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Introduction
This set of assessment tools is for the unit of competency CUALGT211 Develop basic lighting skills.
Section 1:
Unit of competency

Section 2:
Assessment resources

Glossary 
(VET sector terminology)

As the trainer/assessor, you are in the best position to judge the full training and assessment requirements of a unit of competency. The judgments that you make in this regard should form part of your broader training and assessment strategy.

Learners may or may not be employed in the workplace. Where a learner is currently employed, you should endeavour to use relevant workplace documents and resources. Where learners are not currently employed, you must provide example documentation and a simulated environment wherever possible. Encourage classroom learners to take every opportunity to observe a real working environment and discuss what they have seen. Note that observation and assessment in the workplace is mandatory for some units of competency. Refer to section 1.2 of this guide, or to the assessment requirements of the relevant unit of competency, for details of assessment conditions.
This document and set of assessment tools must be used in conjunction with the directions that form part of the qualification’s Training and Assessment Strategy. Assessors must refer to the CHC20220 Training and Assessment Strategy for details on mandatory tool use.
Section 1 - Unit of competency

The CUA Creative Arts and Culture Training Package was developed by the Community Services and Health Industry Skills Council in consultation with industry stakeholders including employers, unions, peak bodies, professional associations, regulatory bodies, registered training organisations (RTOs) and other relevant parties. The training package specifies the skills and knowledge required to perform effectively in the workplace.
Individual units of competency are nationally agreed statements that describe work outcomes and can stand alone when applied in the workplace.

This section outlines the requirements of the unit of competency CUALGT211 Develop basic lighting skills and other information relevant to it.

It contains the following information:

1.1 
Elements of competency and performance criteria

1.2
Assessment requirements 
1.3 
Dimensions of competency

1.4
Foundation skills
1.5
Skill sets

1.6
Recognition of prior learning (RPL)
1.7 
Range statement
1.1
Elements of competency and performance criteria

The elements of competency define the skills required to perform a work activity. They describe the required outcomes that need to be assessed. 

The performance criteria define the level of skill necessary to achieve the requirements of the element.

The following table maps the content in the on-line course CUALGT211 Develop basic lighting skills to the unit of competency.

	 CUALGT211 Develop basic lighting skills
	Where covered in learning materials

	Element 1: Prepare for audio set-up
	

	1.1 
Confirm requirements with required personnel and reference with audio installation plans as required.
	

	1.2 
Identify and prepare equipment and accessories in preparation for set-up.
	

	1.3 
Handle equipment according to instructions from required personnel and safety requirements.
	

	Element 2: Complete tasks using audio equipment
	

	2.1 
Connect and position audio system cables according to instructions from required personnel and safety requirements.
	

	2.2 
Wire audio system in sequence and confirm wiring with required personnel.
	

	2.3 
Set start-up and operating settings in correct sequence and test audio desk features according to instructions.
	

	2.4 
Identify problems with equipment and take action within scope of own responsibility or report to required personnel.
	

	2.5 
Create required sound quality using positioning and equalising techniques.
	

	2.6 
Communicate with required personnel during completion of tasks.
	


	Element 3: Complete post-production tasks
	

	3.1 

Report emergencies and incidents promptly to required personnel or authorities according to workplace procedures.
	

	3.2 

Respond to emergencies in line with own level of responsibility.
	

	3.3 

Implement evacuation procedures as required.
	


1.2
Assessment requirements 

CUALGT211 Develop basic lighting skills covers the outcomes, skills and knowledge required for workers to participate in safe work practices to ensure their own health and safety, and that of others.

The unit applies to all workers who require knowledge of workplace health and safety (WHS) to carry out their own work, either under direct supervision or with some individual responsibility. 

The assessment requirements consist of four criteria:

· Performance evidence (Required skills): details the skills to be demonstrated, the consistency of performance (for example, on how many occasions, in what range of situations, using what range of equipment) and any licensing, regulatory or registration requirements.
· Knowledge evidence (Required knowledge): the scope and depth of knowledge required.
· Assessment conditions (Critical aspects): Specify where assessment can take place, what resources are required and what interactions with other people are required.
· Performance criteria: The elements that indicate competency has been achieved.
Performance evidence
The performance evidence for the unit CUALGT211 Develop basic lighting skills is evident when candidate has evidence of their ability to:
· complete at least three different audio tasks safely and according to instructions.
During above, the candidate must:
· apply knowledge of features and purpose of audio equipment and accessories to work activities.
· apply knowledge of signal flow through audio chain when undertaking audio set-up tasks.

· work collaboratively with required personnel.
Knowledge evidence
The knowledge evidence within the unit CUALGT211 Develop basic lighting skills consists of:

· key factors, purpose and procedures relating to industry terminology or equipment:

· basic appliance issue diagnosis

· moving fader automation

· wireless sound technologies

· microphones

· cable rolling

· signal flow operation and delivery

· manual handling techniques

· electrical safety in outdoors and weather

· analogue audio consoles

· common accessories

· input source information

· loudspeakers

· basic sound pressure level measurement

· decibel levels

· phase and phase cancellation

· power isolation

· general scope of audio operations in different live production contexts and relationship between audio operations and other technical and performance areas

· techniques used to achieve high quality sound.
· common positioning and equalising techniques.
· features and meaning of signal flow chart for typical sound systems.

