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Introduction
This set of assessment tools is for the unit of competency CHCEDS060 Work effectively with students and colleagues. 

The guide is divided into four sections:

Section 1:
Unit of competency

Section 2:
Training requirements

Section 3:
Assessment resources

Glossary (VET sector terminology)

As the trainer, you are in the best position to judge the full training and assessment requirements of a unit of competency. The judgments that you make in this regard should form part of your broader training and assessment strategy.

Learners may or may not be employed in the workplace. Where a learner is currently employed, you should endeavour to use relevant workplace documents and resources. Where learners are not currently employed, you must provide example documentation and a simulated environment wherever possible. Encourage classroom learners to take every opportunity to observe a real working environment and discuss what they have seen. Note that observation and assessment in the workplace is mandatory for some units of competency. Refer to section 1.2 of this guide, or to the assessment requirements of the relevant unit of competency, for details of assessment conditions.
Section 1 - Unit of Competency
The CHC Community Services Training Package was developed by the Community Services and Health Industry Skills Council in consultation with industry stakeholders including employers, unions, peak bodies, professional associations, regulatory bodies, registered training organisations (RTOs) and other relevant parties. The training package specifies the skills and knowledge required to perform effectively in the workplace.

Individual units of competency are nationally agreed statements that describe work outcomes and can stand alone when applied in the workplace.

This section outlines the requirements of the unit of competency, CHCEDS060 Work effectively with students and colleagues, and other information relevant to it.

It contains the following information:

1.1 
Elements of competency and performance criteria

1.2
Assessment requirements 
1.3 
Dimensions of competency

1.4
Foundation skills
1.5
Skill sets

1.6
Recognition of prior learning (RPL)
1.7 
Glossary of terms
1.1
Elements of competency and performance criteria

The elements of competency define the skills required to perform a work activity. They describe the required outcomes that need to be assessed. 

The performance criteria define the level of skill necessary to achieve the requirements of the element.

The following table maps the content in the on-line course CHCEDS060 Work effectively with students and colleagues to the unit of competency.

	CHCEDS002
Assist implementation of planned educational programs
	Where covered in learning materials

	Element 1: Communicate effectively with students
	

	1.1 
Use positive and respectful communication styles with students in all situations
	Section 1, Section 2

	1.2 
Use active-listening techniques
	Section 1, Section 2

	1.3 
Explore students’ interests and concerns through conversation where appropriate
	Section 1, Section 2

	1.4 
Consider non-verbal cues when interacting with students
	Section 1, Section 2

	1.5 
Use communication strategies that are developmentally appropriate for effective interaction and problem-solving with students
	Section 1, Section 2

	Element 2: Use current, recognised good practice techniques of communication
	

	2.1 
Communicate with students to maintain the integrity of individual rights, self-determination and personal dignity
	Section 2

	2.2 
Adapt style and language to accommodate different cultural values, practices and cultural sensitivities
	Section 2, Section 3

	2.3 
Use verbal and non-verbal skills to interact with young people in a positive manner
	Section 2

	Element 3: Work effectively with diverse students and colleagues
	

	3.1 
Use a range of communication styles to respect and reflect the diversity of the school 
	Section 3

	3.2 
Engage in work practices that are inclusive and benefit educational outcomes
	Section 3

	3.3 
Seek and act on feedback from colleagues and supervisors to continuously improve personal effectiveness in working with diversity
	Section 5, Section 6, Section 7


1.2
Assessment requirements 

CHCEDS060 Work effectively with students and colleagues covers the outcomes, skills and knowledge required to apply strategies to guide responsible behaviour of children and young people in a safe and supportive environment. 

The assessment requirements consist of three criteria:

· Performance evidence: details the skills to be demonstrated, the consistency of performance (for example, on how many occasions, in what range of situations, using what range of equipment) and any licensing, regulatory or registration requirements
· Knowledge evidence: the scope and depth of knowledge required
· Assessment conditions: specify where assessment can take place, what resources are required and what interactions with other people are required
Performance evidence
The performance evidence for the unit CHCEDS060 Work effectively with students and colleagues consists of demonstrated evidence that the candidate has completed these tasks at least once:
· communicated effectively with at least two students and one colleague, including:

· using active listening

· clarifying information

· respecting diversity

· recognising non-verbal cues used by student

· using non-verbal communication and cues appropriate to the needs of individuals

· varying style to suit student needs

· developed positive interpersonal relationships with members of the school community.
Knowledge evidence
The knowledge evidence within the unit CHCEDS060 Work effectively with students and colleagues consists of:

· importance of stating and maintaining expectations

· principles and practices to enhance sustainability in the workplace

· organisation policies and procedures relating to communicating with and about students

· requirements of anti-discrimination legislation

· stages of child development in relation to communication

· importance of confidentiality in relation to information about children.
Assessment conditions
Skills must be demonstrated in a regulated education environment.

In addition, simulations and scenarios must be used where the full range of contexts and situations cannot be provided in the workplace or may occur only rarely. These are situations relating to emergency or unplanned procedures where assessment in these circumstances would be unsafe or is impractical.

Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment.
Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
1.3
Dimensions of competency

The dimensions of competency relate to all aspects of work performance. The following table explores the four dimensions of competency in more detail.

	Dimensions of competency
	What it means

	Task skills
	The candidate must perform the individual skills required to complete a work activity to the required standard.

	Task management skills
	The candidate must manage a number of different tasks to complete a whole work activity, such as working to meet deadlines.

	Contingency management skills
	The candidate must use their problem-solving skills to resolve issues that arise when performing a work activity.

	Job/role environment skills
	The candidate must perform effectively in the workplace when undertaking a work activity by working well with all stakeholders and following workplace policies and procedures.


Assessors and/or their training organisations need to ensure that the range of assessment instruments developed for this unit adequately explore the dimensions of competency.
1.4
Foundation skills

Underpinning all job roles is a set of skills that are essential if learners are to participate successfully in work and be valuable and productive employees. Employers and industry have identified these skills as: 

· learning
· reading

· writing

· oral communication

· numeracy

· working in a team

· planning and organising

· making decisions

· identifying and solving problems

· creating and innovating

· working in a digital world.

