

       


Request for Qualification Issue

As the assessor this course working with this learner, my records indicate the following Statements of Attainment/Qualification should be issued as detailed below:
	Student’s Name:
	 

	Organisation:
	 


Qualification/Statements of Attainment Details

	Statement/s of Attainment
Units of Competency to be issued  

	  
Tick if SOA required
	Full Qualification

CHC30221 Certificate III in School Based Education Support

	
Tick if Qualification required

	
	CHCDIV001 Work with diverse people*
	
	CHCDIV001 Work with diverse people*

	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*
	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*

	
	CHCEDS034 Contribute to the planning and implementation of educational programs*
	
	CHCEDS034 Contribute to the planning and implementation of educational programs*

	
	CHCEDS035 Contribute to student education in all developmental domains*
	
	CHCEDS035 Contribute to student education in all developmental domains*

	
	CHCEDS036 Support the development of literacy and oral language skills*
	
	CHCEDS036 Support the development of literacy and oral language skills*

	
	CHCEDS037 Support the development of numeracy skills*
	
	CHCEDS037 Support the development of numeracy skills*

	
	CHCEDS057 Support students with additional needs in the classroom*
	
	CHCEDS057 Support students with additional needs in the classroom*

	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*
	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*

	
	CHCEDS060 Work effectively with students and colleagues*
	
	CHCEDS060 Work effectively with students and colleagues*

	
	CHCEDS061 Support responsible student behaviour*
	
	CHCEDS061 Support responsible student behaviour*

	
	Electives
	
	Electives

	
	BSBTEC202 Use digital technologies to communicate in a work environment e
	
	BSBTEC202 Use digital technologies to communicate in a work environment e

	
	CHCEDS040 Search and access online information e
	
	CHCEDS040 Search and access online information e

	
	CHCPRT001 Identify and respond to children and young people at risk e
	
	CHCPRT001 Identify and respond to children and young people at risk e

	
	HLTAID012 Provide First Aid in an education and care setting e
	
	HLTAID012 Provide First Aid in an education and care setting e

	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e
	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e

	
	HLTWHS001 Participate in work health and safety e
	
	HLTWHS001 Participate in work health and safety e

	
	CHCEDS041 Set up and sustain learning areas e
	
	CHCEDS041 Set up and sustain learning areas e


(15 units of competency required – 10 core units* and 5 elective unitse)

Assessor’s Review 

	As the assessor I have…
	Yes
	No

	Checked that all units of competency listed have been judged Competent.

	
	

	Checked other Training Package requirements have been addressed (e.g. foundation skills, essential elements, etc.)

	
	

	Confirmed Literacy and Numeracy requirements as per qualification have been achieved.
	
	

	Comments:
     


	Assessor’s Name:
	

	Assessor’s Email:
	     
	Assessor’s Telephone:
	     

	Authorised by School/Institution Representative:
	

	Date:
	

	Processed at RTO by:
	     

	Date:
	     


Note:  The issuing of the qualification incurs a fee.  This may change so contact TEIA for the most current arrangement. An invoice will accompany the printed documents and be returned by post to either the candidate or the funding organisation.

Glossary

This glossary explains common terminology used in the VET sector and in this trainer’s and assessor’s guide.

Access and equity: Applying access and equity principles to training and assessment means meeting the individual needs of learners without discriminating in terms of age, gender, ethnicity, disability, sexuality, language, literacy and numeracy level, etc.

Assessment: Assessment means collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms the learner can perform to the expected workplace standard, as outlined in the units of competency.

Assessment mapping: Assessment mapping ensures assessments meet the requirements of the unit/s of competency through a process of cross-referencing.

Assessment records: Assessment records are the documentation used to record the learner’s evidence of competency.

Assessment tools: Assessment tools are the instruments and procedures used to gather, interpret and evaluate evidence.

AQTF: The AQTF is the Australian Quality Training Framework. It was superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011. 
AQTF standards: The AQTF standards are national standards designed to ensure high-quality training and assessment outcomes. They were superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011.

ASQA: ASQA is the Australian Skills Quality Authority, the national regulator for Australia’s vocational education and training sector. ASQA regulates courses and training providers to ensure nationally approved quality standards are met.

Authentic/authenticity: Authenticity is one of the rules of evidence. It means the learner’s work and supporting documents must be genuinely their own.

Competency: Competency relates to the learner’s ability to meet the requirements of the unit/s of competency in terms of skills and knowledge.

Current/currency: Currency is one of the rules of evidence. It means ensuring the learner’s skills and knowledge are up to date.

Delivery plans: Delivery plans are lesson plans that guide the process of instruction for trainers.

Dimensions of competency: The dimensions of competency relate to all aspects of work performance. There are four dimensions of competency: task skills, task management skills, contingency management skills and job/role environment skills.

Fair/fairness: Fairness is one of the principles of assessment. It means assessments must not be discriminatory and must not disadvantage the candidate.

Flexible/flexibility: Flexibility is one of the principles of assessment. It means assessments must meet the candidate’s needs and include an appropriate range of assessment methods.

Knowledge evidence: Knowledge evidence is specified in the unit of competency. It identifies what a person needs to know to perform the work in an informed way.

Performance evidence: Performance evidence is specified in the unit of competency. It describes how the knowledge evidence is applied in the workplace.

Principles of assessment: Principles of assessment ensure quality outcomes. There are four principles of assessment – fair, flexible, valid and reliable.

Recognition: Recognition is an assessment process where learners match their previous training, work or life experience with the performance and knowledge evidence outlined in the units of competency relevant for a qualification.

Reliable/reliability: Reliability is one of the principles of assessment. It means that assessment must have a common interpretation.

Rules of evidence: Rules of evidence guide the collection of evidence. There are four rules of evidence – it must be valid, sufficient, current and authentic.

Skill sets: Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. They build on a relevant qualification.

Standards for NVR Registered Training Organisations 2011: The Standards for NVR Registered Training Organisations superseded the AQTF in some jurisdictions in July 2011. They are designed to ensure nationally consistent, high-quality training and assessment services for the clients of Australia’ s vocational education and training (VET) system.

Sufficient/sufficiency: Sufficiency is one of the rules of evidence. Sufficiency of evidence means there is enough to satisfy the unit/s of competency.

Training and assessment strategy: A training and assessment strategy must be developed by training organisations for all their training programs. It is a framework that guides the learning requirements.

Valid: The term valid relates to the rules of evidence and principles of assessment. It means meeting the unit/s of competency’s performance and knowledge evidence requirements.

Validation of assessment: Validation of assessment means a range of assessors must review, compare and evaluate assessments and assessment processes on a regular basis to ensure they meet the unit/s of competency assessed. The evaluation process must be documented and form part of the RTO’s continuous improvement process.

VET Quality Framework: The VET Quality Framework superseded the AQTF in some jurisdictions in July 2011. It is aimed at achieving greater national consistency in the way providers are registered and monitored and in how standards in the VET sector are enforced.
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