· safety procedures for handling, operating and storing audio equipment and accessories.
Assessment conditions
Assessment must address the scope of this unit and reflect all components of the unit. A range of appropriate assessment methods and evidence-gathering techniques must be used to determine competency. A judgement of competency should only be made when the assessor is confident that the required outcomes of the unit as detailed through the performance criteria have been achieved and that consistent performance has been demonstrated. Evidence must be gathered in the workplace whenever possible.
Simulations and scenarios are acceptable. Simulated assessment environments must simulate the real-life working environment where these skills and knowledge would be performed, with all the relevant equipment and resources of that working environment. The candidate must have access to a range of sound equipment and environment in which audio systems can be run. 
Assessment must ensure use of relevant legislation, policies and procedures and industrial awards.

Assessors must satisfy the NVR/AQTF mandatory competency requirements for assessors.
1.3
Dimensions of competency

The dimensions of competency relate to all aspects of work performance. The following table explores the four dimensions of competency in more detail.

	Dimensions of competency
	What it means

	Task skills
	The candidate must perform the individual skills required to complete a work activity to the required standard.

	Task management skills
	The candidate must manage several different tasks to complete a whole work activity, such as working to meet deadlines.

	Contingency management skills
	The candidate must use their problem-solving skills to resolve issues that arise when performing a work activity.

	Job/role environment skills
	The candidate must perform effectively in the workplace when undertaking a work activity by working well with all stakeholders and following workplace policies and procedures.


Assessors and/or their training organisations need to ensure that the range of assessment instruments developed for this unit adequately explore the dimensions of competency.
1.4
Foundation skills

Underpinning all job roles is a set of skills that are essential if learners are to participate successfully in work and be valuable and productive employees. 

The foundation skills embedded in this unit of competency are outlined below:
	Skill
	Description
	Performance Criteria

	Learning
	· Improves work performance using views and opinions of others.
	

	Numeracy
	· Count and sort equipment.
· Uses number-based controls on equipment.
	

	Oral communication
	· Obtains information by listening and questioning.
	

	Reading
	· Interprets production documentation relating to own duties.
	

	Teamwork
	· Participates in conversations required for role.
· Works collaboratively to complete audio tasks.
· Identifies and follows required communication practices and protocols.
	

	Initiative and enterprise
	· Understands and completes main tasks and responsibilities within boundaries of own role.
· Seeks assistance for problems outside of scope of own responsibility
	

	Problem solving
	· Recognises and responds to routine problems relating to own role.
	

	Self-management
	· Follows safety and workplace procedures related to assigned duties.
	

	Technology
	· Operates audio desks at basic level.
	


Do not assume that learners already have these skills; for example, even if you believe they have good writing skills, they may never have written a specific type of report before.

Remember that the learner may not necessarily need all these skills for a specific task, nor be required to develop them to a high level. This will depend on the nature of the task and the context in which they are working.

Your role is to:

· when planning your assessment program, identify where foundation skills are embedded in the unit of competency and how learners can demonstrate they have acquired the skills. 

· encourage learners to record in the template that follows the Final Assessment the activities they have performed that demonstrate specific foundation skills; they can do this after completing each chapter in the learner guide.

1.5
Skill sets

Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. 

Skill sets do not replace qualifications as the foundation for undertaking work in the community sector. Skill sets build on a relevant qualification and enable a qualified worker to move laterally into work areas addressed by the skill set or to broaden their skill base in relation to the services they provide.
1.6
Recognition of prior learning (RPL)

Recognition of prior learning (RPL) is an assessment process that assesses an individual’ s non-formal and informal learning to determine the extent to which that individual has achieved the required learning outcomes, competency outcomes, or standards for entry to, and/or partial or total completion of, a qualification.

To have skills and knowledge formally acknowledged, a learner must supply a range of evidence to verify competency. The trainer then needs to assess this evidence against the criteria for the qualification.

Evidence of competency may include work samples, journals and third-party testimonials. Learners may also need to be observed undertaking set tasks and/or answer set questions.

The full RPL Kit for this qualification is available. The kit consists of four parts:
· Assessor’s Guide

· Candidate’s Guide

· Forms

· Workplace Guide

1.7 Glossary

The following are some common terms used in production lighting. These are the basic terms used. Always use the correct terms for the equipment you expect the learner to use or for the processes you are explaining. Note, it is expected that all lanterns can be named though these are not included in the glossary below.
Active: A patch circuit is ‘live’, i.e. it has power being supplied to it.
AC: Short for Alternating Current. An AC cord or cable is used to connect between a mains power socket and a piece of equipment. A range of different connectors are used to connect to the equipment. The 3-contact cable plug is common throughout Australia. A lighter cable is used on smaller equipment which is double-insulated and has just two connections. Powercon is used on heavier duty equipment and locks into place to prevent accidental disconnection.