These skills are embedded in this unit of competency, although you will need to take time to analyse the unit to identify where particular foundation skills are evident. 

Do not assume that learners already have these skills; for example, even if you believe they have good writing skills, they may never have written a specific type of report before.

Remember that the learner may not necessarily need all of these skills for a specific task, nor be required to develop them to a high level. This will depend on the nature of the task and the context in which they are working.

Your role is to:

· when planning your assessment program, identify where foundation skills are embedded in the unit of competency and how learners can demonstrate they have acquired the skills 

· encourage learners to record in the template that follows the Final Assessment the activities they have performed that demonstrate specific foundation skills; they can do this after completing each chapter in the learner guide.

1.5
Skill sets

Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. 

Skill sets do not replace qualifications as the foundation for undertaking work in the community sector. Skill sets build on a relevant qualification and enable a qualified worker to move laterally into work areas addressed by the skill set or to broaden their skill base in relation to the services they provide.

CHCEDS060 Work effectively with students and colleagues is not part of a Community Services Training Package skill set as identified by the national Industry Skills Council.
1.6
Recognition of prior learning (RPL)

Recognition of prior learning (RPL) is an assessment process that assesses an individual’ s non-formal and informal learning to determine the extent to which that individual has achieved the required learning outcomes, competency outcomes, or standards for entry to, and/or partial or total completion of, a qualification.

To have skills and knowledge formally acknowledged, a learner must supply a range of evidence to verify competency. The trainer then needs to assess this evidence against the criteria for the qualification.

Evidence of competency may include work samples, journals and third-party testimonials. Learners may also need to be observed undertaking set tasks and/or answer set questions.

The full RPL Kit for this qualification is available. The kit consists of four parts:
· Assessor’s Guide

· Candidate’s Guide

· Forms

· Workplace Guide

1.7
Glossary of terms
Previously, units of competency included a ‘Range Statement’ that provided a way of understanding the scope of terms essential to performance criteria. Range Statements are no longer part of the endorsed components of Training Packages, but this section provides some general understanding to many of the concepts used in the Early Childhood Education and Care qualifications.

Where possible and appropriate the specific knowledge for this unit should be contextualised to the candidates’ workplace. For example, when dealing with organisational policies and procedures, look at the actual policies and procedures of the workplace.
Accountability: The notion that people (e.g., students or teachers) or an organization (e.g., a school, or state department of education) should be held responsible for improving student achievement and should be rewarded or sanctioned for their success or lack of success in doing so. 
Achievement test: A test to measure a student's knowledge and skills.

Alignment: The degree to which assessments, curriculum, instruction, textbooks and other instructional materials, teacher preparation and professional development, and systems of accountability all reflect and reinforce the educational program's objectives and standards.

Assessment: The projects, tests, observations and other forms of tool that are used to evaluate a student’s performance.

At-risk student: Students may be labelled as ‘at risk’ if they are failing in school based on information gathered from test scores, attendance, or discipline problems.

Authentic task: School assignment that has a real-world application. Such tasks bear a strong resemblance to tasks performed in non-school settings (such as the home, an organization, or the workplace) and require students to apply a broad range of knowledge and skills. Often, they fill a genuine need for the students and result in a tangible end product.

Behaviourism: A theory suggesting that learning occurs when an environmental stimulus triggers a response or behaviour. Based on classical conditioning theory, behaviourism applies to educational practices that reward performance behaviours to encourage repetition of those behaviours. Rote memorization and drill-and-practice instruction are supported by behaviourist theory.
Benchmark: A detailed description of a specific level of student achievement expected of students at particular ages, grades, or developmental levels; academic goals set for each grade level.
Classroom management: Classroom management refers to the wide variety of skills and techniques that teachers use to keep students organized, orderly, focused, attentive, on task, and academically productive during a class.

Coaching: An instructional method in which a teacher supports students as they perfect old skills and acquire new skills.

Collaborative learning or cooperative learning: An instructional approach in which students of varying abilities and interests work together in small groups to solve a problem, complete a project, or achieve a common goal.

Constructivism: Theory suggesting that students learn by constructing their own knowledge, especially through hands-on exploration. It emphasizes that the context in which an idea is presented, as well as student attitude and behaviour, affects learning. Students learn by incorporating new information into what they already know.

Criterion-referenced assessment: An assessment that measures what a student understands, knows, or can accomplish in relation to specific performance objectives. It is used to identify a student's specific strengths and weaknesses in relation to skills defined as the goals of the instruction, but it does not compare students to other students.

Critical thinking: Logical thinking that draws conclusions from facts and evidence.

Curriculum: (plural curricula): A plan of instruction that details what students are to know, how they are to learn it, what the teacher's role is, and the context in which learning and teaching will take place.

Data driven decision making: A process of making decisions about curriculum and instruction based on the analysis of classroom data and standardized test data. Data-driven decision-making uses data on function, quantity and quality of inputs, and how students learn to suggest educational solutions. It assumes that scientific methods used to solve complex problems in industry can effectively evaluate educational policy, programs, and methods.

Equity: The state of educational impartiality and fairness in which all children—minorities and non-minorities, males and females, successful students and those who fall behind, students with special needs and students who have been denied access in the past—receive a high-quality education and have equal access to the services they need in order to benefit from that education.

Facilitator: A role for classroom teachers that allows students to take a more active role in learning. Teachers assist students in making connections between classroom instruction and students' own knowledge and experiences by encouraging students to create new solutions, by challenging their assumptions, and by asking probing questions.

Heterogeneous grouping: Grouping together students of varying abilities, interests, or ages.

Higher order questions: Questions that require thinking and reflection rather than single-solution responses.

Inquiry: A process in which students investigate a problem, devise and work through a plan to solve the problem and propose a solution to the problem.
Learning environment: Learning environment refers to the diverse physical locations, contexts, and cultures in which students learn.

Learning experience: Learning experience refers to any interaction, course, program, or other experience in which learning takes place, whether it occurs in traditional academic settings (schools, classrooms) or nontraditional settings (outside-of-school locations, outdoor environments), or whether it includes traditional educational interactions (students learning from teachers and professors) or non-traditional interactions (students learning through games and interactive software applications).