Backlight: Light coming from upstage, behind scenery or performers. It is often used to separate performers from the background.

Bar: A horizontal metal tube hung from the rigging on which lighting equipment may be suspended. When vertical it is also known as a ‘boom’.

Barndoors: These are wings or hinged panels that are located on the outside of fixtures and are used to mask or cut out light from certain areas.  

Blackout: The complete absence of light of stage lighting.

Boom: Vertical scaffolding which can carry luminaires. Often used in the wings of the performing area for side lighting.

Bounce: Light that has been diffused by being reflected from the stage, walls, cyc, etc.

Bridge: A walkway, giving access to technical and service areas above the stage or auditorium, or linking fly-floors. In this area, 

Cables: All electrical components in a lighting system are interconnected with cables. Cables are the wiring that is temporarily rigged to carry electrical current. The size of the cable (i.e. the current carrying capacity) may vary depending on what load it is required to do. Cables are used to supply electricity to individual lanterns, whole dimmer racks, etc. Note the term cable is also used to describe the wiring used to support audio and audio-visual systems.
CANS: Headset earpiece, microphone and belt pack used for communication and co-ordination of technical departments during a performance. (e.g. "Electrics on cans", "Going off cans", "Quiet on cans!"). As many of the technical operators are tied to expensive pieces of equipment, headsets are often wired. However, stage management (and any other crew who move around) often wear wireless versions, often known as radio cans. There are interfaces between wired and wireless versions enabling both to be part of the same system. Many headset systems have multiple channels, enabling different sub-groups to communicate separately. [Named after the well-known usage of two tin cans connected by a piece of string being able to transmit and receive a sound mechanically]. Also called 'Comms' short for Communications - the same phrases can be used (e.g. 'LX Off Comms' when leaving the operating position).

Channel: A control path for managing a luminaire, i.e. the electrical circuit from the control board to the lantern.

Colour call sheets: Lists that are compiled from the lighting plan of all the colours needed for the lighting rig, and their size. This term also applies to the act of preparing colour filters and frames from these lists.

Colour frame: Two connected square pieces of metal or cardboard with a hollowed circle in the centre; this frame holds the gel in front of the fixture. 

Communication or Comms (or Cans): ‘Comms’ or communication systems are used by lighting personnel so that each person can listen and speak to every other person using the system during a performance. ‘Comms” are usually wireless or wired systems. Personnel generally wear headsets with a small boom microphone when on ‘comms’. Note, the term ’cans’ is also used for this inhouse communication system.
Cue: The command given to technical departments to carry out a particular operation, e.g. Lighting Cue, Fly Cue or Sound Cue. Normally given by stage management but may be taken directly from the action (i.e. a Visual Cue). Departments are often abbreviated: Lighting is LX, Sound is SD (or sometimes SX, but this is too like LX, so SD should be used). 

Any signal (spoken line, action or count) that indicates another action should follow (i.e. the actors' cue to enter is when the Maid says "I hear someone coming! Quick - Hide!" - this is known as a Cue Line). 

Cues given verbally may be known as 'audible cues', although as this is the normal type of cues, they're usually just called 'Cues'. Cues that technical operators take themselves, without an audible cue, are known as Visual Cues. 

Cue List: A list of sound, lighting, automation, scene change, video, followspot (etc) cues in order of their appearance in the show. Each cue is given a unique number, and the list includes a brief description of what it does (e.g. for Lighting: Blackout, Dim Downstage Wash, Red Spot Upstage; for Sound: Preshow Music, Fade Out, Snap Music to Quiet etc.) Cue is often abbreviated to 'Q". Also known as a Plot Sheet. 
Cyclorama: Sometimes abbreviated to ‘cyc’ this is a curved piece of cloth or wall that serves as a backdrop. It may be painted with performance scenery or be left plain to project light and/or images onto it. 

Diffusion: This is like gel and are sheets used to diffuse, or soften, the beam of light from a lantern. Generally diffusion does not change the colour of the light unless it is specifically a collared diffusion. 

Dimmers: Dimmers are the devices that control the amount of electricity passed to a lantern, and therefore the intensity of the light from the lamp. Dimmers are simple active transformers, in that these equipment items respond to the instructions sent to them from lighting consoles and passing those power levels on to lanterns. Dimmers may often be grouped together into a housing or cabinet and this collection is called a “dimmer rack”.

Documentation: There are three core lighting documents: 

1. Lighting schedule: A list of available lanterns within a theatre or location.

2. Colour call sheets: The list of required colours for a live performance/production.

3. Lighting plan: A scale drawing detailing the exact location of each lantern used in a production as well as any other relevant information (e.g. its dimmer number, focus position and colour number). 

Dress Rehearsal: A full rehearsal, with all technical and creative elements brought together. The performance as it will be 'on the night'.

Effects of colour: Depending on where this is used it will refer to special lighting effects (gobos or strobe). 