Learning pathway: Learning pathway refers to the specific courses, academic programs, and learning experiences that individual students complete as they progress in their education.

Manipulative: Any physical object (e.g., blocks, toothpicks, coins) that can be used to represent or model a problem situation or develop a mathematical concept.
Metacognition: The process of considering and regulating one's own learning. Activities include assessing or reviewing one's current and previous knowledge, identifying gaps in that knowledge, planning gap-filling strategies, determining the relevance of new information, and potentially revising beliefs on the subject.

Modelling: Demonstrating to the learner how to do a task, with the expectation that the learner can copy the model. Modelling often involves thinking aloud or talking about how to work through a task.

Norm-referenced assessment: An assessment designed to discover how an individual student's performance or test result compares to that of an appropriate peer group. (Compare to criterion-referenced assessment.)

Open ended question: A question that has many avenues of access and allows students to respond in a variety of ways. Such questions have more than one correct answer.

Open ended task: A performance task in which students are required to generate a solution or response to a problem when there is no single correct answer.

Performance criteria: A description of the characteristics to be assessed for a given task. Performance criteria may be general, specific, analytical trait, or holistic. They may be expressed as a scoring rubric or scoring guide.

Problem solving: A method of learning in which students evaluate their thinking and progress while solving problems. The process includes strategy discussion--determining solution strategies to similar problems and pinpointing additional problems within the context of their investigation.

Reliability: An indicator of score consistency over time or across multiple evaluators. Reliable assessment is one in which the same answers receive the same score regardless of who performs the scoring or how or where the scoring takes place. The same person is likely to get approximately the same score across multiple test administrations.

Scaffolding: An instructional technique in which the teacher breaks a complex task into smaller tasks, models the desired learning strategy or task, provides support as students learn to do the task, and then gradually shifts responsibility to the students. In this manner, a teacher enables students to accomplish as much of a task as possible without adult assistance.

Standardised tests: Assessments that are administered and scored in the same way for all students. Traditional standardized tests are typically mass-produced and machine-scored; they are designed to measure skills and knowledge that are thought to be taught to all students in a standardized way. Performance assessments also can be standardized if they are administered and scored in the same way for all students.

Standards: Statements of what students should know and be able to demonstrate. Various standards have been developed by national curriculum bodies, state departments of education and schools.

Validity: An indication that an assessment instrument consistently measures what it is designed to measure, excluding extraneous features from such measurement.

Section 2 - Assessment tools
Assessment is all about collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms that the learner can perform to the expected workplace standard, as outlined in the units of competency.

This section contains the summative assessment tools that are to be used in assessing this unit of competency.  The assessment tools have also been mapped against the requirements of unit assessment; these may be reviewed in the TEIA document CHC30213 Mapping Guide.     Assessors can use this mapping information to complete required assessment records.

It is an important responsibility of assessors to complete the assessment records themselves. This ensures all additional assessment activities deemed appropriate or required by the assessor, in addition to those within this document, are included in these records.

Section three contains the following information:

2.1   Summative assessment

2.2
Solutions – general guidance
2.3 
Solutions – summative assessment
2.4
Evidence of competency

2.5
Assessment records

2.1
Summative assessment

Separate each assessment tool as required in the assessment process.
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	Assessment – CHCECE007


Assessment of Competency:  CHCEDS060 Work effectively with students and colleagues

	Candidate’s Name:
	


Purpose of Assessment:

This assessment activity is designed to assess your skills and knowledge across the whole unit CHCEDS060 Work effectively with students and colleagues. Wherever possible the unit will be assessed as part of your normal work function and activity. It may be integrated with other units of assessments. 
Competency in this unit needs to be assessed over a period (e.g. weeks), in a range of contexts (e.g. in differing functions with your workplace or potential workplace, and on multiple occasions (i.e. at least three occasions) involving a combination of direct, indirect and supplementary forms of evidence (as negotiated with your assessor and listed in the assessment strategy for this course).

The following activity forms part of your assessment of competence. You may also be required to demonstrate your skills and/or provide various workplace documents or third-party reports. Your trainer will give you guidance in this area.

The following table maps this final assessment activity against the elements and performance criteria of CHCEDS060 Work effectively with students and colleagues.
Conditions of Assessment:

You must have negotiated your assessment with you with your assigned assessor.

Review and consider the assessment tasks in detail. The tasks are holistic in nature, and you will need to ensure all elements of the unit are covered and you have addressed all requirements.

To demonstrate competence in this unit, you must be able to provide evidence that demonstrates your competency in each of the performance criteria, the underpinning knowledge and skills and employability skills.

To complete this assessment activity, you need:

· Access to a word processor and printer.

· Internet access.
· Access to a suitable workplace where you may demonstrate your competency within a real-world situation, i.e. access to a children’s services environment.
· To complete the tasks outlined in Part A and B and submit responses as directed by your trainer/assessor/training organisation

· To ensure you maintain confidentiality as required.

Instructions:

Your trainer or assessor will provide you with instructions as to how to present your responses. They may adjust the assessment activity depending on the circumstances of your training program.
You must keep a copy of all work, documents or media you submit to the assessor.

If you do not agree with the assessment decision, you do have the right of appeal as outlined in the RTO’s policies: www.teia.edu.au 

If you wish to appeal your assessment, please contact the Training Administrator on 07-47871410 or email admin@teia.edu.au.

Details of this assessment are treated according to Privacy arrangements of this organisation. In general, the only persons who will have access to the assessment materials will be assessors who are considering your work to make assessment decisions.

If you require assistance in any aspect of this assessment, or you seek clarification about the activity, the process or the general policies of the RTO contact your assigned assessor, trainer or the RTO (www.teia.edu.au) or additional support and advice.
Part A

In this assessment task you are required to complete a classroom-based project.  Your work will result in a short multi-media clip that demonstrates you engaging in conversation with three students as well as a colleague.