Electrical safety: This refers to the precautions and safety measures taken when using electricity or electrical devices. Safety management to avoid danger, damage, injury or death is not only common sense; it is also a legislative (mandatory) requirement of workplaces. 
Fade: A fade is an increase, diminishment or change in lighting or sound level. A snap fade is an instant change. A slow fade could be anything from 5 seconds to a few minutes (or even more, for a naturalistic sunset lighting effect). A quick fade is a couple of seconds long. A fade out takes the lighting state to blackout (or a particular sound to silence). A fade in does the opposite. A crossfade smoothly transitions from one state to another, without going through darkness (or silence for sound).

Fade Up: An increase in lighting or sound level, over a given time. An increase in level from an existing state is known as a Build.

Fader: A vertical slider which is used to remotely set the level of a lighting or sound channel.

Fat Finger: A common problem among lighting & sound operators, when two buttons are accidentally pressed at the same time by a finger that's too large for the buttons. 

Feed: A power supply to a piece of equipment or installation is termed a 'feed'.
Flight case: Metal framed wooden box on wheels with a removable lid used for transporting equipment between venues. Flight cases are very strong and have reinforced corners and edges. Care should be taken when lifting flight cases as they can be very heavy.

The term comes from their original use in protecting delicate equipment when being loaded into air transport and being both very strong and relatively lightweight.

Floats: Early form of footlights using burning wicks floating in oil across the front of the stage. Now applies to anything rigged on the front edge of the stage (e.g. Float microphones, Uplights / footlights etc.)

Front Of House (FOH): The part of a performance venue that is open to the public.
Gaffer Tape: Ubiquitous sticky cloth tape. Most common widths are 6 mm for marking out areas and 50 mm (usually black) for everything else. Used for temporarily securing almost anything. Should not be used on coiled cables or equipment. Originally known as Gaffer's Tape, from the Gaffer (Master Electrician) on a film set. 

Gel: Sometime known as colour media or filter, it is the plastic film placed in front of lights to change the colour of the light beam. 
Headset: General term for theatre communication equipment - A headphone and microphone combination used in such communications systems with a belt pack.

Intensity: This is the term for the level of light output emerging from the lantern, that is, the brightness of the light. It is often measured in percentages on the lighting control board. 
Jumper: An adaptor from one type of electrical connector to another. For example, a 13 - 15A jumper has a 13A plug and a 15A socket at either end of a short cable. Also applicable to sound cables.

Key: A section on a layout plan, which denotes what the symbols on the plan refer to. Although many symbols are standardised, there are variations, and to avoid confusion (or errors) when rigging and laying out equipment, a key is essential to ensure the requirements of the design are correctly interpreted. 

Kill: To switch off (a light/sound effect); to strike/remove (a prop). (e.g. Kill channel 6 please)
Lanterns: This is the broad traditional term used to cover all types of lights. They may also be referred to as ‘fixtures’. Refer to the more recognised term of ‘luminaires’.

Lamps: These are the light bulbs that are used in lanterns or ‘fixtures’. 

Lamp types: There are several different types of lamp (domestically called a light bulb): incandescent bulbs, fluorescent bulbs, LEDs (Light Emitting Diodes) but all of them turn electrical energy into light (and almost invariably heat as well).
Light beam accessories: These are devices added onto a lantern or inserted into a lantern that are used to alter or manipulate the beam of light emanating from the lantern.
Light theory: This is the theory that incorporates the physics of light waves/beams and colour mixing.  Colour mixing of light is different to colour mixing of pigments or paint. The colour Primaries of Light are RED, GREEN, BLUE, which, when mixed tend towards white; the Secondaries of Light are Magenta (Purple), Cyan (Light Blue) and Amber (Yellow). 

Lighting components: This is the generic term used to refer to all components of a lighting system including lanterns, dimmers, cables, and lighting control boards. It may also the supporting components such as lighting bars, stands and accessories.
Lighting control systems: These include lighting control boards, light controllers and any other device that is used to control the lanterns being used.
Lighting control board/desk: This is the main control for the production’s lighting. The lighting operator for an event is often said to be ‘on the board’. 

Lighting equipment: This includes everything from the lanterns to dimmers, controllers, accessories such as colour frames, donuts, barn doors and gobos, cables, stands, lighting bars, safety chains, hooks, clamps, gels and bubbles. This is used in the same way as the term lighting components.
Lighting operations: The term is used by personnel when preparing or carrying out the job of production lightning.  

Lighting personnel: Used to describe all the people involved in lighting operations: lighting hands, lighting technicians, lighting operators, lighting designers and lighting directors.
Lighting plan: This is a scale drawing detailing the exact location of each lantern used in a production, as well as any other relevant information, such as its dimmer number, focus position and colour. The lighting plan is often based on the theatre’s ground plan.
Lighting schedule: This is a list of lanterns, other lighting components and accessories, available for use at a particular venue.
Lighting technician: This is the title conferred on the person with the knowledge, skill and expertise to rig, set up, replace lamps, focus and basically operate professional lighting equipment. This person is assisted by other workers often known as ‘lighting hands’.
Loom: A neatly organised bunch of cables. A wiring loom is used to avoid messy runs of cables by keeping the cables going in the same direction (to the same piece of equipment) tied together. This saves time when installing and packing-down equipment and ensures that a piece of cable can't be mislaid or left behind. The cables can be taped together (using PVC tape, never Gaffer Tape) or, for more long-lasting arrangements, with cable ties. More environmentally friendly companies use short lengths of rope for the same purpose, which are re-used repeatedly. Strips of rubber can be used for the same purpose. The looms are named according to their purpose (e.g. the Control Loom goes from the control desk to associated equipment, and may contain a power cable, a communication cable and a DMX512 cable for the control signals).
Luminaires: This is now the recognised international term that is used to describe the specialised lights used in theatres and other live productions. It is the replacement term for ‘lanterns’ or ‘fixtures’.

Open-face fixture: Any lighting fixture that has no lens, i.e. the blub is open to the environment. 

Patch location: This is the specific location or position of a device as related to a patch panel to which it is connected. This is usually in the form of an alpha-numeric code such as B12. 

Patching: This is the act of interconnecting devices in a lighting system, e.g. connecting lanterns to dimmers. Lighting circuits around the stage area can be cross connected to a chosen dimmer to enable a lighting channel on the control desk to control any dimmer or group of dimmers. 

Pattern holder: A rectangular, metal frame with a circular hole in the centre. This piece holds a pattern and slides into a slot in an ellipsoidal lantern. 

Patterns: These are also known as gobos. They are thin, steel, circular pieces with a design cut-out so that when placed into a slot in the ellipsoidal lantern, it projects patterns of light onto the stage. 

Plot: List of preparations and actions required of technical crews during the performance (e.g. Sound Plot = list of light cues and levels in running order.) In the US, the term plot refers to a plan. (e.g. Light Plot = scale plan showing lighting instruments). 

Plotting Session: Time during which the plot for each department is prepared (e.g. Audio Plotting session)

Plug: A power or signal connector with a pin or pins which is used to make a connection from a power or signal source (the socket) to a device or another connector. Plugs are not used as a source of power, because of the risk of electrocution by touching the fully exposed pin connections. Sockets, where the connection is shielded, are used as the source of power.
Positioning point: This is the physical position in which a lantern is hung or placed in a venue, whether on bars, stands or on the stage or floor.
Rack: A cabinet of standard width into which various components can be bolted. Racks are ideal for touring equipment, are neat, and they allow easy access to the rear and front panels.
Reporting: Reporting is the process of communicating within a team, crew, etc. All workers report to their supervisor.
Rigging: Rigging is the construction or arrangement of lighting equipment for a particular production as well as the act of installing lighting for that event. 

Safe work practices: Safe work practices result from workers following the required WHS procedures with the purpose of ensuring the safety of all workers on the site. Safe work practices include turning off power and disconnecting lanterns when installing or repairing, using correct lifting techniques, wearing protective clothing, harnesses, shoes, gloves etc., and following correct procedures.  

Snap: A lighting or sound cue with no fade time - the cue happens instantly. This can be achieved on a computerised lighting desk by using a fade time of zero seconds.

Shutters: A moveable piece within the ellipsoidal lantern that can shut out part or all of the light coming out. 

Snoot: Sometimes called a ‘top hat’ this is an attachable accessory for lanterns that consists of a long cylindrical tube used to reduce flare, i.e. stray light beams. 

Socket: A power or signal connection point where a plug can be inserted to make a connection from the source of power. Sockets can be used as signal outputs or inputs, and are usually used as power outputs, due to the shielded connections, making it impossible to touch the live connections with fingers. 

Sockets are often wall or panel mounted, while plugs are used to connect portable equipment. 

There are exceptions of course - Powercon connections which are panel mounted can be either power inputs OR outputs and are differently colour coded to make it clear which is which, and the connectors are designed so they cannot be used incorrectly. 

Stage Left / Right: Left/ Right as seen from the Actor's point of view on stage when they are facing the auditorium. (i.e. Stage Left is the right side of the stage when looking from the auditorium.)

Stand-By / Standby: A warning given to technical staff by stage management that a cue is imminent. The member of the stage management team calling the cues will say "Standby Sound Cue 12". Technicians acknowledge by saying "Sound Standing By".

Subtractive and additive colour mixing: Colour mixing is combining the effects of two or more lighting gels and can be either subtractive or additive:

Subtractive: 
Placing two different gels in front of the same lantern. Subtractive mixing is used to obtain a colour effect that is not available from standard gels, although with the wide range of available colours the need for subtractive mixing is reducing. Combining colours in this way reduces the light towards blackness. The three primary colours of light - Red, Green and Blue - mix subtractively to form black or to block all the light. 

Additive: This process is about focusing two differently coloured beams of light onto the same area. Combining colours in this way adds the colours together, eventually arriving at white.