The student conversations are to be focused on supporting the students’ learning and may consist of your questioning of a student, providing instructions and responding to student questions. The colleague clip is to be focussed on seeking assistance on a particular aspect of your role in a classroom setting, e.g. asking for ideas on behaviour management, reading strategies, or a procedural matter within the school.
Your multi-media clip may be constructed in one of the following media formats:
· PowerPoint slide show (*.pptx)

· Video (*.wmv, *.mp4 or similar format)

It is recommended that you use either a video (e.g. the video glasses or handheld camera) or digital images taken with a camera. Your assessor may provide advice on this matter.

The piece of multi-media evidence is to no more than 10 minutes in length. It is to have an audio track recording the conversation (i.e. if you use PowerPoint you will need to record the conversations and insert these audio clips into the presentation).

(Practical Task – Project)
Part B

In this task you are provide answers to the six questions. Your answer for each question is not to exceed 200 words.

1. Why is it important to set behavioural expectations for students in an education setting? Provide at least five reasons.
2. Why is it illegal discriminate against people?

3. Where can you find information about legislation that is relevant to your work?
4. What can be done in your workplace to improve environmental responsibility and sustainability?
5. What communication skills would you expect an 8 year old student to have?
6. Why is it important to maintain confidentiality about students and their information?
(Short Answer Test)

Part C
You are going to create an information booklet titled How to Communicate Effectively with Students. This booklet should provide information for individuals who work or are going to work in the educational sector.
Your information booklet needs to provide information on the topics that you studied in this unit. You must select at least 2 topics from each of the sections in this unit.

Also:

· You decide how to set the booklet out.
· You may present the information in point form, however, your coverage of each topic needs to be detailed.
· Your booklet needs to demonstrate an understanding of the course content and application.
· The information needs to be communicated clearly.
· The booklet must be set out in logical order.
· Your booklet must include a table of contents.
· Your booklet must contain a glossary of any specialist terms.
Alternatively, you may present the information in the form of a PowerPoint presentation.
You will be assessed on the content of your booklet or presentation and your ability to communicate information clearly to the target audience. You will also have to show that you have undertaken independent research in your chosen topics.

(Practical Task – Project)
2.2
Solutions - General guidance
Assessors should review the solutions provided and adapt and/or contextualise them (and assessment activities themselves where necessary) to suit the training and assessment context as part of their moderation activities. This will ensure consistency of assessment.
The solutions to assessment activities serve as a reliable guide to the type of information that should be included in the assessment candidate’s response. Refer to the assessment activities when assessing learner responses or evaluating assessment evidence. The answers provided by the assessment candidate will vary due to several factors, including the:

· candidate’ s own experiences

· candidate’ s workplace experiences

· training situations and strategies presented by the trainer

· interpretation of the assessment activity by the assessment candidate/assessor

· type of organisation, work practices, processes and systems encountered by the candidate.

The nature and variety of the tasks presented means that in some cases there will be numerous correct responses, and the solutions provided cannot cater for all contexts and eventualities.

In general terms:

· For questions with a single answer, this guide provides the correct answer.

· For questions that do not have a single answer, it is understood that answers will vary within certain parameters.

· For questions where the candidate has to list a certain number of items, this guide provides a more comprehensive listing from which candidate responses may be drawn. However, this list may not in all cases be definitive, and assessors should account for other possible correct responses.

· For activities that involve responding to a case study, an example is provided of how the candidate may respond. Depending on the question, the terminology used will indicate either what the candidate should have included in their response or may have included. However, assessors should consider different phrasing used by the candidate, or different responses that may be equally correct.

· For activities that take place in the workplace or involve workplace documentation, this guide can only provide an example response. Assessors should consider whether the candidate has achieved the intent of the activity, considering the candidate’s workplace context.

· For activities that involve writing reports or completing documentation provided, this guide can only provide an example response. Assessors should again consider whether the candidate’s response is appropriate to the task within the context of the candidate’s training and/or workplace.

2.3
Solutions – Summative assessment
Part A
The candidate will need to provide a multi-media cli with audio commentary between 3 minutes (minimum) and 10 minutes (maximum) in length. The clip must be playable using conventional and standard applications, e.g. flv player, ppts, etc.

The content of the clip must include:

· The student conversations: Three different students with conversations supporting the students’ learning and may consist of your questioning of a student, providing instructions and responding to student questions. 

· The colleague conversation: Seeking assistance on a particular aspect of your role in a classroom setting.
Part B

1. Why is it important to set behavioural expectations for students in an educational setting? Provide at least five reasons.

It is important to set behavioural expectations to:

· ensure that students interact with other students, educators and adults in a manner that ensures safety

· ensures that students interact with other students, educators and adults in a manner that ensures the protection of individual rights

· stop bullying

· stop violent behaviour

· stop harassment

· stop inappropriate behaviour and maintain social norms

· teach social skills, e.g. sharing, being polite

· maintain the integrity of the organisation’s expectations

· provide an environment that models positive behaviours to students.
2. Why is it illegal discriminate against people?

It is unlawful to discriminate against people on the basis of:

· age

· colour

· family responsibility

· sexual or gender orientation

· marital status

· physical or mental impairment

· political or ideological affiliation

· pregnancy

· race

· ethnicity

· religion

· social origin
3. Where can you find information about legislation that is relevant to your work?

As a worker in the education sector, there is a large quantity of legislation, regulations, policies and guidelines relating to workplace diversity. Workers are not expected to understand or have reference to all of this material. It is however important that they have a level of knowledge in line with their role within the school. Each school or education organisation will have access to all of the relevant legislation and should keep its workers informed of their responsibilities to the organisation, its students, families and fellow workmates. It is their responsibility to ensure their employees have the information to ensure compliance with all legislation.
4. What can be done in your workplace to improve environmental responsibility and sustainability?

Developing new policies and procedures is the appropriate start to establishing and enhancing sustainability in the workplace. When environmental policies and procedures are implemented, workplace improvement can focus on the elimination of waste, pollution and environmental harm. Organisations need to provide adequate resources to meet the broad environmental commitments required of them.

Staff also have responsibilities which include following all environmental policies and procedures, identifying hazards which can adversely affect the environment and taking appropriate action to sustain organisational operations within a limited environmental impact.

Environmental responsibility and sustainability can be achieved through simple practices such as:

· disposal and recycling of waste

· putting in place procedures to minimise waste

· monitor the efficient use of power and other resources

· use a range of control practices

· efficient communications between all parties and stakeholders

5. What communication skills would you expect an 8 year old student to have?

It would be expected that an eight-year-old child:

· can use complex and compound sentences with some fluency

· can relate rather involved accounts of events many of which occurred at some time in the past

· should demonstrate few lapses in grammatical construction such as tents, pronouns and plurals

· has all speech sounds established in colluding consonant blends

· should be reading with considerable ease and writing simple compositions

· have social amenities evident in their speech patterns especially when placed in appropriate situations

· be able to control the rate, pitch and volume of their voice

· can carry on conversation that makes sense and covers several topics in a logical manner

· follows complex directions with little repetition of instructions

· has well-developed time and number concepts.
6. Why is it important to maintain confidentiality about students and their information?
Students have the right to expect confidentiality when communicating with you. Children need to know that their communications and sharing of confidences will be respected by the adults in their present and that these will not be shared with others so as the child becomes the subject of gossip or ridicule. Students need to be reassured that disclosure is safe and respected. If a student tells you something about themselves, unless it there is a legal requirement for you to share this, then it should be treated as a private conversation. Remember to treat conversations with young people with the same respect for privacy as you would a conversation with a close friend.

In some cases, however, it is necessary to come disclose information to other staff. An example of this would be the student shares information that comes within the student protection parameters; in this instance you now have a legal requirement to share the information.

Remember under mandatory notification legislation that applies in all Australian states and territories, information about suspected abuse or neglect must be passed on to the relevant authorities. In such cases the student should be advised of the need to pass this information on.
Part C

The booklets developed will vary considerably in scope and presentation. It is a minimal requirement that the booklet covers the topics in sufficient depth so as to have meaning. The booklets must also be of sufficient production quality so that the resource could be used with other staff members in a school setting.
Booklets may provide information on a selection of the following topics:

· using positive communication styles

· using respectful communication styles

· the use of praise

· modelling communication techniques and styles

· active listening

· using open-ended questions

· building your relationship with students

· questioning to find out students’ interests and concerns

· communicating expectations for behaviour

· using non-verbal language and paralanguage
· communication strategies that are developmentally appropriate

· adapting communication to accommodate cultural differences or impairments

2.4
Evidence of competency

Evidence is information gathered that provides proof of competency. While evidence must be sufficient, trainers and assessors must focus on the quality of evidence rather than the quantity of evidence.

Rules of evidence

There are four rules of evidence that guide the collection of evidence. Evidence must be:

· valid – it must cover the performance evidence and knowledge evidence
· sufficient – it must be enough to satisfy the competency

· current – skills and knowledge must be up to date

· authentic – it must be the learner’s own work and supporting documents must be genuine.

Principles of assessment

High quality assessments must be:

· fair – assessments are not discriminatory and do not disadvantage the candidate

· flexible – assessments meet the candidate’ s needs and include an appropriate range of assessment methods

· valid – assessments assess the unit/s of competency performance evidence and knowledge evidence
· reliable – there is a common interpretation of the assessments.

Types of evidence

Types of evidence that can be collected, sighted or validated include:

· work records such as position descriptions, performance reviews, products developed and processes followed and/or implemented

· third-party reports from customers, managers and/or supervisors

· training records and other recognised qualifications

· skills and knowledge assessments

· volunteer work.

Gathering evidence

Evidence can be gathered through:

· real work/real-time activities through observation and third-party reports

· structured activities.

Evidence can also be gathered through:

· formative assessments: where assessment is progressive throughout the learning process and validated along the way by the trainer – also known as assessment for learning

· summative assessment: where assessment is an exercise or simulation at the end of the learning process – also known as assessment of learning.

Evaluating evidence

The following steps may help you evaluate evidence.

	Step 1: Evidence is gathered.
	
	
	
	


	Step 2: Rules of evidence are applied – evidence is valid, sufficient, current and authentic.
	
	
	


	Step 3: Evidence meets the full requirements of the unit/s of competency.
	
	


	Step 4: The assessment process is valid, reliable, fair and flexible.
	


	Step 5: The trainer or assessor makes a straightforward and informed judgment about the candidate and completes assessment records.


2.5
Assessment records

Learners must provide evidence of how they have complied with the performance and knowledge evidence requirements outlined in the unit of competency. These requirements should be assessed in the workplace or in a simulated workplace; assessment conditions are specified in each unit of competency.

You can use the following assessment forms to record the learner’s evidence of competency: 
· The assessment instructions checklist helps the trainer/assessor provide clear instructions to the candidate as to which assessment activities to complete.

· The pre-assessment checklist helps the trainer determine if the learner is ready for assessment.

· The self-assessment record allows the learner to assess their own abilities against the requirements of the unit of competency.

· The recognition of prior learning interview questions help the trainer match the learner’ s previous training, work or life experience to the requirements of the unit/s of competency.

· The performance evidence checklist facilitates the observation process; it allows trainers to identify skill gaps and provide useful feedback to learners.

· The knowledge evidence checklist can be used to record the learner’s understanding of the knowledge evidence; it allows trainers to identify knowledge gaps and to provide useful feedback to learners.

· The portfolio of evidence checklist helps the trainer annotate or detail aspects of the learner’s portfolio of evidence.

· The workplace assessment checklist can be used by the learner’s supervisor to show workplace-based evidence of competence.

Assessment instructions – CHCEDS060
	Candidate’ s name:       
Unit of competency: CHCEDS060 Work effectively with students and colleagues
Trainer/assessor:       
Date:       

	The candidate must complete the following assessment activities, provided by the trainer/assessor:

	
	Y/N
	Whole activity/ specific questions

	Candidate Self-assessment
	
	     

	Final assessment Part A – Classroom project (video)
	
	     

	Final assessment Part B – Question/Answer
	
	     

	Final assessment Part C – Scenario (Report)
	
	     

	Workplace Assessment 
	
	     

	Workplace Assessment (video)
	
	     

	Competency Conversation (using RPL)
	
	     

	Workplace Observation
	
	     

	Third Party Report
	
	     

	Other assessment activities as detailed below:
	
	

	     
	
	     

	     
	
	     

	     
	
	     

	     
	
	

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


Pre-assessment checklist – CHCEDS060
	Candidate’ s name:            
Unit of competency: CHCEDS060 Work effectively with students and colleagues
Trainer/assessor:           

Date:           

	Checklist

	Talked to the candidate about the purpose of the assessment
	 Yes 
 No     

	Explained the unit of competency
	 Yes 
 No     

	Discussed the various methods of assessment
	 Yes 
 No     

	In consultation with trainer/assessor, the following assessment methods will be used:

	   Question/answer
	   Observation/Demonstration
	   Log, Journal, Diary

	   Case study
	   Portfolio, work samples
	   Third Party Reports

	   Reports
	
	

	Assessment environment and process

When will assessment occur?       
Where will assessment occur?       
Special needs (if any)       
How many workplace visits are required (if appropriate)?       
What resources are required?      