Technical Rehearsal (also known as the Tech Run, or just Tech): Usually the first time the show is rehearsed in the venue, with lighting, scenery and sound. Costumes are sometimes used where they may cause technical problems (e.g. Quick changes). Often a very lengthy process. Often abbreviated to the Tech.

A Dry Tech is without actors to rehearse the integration of lighting, scenic changes etc. It follows that a Wet Tech is a full technical rehearsal with actors and all technical elements, although this term isn't used as often as Dry Tech.

A Paper Tech is a session without the set or actors when the technical and design team talk through the show ensuring everything's going to work as planned. Stage Managers can use this session to ensure all is written correctly in the Prompt Book.

Top and Tails Rehearsal is where the performers and tech staff run through the performance saving time by only treating with the dialogue or actions that relate to the activation of technical cues. Where there are no cues in the script, the dialogue is jumped/ignored, and a focus is on each cue to ensure it is right.

Upstage: The part of the stage furthest from the audience. It's called Upstage because on a raked stage the stage slopes down towards the audience to improve sightlines. The furthest from the audience is literally higher due to the slope of the stage, so moving from close to the audience involves walking up the raked stage, towards 'Upstage'. 

Visual Cue: A cue taken by a technician from the action on stage rather than being cued by the stage manager. Often abbreviated to "Viz" or "Vis".

Voltage: The pressure at which electric current is available. The Australian standard voltage is 240 Volts alternating current (AC). 
Workplace Health and Safety (WHS): The relevant health and safety considerations for persons working in live production areas. These considerations are often set in standards that are mandatory and legally enforceable.  

Section 2 - Assessment tools
Assessment is all about collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms that the learner can perform to the expected workplace standard, as outlined in the units of competency.

This section contains the summative assessment tools that are to be used in assessing this unit of competency.  The assessment tools have also been mapped against the requirements of unit assessment; these may be reviewed in another section of this booklet.  Assessors can use this mapping information to complete required assessment records.

It is an important responsibility of assessors to complete the assessment records themselves. This ensures all additional assessment activities deemed appropriate or required by the assessor, in addition to those within this document, are included in these records.

Section Two contains the following information:

2.1   
Summative assessment

2.2
Solutions – general guidance

2.3 
Solutions – summative assessment

2.4
Evidence of competency

2.5
Assessment records
2.1
Summative assessment

Part 1 - CUALGT211 – On-line Quiz 1
This quiz may be accessed from either your assessor or through your learning management system (LMS). The focus of the quiz is workplace health and safety with respect to lighting.
Part 2 – Written response

This forms a handout on the following pages. This assessment tool is a clustered assessment piece with the units of competency - CUALGT211 Develop basic lighting skills and CUALGT211 Develop basic lighting skills.
This component may be taken from the copy of Part 2 assessment contained in this booklet.

Part 3 – Observation of candidate
This is a clustered assessment activity – demonstration of competency – that records the candidate’s performance during the work placement periods. This work journal must be completed and returned to the assessor. The journal contains the candidate’s responses to work duties and third party/supervisor judgements. It covers the units of competency - CUALGT211 Develop basic lighting skills and CUAWHS312 Apply work health and safety practices.

The reporting forms held in this booklet can also be used to record the candidate’s competency.
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	Assessment (Part B) – CUALGT211


Assessment of Competency:  CUALGT211 Develop basic lighting skills

	Candidate’s Name:
	


Purpose of Assessment:

This assessment activity is designed to assess your skills and knowledge across the clustered units CUAWHS321 - Apply work health and safety practices and CUALGT211 Develop basic lighting skills which is within the CUA Creative Arts and Culture Training Package (Ver. 6). Wherever possible the unit will be assessed as part of your normal work function and activity. It may be integrated with other units of assessments. 
Competency in this unit needs to be assessed over time (e.g. weeks), in a range of contexts (e.g. in differing functions with your workplace or potential workplace, and on multiple occasions (i.e. at least three occasions) involving a combination of direct, indirect and supplementary forms of evidence (as negotiated with your assessor and listed in the assessment strategy for this course).

The following activity forms part of your assessment of competence. You may also be required to demonstrate your skills and/or provide various workplace documents or third-party reports. Your assessor will give you guidance in this area.

Conditions of Assessment:

You must have negotiated your assessment with you with your assigned assessor.

Review and consider the assessment tasks in detail. The tasks are holistic in nature, and you will need to ensure all elements of the unit are covered and you have addressed all requirements.

To demonstrate competence in this unit, you must be able to provide evidence that demonstrates your competency in each of the performance criteria, the underpinning knowledge and skills and employability skills.

To complete this assessment activity, you need:

· Access to a word processor and printer.

· Internet access.

· To complete the tasks outlined in Part A, B, C and D and submit responses as directed by your trainer/assessor/training organisation.