	Information has been provided on the following:

	   Confidentiality procedures
	   Re-assessment policy
	   Appeals process

	   Regulatory information
	   Authenticity of candidate’ s work

	Discussed self-assessment process
	 Yes 
 No     

	Summarised information and allowed candidate to ask questions
	 Yes 
 No     

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


 Self-assessment record – CHCEDS060
	Candidate’ s name:       
	Part D

	Unit of competency: CHCEDS060 Work effectively with students and colleagues
Trainer/assessor:      
Date:      

	Tasks
	I do the workplace task…
	Candidate’s comments

	
	…very well
I’m sure I can do the task
	…quite well
I think I can do the task
	…no, or not well
I don’t (or can’t) do the task
	

	Make use of active listening
	
	
	
	     

	Seek clarification of information if you do not understand instructions or documents 
	
	
	
	     

	Recognising non-verbal cues used by student
	
	
	
	     

	Can work effectively with a wide range of students of varying needs, abilities
	
	
	
	     

	Have positive interpersonal relationships with members of the school community.
	
	
	
	     

	Always clearly state your expectations of students and then follow through
	
	
	
	     

	Make of minimum waste techniques when using resources 
	
	
	
	     

	Always follow school policies and procedures related to communicating with and about students
	
	
	
	     

	Understand and follow the requirements of legislation
	
	
	
	     

	Are aware of and use the stages of child development in relation to communication
	
	
	
	     

	Abides by the confidentiality requirements in relation to information about children.
	
	
	
	     

	I am able to coordinate a range of activities to meet class schedules and timetables.
	
	
	
	     

	I am able to manage interruptions and emergent events with minimum disruption to the students’ learning.
	
	
	
	     

	Candidate signature:
	     
	Date:
	     


Performance evidence checklist – CHCEDS060
	Candidate’ s name:            

Unit of competency: CHCEDS060 Work effectively with students and colleagues 
Trainer/assessor:           

Date:           

	Did the candidate demonstrate the following performance evidence at least once:
	Yes
	No
	N/A

	· communicated effectively with at least two students and one colleague, including:

· using active listening

· clarifying information

· respecting diversity

· recognising non-verbal cues used by student

· using non-verbal communication and cues appropriate to the needs of individuals

· varying style to suit student needs
	
	
	

	· developed positive interpersonal relationships with members of the school community.
	
	
	

	In the assessment/s of the candidate’s performance evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Knowledge evidence checklist – CHCEDS060
	Candidate’ s name:            

Unit of competency: CHCEDS060 Work effectively with students and colleagues
Trainer/assessor:           

Date:           

	Did the candidate show their knowledge of the following:
	Yes
	No
	N/A

	· Importance of stating and maintaining expectations 
	
	
	

	· Principles and practices to enhance sustainability in the workplace
	
	
	

	· Organisation policies and procedures relating to communicating with and about students
	
	
	

	· Requirements of anti-discrimination legislation
	
	
	

	· Stages of child development in relation to communication
	
	
	

	· Importance of confidentiality in relation to information about children.
	
	
	

	In the assessment/s of the candidate’s knowledge evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Portfolio of evidence checklist – CHCEDS060
	Candidate’ s name:       
	Part E

	Unit of competency: CHCEDS060 Work effectively with students and colleagues
Trainer/assessor:                

Date:                

	Description of evidence to 
include in portfolio
	Assessor’ s comments
	Tick* 

	
	
	V
	S
	C
	A

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


* V = Valid;  S = Sufficient:  C = Current;  A = Authentic
Workplace assessment checklist – CHCEDS060
	Candidate’ s name:       
	Part F

	Unit of competency: CHCEDS060 Work effectively with students and colleagues
Trainer/assessor:                

Date:                

	Name of organisation:        
Address:       
Telephone:       
Email:        
Workplace supervisor:       

	Performance evidence 

Candidate demonstrates the ability to:
	Evidence provided/observation comments

	
	communicated effectively with at least two students and one colleague, including:

using active listening

clarifying information

respecting diversity

recognising non-verbal cues used by student

using non-verbal communication and cues appropriate to the needs of individuals

varying style to suit student needs
	     

	
	developed positive interpersonal relationships with members of the school community.
	     

	Knowledge evidence
Candidate knows and understands:
	     

	
	importance of stating and maintaining expectations 
	     

	
	principles and practices to enhance sustainability in the workplace
	     

	
	organisation policies and procedures relating to communicating with and about students
	     

	
	requirements of anti-discrimination legislation
	     

	
	stages of child development in relation to communication
	     

	
	importance of confidentiality in relation to information about children.
	     

	Workplace supervisor’ s signature:
	     
	Date:
	     


	TEIA Ltd

	Observation Checklist/Third Party Report

	This is a confidential report. It is for the perusal of the supervisor, the candidate and the assessor. (Part G)

	Name of candidate:
	     

	Units of competency:
	CHCEDS060 Work effectively with students and colleagues


As part of the assessment for the units of competency above we are seeking evidence to support a judgement about the above candidate’s competence. This report may be completed as either an Assessor Observation Checklist or a Third-Party Report where the candidate has access to a suitable work environment. Multiple reports may be completed where a single person is unable to verify all elements.

Note that assessors may also use this document to record and confirm competency in routine tasks associated with a learning program over an extended period, i.e. accumulated evidence.


	This report is being completed as:
	   Assessor Observation

    Third Party Report

	Name of Supervisor:
	     

	Position of Supervisor:
	     

	Workplace:
	     

	Address:
	     

	Telephone:
	     

	Email:
	     

	Has the purpose of the candidate's assessment been explained to you?
	  Yes         No

	Are you aware that the candidate will see a copy of this form?
	  Yes         No

	Are you willing to be contacted should further verification of this statement be required?
	  Yes         No

	What is your relationship to the candidate?
	     

	How long have you worked with the person being assessed?
	     

	How closely do you work with the candidate in the area being assessed?
	     


	What is your experience and/or qualification(s) in the area being assessed? (Include teaching qualifications if relevant.)
	     



	Does the candidate consistently perform the following workplace activities?
	Yes
	No

	· communicated effectively with at least two students and one colleague, including:
	
	

	· using active listening
	
	

	· importance of stating and maintaining expectations 
	
	

	· principles and practices to enhance sustainability in the workplace
	
	

	· organisation policies and procedures relating to communicating with and about students
	
	

	· requirements of anti-discrimination legislation
	
	

	Task 1
Demonstrate inclusive work practices that meet the needs of students from different cultural backgrounds within that schools setting.

Construct a list of communication practices that you need to be aware of to show respect for cultural communication styles.
	
	

	Comment (if relevant):
     

	Task 2
Demonstrate some inclusive work practices that you would employee to meet the needs of students with a physical impairment in your school setting.
	
	

	Comment (if relevant):
     

	Task 3
Go through your individual development and performance review process with your supervisor.

Share the resulting documentation and your personal reflection on this process.
	
	

	Comment (if relevant):
     

	Task 4
interact with at least two students and at least one colleague and ensure that within your interactions you use the following:

· active listening

· open-ended questions

· responsive body language

· paralanguage

· verbal and non-verbal gestures
	
	

	Comment (if relevant):
     

	Task 5

Observe to students engaged in an activity or conversation from a distance. Explain what they might be communicating with their body language and facial expressions.
	
	

	Comment (if relevant):
     

	Does the candidate:
	Yes
	No

	· perform job tasks to industry standards?
	
	

	· manage job tasks effectively?
	
	

	· implement safe working practices?
	
	

	· solve problems on-the-job?
	
	

	· work well with others?
	
	

	· adapt to new tasks?
	
	

	· cope with unusual or non-routine situations?
	
	

	·      
	
	

	Overall, do you believe the candidate performs to the standard required by the units of competency on a consistent basis?
	    No  Yes        

	Identify any further training in this area that the candidate may require:

	     

	Comments:

	     

	Supervisor’s Signature: 
	Date:      


	Record of Assessment 

CHCEDS060 Work effectively with students and colleagues 

	Name of candidate
	     

	Name of assessor
	     

	Use the checklist below as a basis for judging whether the candidate’s document and supporting evidence meets the required competency standard.

	
	Yes       No

	Interact positively with students
	      

	1.1. 
Use positive and respectful communication styles with students in all situations.

1.2. 
Use active-listening techniques to explore students’ interests and concerns through conversation where appropriate.

1.3. 
Use communication strategies that are developmentally appropriate for effective interaction and problem-solving with students.

1.4. 
Adapt communication technique to accommodate different cultural values, practices and sensitivities.

1.5. 
Demonstrate consideration for the needs of the student in all actions and decisions.
	

	
	

	Respect and support students
	      

	2.1. 
Support the integrity of individual student rights, self-determination and personal dignity.

2.2. 
Show genuine interest in, understanding of and respect for all students.

2.3. 
Acknowledge the efforts and achievements of students and provide encouragement to build confidence.

2.4. 
Model calm behaviour and respond appropriately to students displaying signs of distress, frustration or anger.

2.5. 
Support students to make own choices and experience natural consequences in a safe and supportive environment.

2.6. 
Identify situations where students require assistance and provide support within scope of own job role.
	

	Work effectively with diverse students and colleagues
	      

	3.1. 
Use communication styles that show respect and reflect the diversity of the school community.

3.2. 
Solve problems collaboratively when working with colleagues and students.

3.3. 
Reflect on own biases and use work practices that are inclusive and benefit educational outcomes.

3.4. 
Work collaboratively and share information to provide effective educational support in line with organisational policies and procedures.

3.5. 
Seek and act on feedback from colleagues and supervisors to continuously improve personal effectiveness in working with diversity.
	


	How candidate meets unit of competency requirements

	
	Yes
	No

	· Critical evidence requirements met
	       

	· Underpinning knowledge and understanding demonstrated
	       

	· Key competencies / Employability skills demonstrated at appropriate level
	       

	· Sufficiency of evidence
	       

	

	Evidence provided for this unit of competency is…
	Valid
	Authentic
	Current

	
	
	
	


	Candidate is:

	Competent  
	
	Not competent at this time       
	

	Withdrawn after participation
	
	Withdrawn without participation  
	

	Not seeking assessment  
	
	
	

	Signed by the assessor:                                                                          Date:       


	Feedback to candidate

       


Request for Qualification Issue

As the assessor this course working with this learner, my records indicate the following Statements of Attainment/Qualification should be issued as detailed below:
	Student’s Name:
	 

	Organisation:
	 


Qualification/Statements of Attainment Details

	Statement/s of Attainment
Units of Competency to be issued  

	  
Tick if SOA required
	Full Qualification

CHC30221 Certificate III in School Based Education Support

	
Tick if Qualification required

	
	CHCDIV001 Work with diverse people*
	
	CHCDIV001 Work with diverse people*

	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*
	
	CHCEDS033 Meet legal and ethical obligations in an education support environment*