· The documents

·  Audio resources:

· Audio equipment appropriate for your specific event e.g. console/desk, graphic equalizer, amplifier, front of house and foldback speakers, a variety of microphones – e.g. vocal, instrument, radio, etc. A variety of cables – e.g. Power, XLR, auxiliary and power boards. Equipment can vary depending on location inventory and context of the event.
Assessors of this unit must satisfy the requirements for assessors in applicable vocational educational and training legislation, frameworks and/or standards.
Students must be assessed working on events requiring audio at least twice. One event must be a live event e.g. School Assembly, one may be a simulated event.
Students may work in groups to complete set tasks. Students will be assessed on their competence individually over a period of time. Assessment may be completed by an individual as part of a group task. For group tasks the assessment outcome will be reported to individual students.
Instructions:

Your trainer or assessor will provide you with instructions as to how to complete these tasks. They may adjust the assessment activity depending on the circumstances of your training program.
You must keep a copy of all work, documents or media you submit to the assessor.

If you do not agree with the assessment decision, you do have the right of appeal as outlined in the RTO’s policies: www.teia.edu.au.  

If you wish to appeal your assessment, please contact the Training Administrator on 07-47871410 or email admin@teia.edu.au. 

Details of this assessment are treated according to Privacy arrangements of this organisation. In general, the only persons who will have access to the assessment materials will be assessors who are considering your work to make assessment decisions.

If you require assistance in any aspect of this assessment, or you seek clarification about the activity, the process or the general policies of the RTO contact your assigned assessor, trainer or the RTO (www.teia.edu.au) or additional support and advice.
	Reasonable adjustments approved by assessor:




Student declaration
Please complete the checklist and sign the declaration of authenticity.

	Student checklist and declaration
	Yes
	No

	I understand the assessment process (including its purpose and outcomes), requirements of the assessment task and assessment methods.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I understand what is being assessed and believe I can perform the task/s in this assessment.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I understand I can apply for Recognition of Prior Learning (RPL), or Credit Transfer.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I have been provided with information on how to access the assessment appeals process.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I have notified the assessor of any special needs to be considered during this assessment and we have discussed whether reasonable adjustments are required.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	I declare the work submitted is my own and has not been copied from another person or source unless acknowledged appropriately.
	 FORMCHECKBOX 

	 FORMCHECKBOX 


	Student Name:
	     

	Student signature:

(May be e-signature)
	
	Date:       


Assessment – Written questions
Instructions: You are required to individually answer all questions in this section and submit your responses to your assessor. You may access any pieces of legislation (Acts and Regulations) as well as industry sites (e.g. www.liveperformance.com.au) during this assessment.

Your responses are to be word processed and sent to the assessor as a digital file, either through your learning management system or by email as an attachment. Your assessor will indicate their preference of delivery.

Your assessor may ask oral questions to clarify your understanding during the practical demonstration of your skills. Your assessor would then record your responses to oral questions on the observation checklist.

Question 1 
Complete the following hazard report. You are employed as a lighting technician with a local theatre company and notice that several fixtures have frayed power leads.
Question 2
Name the power plugs below:
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b.


Question 3
What are three different types of lanterns used in live productions and what are their specific purposes?

Question 4
 Explain what each of the following accessories are and provide an example of how each is used in lighting.
a. Gobo

b. Barn door

c. Gel

d. Boomerang
Question 5
Explain what a truss is and how it is used.
Question 6
Explain why a wire sling is used on each lantern that is suspended from a lighting rig.
Question 7
What is a DMX cable do and what do the letters stand for?
Question 8
What are the three manual handling tasks that should be performed by a team during the set-up of a production or event?
Question 9
Explain what each of the following pieces of equipment do:
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a.
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b.

	[image: image6.jpg]



c.
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d.


Question 10
List and describe two different types of lighting documentation.

Question 11
How could the fault of a lantern not coming on in a live lighting system be rectified?

Question 12 – Case Study
Investigate and report on the relatively new technology in the lighting field – use of LEDs - which is being used in the entertainment/creative industries.
a. Evaluate both the positive and negative capabilities of this technology.
b. How does this new technology replace or improve a previously used process or piece of equipment?

c. How could this technology be implemented to enhance an event at that is in your local community?

2.2
Solutions - General guidance
Assessors should review the solutions provided and adapt and/or contextualise them (and assessment activities themselves where necessary) to suit the training and assessment context as part of their moderation activities. This will ensure consistency of assessment.
The solutions to assessment activities serve as a reliable guide to the type of information that should be included in the assessment candidate’s response. Refer to the assessment activities when assessing learner responses or evaluating assessment evidence. The answers provided by the assessment candidate will vary due to several factors, including the:

· candidate’ s own experiences.
· candidate’ s workplace experiences.
· training situations and strategies presented by the trainer.
· interpretation of the assessment activity by the assessment candidate/assessor.
· type of organisation, work practices, processes and systems encountered by the candidate.

The nature and variety of the tasks presented means that in some cases there will be numerous correct responses, and the solutions provided cannot cater for all contexts and eventualities.

In general terms:

· For questions with a single answer, this guide provides the correct answer.

· For questions that do not have a single answer, it is understood that answers will vary within certain parameters.