	
	CHCEDS034 Contribute to the planning and implementation of educational programs*
	
	CHCEDS034 Contribute to the planning and implementation of educational programs*

	
	CHCEDS035 Contribute to student education in all developmental domains*
	
	CHCEDS035 Contribute to student education in all developmental domains*

	
	CHCEDS036 Support the development of literacy and oral language skills*
	
	CHCEDS036 Support the development of literacy and oral language skills*

	
	CHCEDS037 Support the development of numeracy skills*
	
	CHCEDS037 Support the development of numeracy skills*

	
	CHCEDS057 Support students with additional needs in the classroom*
	
	CHCEDS057 Support students with additional needs in the classroom*

	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*
	
	CHCEDS059 Contribute to the health, safety and wellbeing of students*

	
	CHCEDS060 Work effectively with students and colleagues*
	
	CHCEDS060 Work effectively with students and colleagues*

	
	CHCEDS061 Support responsible student behaviour*
	
	CHCEDS061 Support responsible student behaviour*

	
	Electives
	
	Electives

	
	BSBTEC202 Use digital technologies to communicate in a work environment e
	
	BSBTEC202 Use digital technologies to communicate in a work environment e

	
	CHCEDS040 Search and access online information e
	
	CHCEDS040 Search and access online information e

	
	CHCPRT001 Identify and respond to children and young people at risk e
	
	CHCPRT001 Identify and respond to children and young people at risk e

	
	HLTAID012 Provide First Aid in an education and care setting e
	
	HLTAID012 Provide First Aid in an education and care setting e

	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e
	
	CHCECE054 Encourage understanding of Aboriginal and/or Torres Strait Islander peoples’ cultures e

	
	HLTWHS001 Participate in work health and safety e
	
	HLTWHS001 Participate in work health and safety e

	
	CHCEDS041 Set up and sustain learning areas e
	
	CHCEDS041 Set up and sustain learning areas e


(15 units of competency required – 10 core units* and 5 elective unitse)

Assessor’s Review 

	As the assessor I have…
	Yes
	No

	Checked that all units of competency listed have been judged Competent.

	
	

	Checked other Training Package requirements have been addressed (e.g. foundation skills, essential elements, etc.)

	
	

	Confirmed Literacy and Numeracy requirements as per qualification have been achieved.
	
	

	Comments:
     


	Assessor’s Name:
	

	Assessor’s Email:
	     
	Assessor’s Telephone:
	     

	Authorised by School/Institution Representative:
	

	Date:
	

	Processed at RTO by:
	     

	Date:
	     


Note:  The issuing of the qualification incurs a fee.  This may change so contact TEIA for the most current arrangement. An invoice will accompany the printed documents and be returned by post to either the candidate or the funding organisation.

Glossary

This glossary explains common terminology used in the VET sector and in this trainer’s and assessor’s guide.

Access and equity: Applying access and equity principles to training and assessment means meeting the individual needs of learners without discriminating in terms of age, gender, ethnicity, disability, sexuality, language, literacy and numeracy level, etc.

Assessment: Assessment means collecting evidence and making decisions as to whether or not a learner has achieved competency. Assessment confirms the learner can perform to the expected workplace standard, as outlined in the units of competency.

Assessment mapping: Assessment mapping ensures assessments meet the requirements of the unit/s of competency through a process of cross-referencing.

Assessment records: Assessment records are the documentation used to record the learner’s evidence of competency.

Assessment tools: Assessment tools are the instruments and procedures used to gather, interpret and evaluate evidence.

AQTF: The AQTF is the Australian Quality Training Framework. It was superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011. 
AQTF standards: The AQTF standards are national standards designed to ensure high-quality training and assessment outcomes. They were superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011.

ASQA: ASQA is the Australian Skills Quality Authority, the national regulator for Australia’s vocational education and training sector. ASQA regulates courses and training providers to ensure nationally approved quality standards are met.

Authentic/authenticity: Authenticity is one of the rules of evidence. It means the learner’s work and supporting documents must be genuinely their own.

Competency: Competency relates to the learner’s ability to meet the requirements of the unit/s of competency in terms of skills and knowledge.

Current/currency: Currency is one of the rules of evidence. It means ensuring the learner’s skills and knowledge are up to date.

Delivery plans: Delivery plans are lesson plans that guide the process of instruction for trainers.

Dimensions of competency: The dimensions of competency relate to all aspects of work performance. There are four dimensions of competency: task skills, task management skills, contingency management skills and job/role environment skills.

Fair/fairness: Fairness is one of the principles of assessment. It means assessments must not be discriminatory and must not disadvantage the candidate.

Flexible/flexibility: Flexibility is one of the principles of assessment. It means assessments must meet the candidate’s needs and include an appropriate range of assessment methods.

Knowledge evidence: Knowledge evidence is specified in the unit of competency. It identifies what a person needs to know to perform the work in an informed way.

Performance evidence: Performance evidence is specified in the unit of competency. It describes how the knowledge evidence is applied in the workplace.

Principles of assessment: Principles of assessment ensure quality outcomes. There are four principles of assessment – fair, flexible, valid and reliable.

Recognition: Recognition is an assessment process where learners match their previous training, work or life experience with the performance and knowledge evidence outlined in the units of competency relevant for a qualification.

Reliable/reliability: Reliability is one of the principles of assessment. It means that assessment must have a common interpretation.

Rules of evidence: Rules of evidence guide the collection of evidence. There are four rules of evidence – it must be valid, sufficient, current and authentic.

Skill sets: Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. They build on a relevant qualification.

Standards for NVR Registered Training Organisations 2011: The Standards for NVR Registered Training Organisations superseded the AQTF in some jurisdictions in July 2011. They are designed to ensure nationally consistent, high-quality training and assessment services for the clients of Australia’ s vocational education and training (VET) system.

Sufficient/sufficiency: Sufficiency is one of the rules of evidence. Sufficiency of evidence means there is enough to satisfy the unit/s of competency.

Training and assessment strategy: A training and assessment strategy must be developed by training organisations for all their training programs. It is a framework that guides the learning requirements.

Valid: The term valid relates to the rules of evidence and principles of assessment. It means meeting the unit/s of competency’s performance and knowledge evidence requirements.

Validation of assessment: Validation of assessment means a range of assessors must review, compare and evaluate assessments and assessment processes on a regular basis to ensure they meet the unit/s of competency assessed. The evaluation process must be documented and form part of the RTO’s continuous improvement process.

VET Quality Framework: The VET Quality Framework superseded the AQTF in some jurisdictions in July 2011. It is aimed at achieving greater national consistency in the way providers are registered and monitored and in how standards in the VET sector are enforced.
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