· For questions where the candidate must list a certain number of items, the RTO has provided a more comprehensive listing from which candidate responses may be drawn. This list may not in all cases be definitive, and assessors should account for other possible correct responses.

· For activities that involve responding to a case study, the RTO has provided an example of how the candidate may respond. Depending on the question, the terminology used will indicate either what the candidate should have included in their response or may have included. However, different phrasing may be used by the candidate, or different responses that may be equally correct are also possible.
· For activities that take place in the workplace or involve workplace documentation, the RTO can only provide an example response. Assessors should consider whether the candidate has achieved the intent of the activity within the candidate’s workplace context.

· For activities that involve writing reports or completing documentation provided, the RTO can only provide an example response. Assessors should again consider whether the candidate’s response is appropriate to the task within the context of the candidate’s training and/or workplace.

2.3
Solutions – Summative assessment
CUALGT211 On-line Quiz 1 (Part 1)
Note that this quiz is automatically marked by management system.

The software package prepares a personalised results sheet for the candidate. Candidates will be able to provide the assessor with a copy of this results sheet or alternatively, the assessor may access the ‘gradebook’ function of their learning management system.
The focus of the quiz is workplace health and safety with respect to lighting.
CUALGT211 – Written assessment (Part 2)

Question 1 
Complete the following hazard report. You are employed as a lighting technician with a local theatre company and notice that several fixtures have frayed power leads.
Assessor judgement required. Sample answers provided: 

	HAZARD REPORT FORM

Name of person who identified the hazard: Student’s name
Brief description of the hazard:  Frayed power cords on (list which fixtures)
Location of the hazard: Lighting store

Date the hazard was identified: Insert a date
Assessment of risk posed by the hazard: Power cords poses a risk of fire and/ or electrocution. Cords may also short and trip safety circuits. 
Recommended action to control the hazard: Remove power cords from use. Electrician to service and replace cable and plugs where necessary, test and then tag each identified cord. 

Signed _________________________________ Date ___________________

WHSR signature _________________________ Date ___________________


Question 2
Name the power plugs below:

a. 5 pin DMX 
b. 3 Phase power connectors

Question 3
What are three different types of lanterns used in live productions and what are their specific purposes?
Assessor judgement can be used. Exemplar responses are below:
Ellipsoidal - This is the most common type of fixture used for ‘accenting’. The ellipsoidal can adjust from a sharp-edged, focused beam to a soft, diffused light.
Follow spots - This type of fixture is often used in stage performances, concerts, lectures and other performances where the main performers/actors or presenters move around constantly and unpredictably - fixture that is controlled by an operator standing beside it.
Fresnels - This lantern is similar to the ellipsoidal, but has a softer edge to the light beam.

Scoops - The simplest type of lighting instrument used. It consists of simply an incandescent lamp or LEDs mounted inside of a large, parabolic metal reflector. The main use of a scoop is to provide a very bright flood from a single source.

Cyclorama lights - The ‘cyclorama light’, is mainly used for providing colour washes on a flown cyclorama (large stage curtain or wall).
Parabolic reflector cans (ParCans) - Parabolic reflector cans  are non-focusable instruments. Parcans consist mainly of a metal cylinder with a sealed-beam parabolic reflector lamp at one end. The lantern throws an unfocused beam, the shape of which depends on what type of lamp is in the instrument.
Automated lighting - These are part of several different types of automated lighting instruments, and many are multi-function instruments designed to replace multiple conventional, non-moving lights. They can pan, tilt, wash, strobe, change colours, change focus, dim and have other features. They can be programmed to do lighting functions automatically through application programming, or they can be controlled ‘live’ using the light control console.

Question 4
 Explain what each of the following accessories are and provide an example of how each is used in lighting.

1. Gobo

A gobo is a stencil or template placed inside or in front of a light source to control the shape of the emitted light. They can be used to create objects using light instead of actual props or sets such as clouds, trees, logos at a business event and so on.

2. Barn door

These are fixed onto the front of lighting lantern to change the shape and/or focus the light using hinged flaps. These are used to control the spread of the light.
3. Gel

These are coloured heat restraint films (gels) that are cut to size and attached over the lighting lanterns’ lens or installed in a gel holder. These are used to project light to create mood, emotions and depth within a scene.
4. Boomerang
These accessories are attached to the front of a follow spot and hold different colour disks that are lifted in and out as needed. This enables rapid change of gels to suit the need to create differing images.
Question 5
Explain what a truss is and how it is used.
Assessor judgement can be used. A truss is an assembly of members such as beams, connected by nodes, that creates a rigid structure. 

Question 6
Explain why a wire sling is used on each lantern that is suspended from a lighting rig.
Assessor judgement can be used. Exemplar response is:
A wire sling is used to provide a safety device in case the clamp holding the lantern gives way. The sling prevents the lantern from falling.
Question 7
What is a DMX cable do and what do the letters stand for?
Assessor judgement can be used. Exemplar response is:

DMX’ is an acronym for ‘Digital Multiplex’ and is the standard digital communication protocol that is used to remotely control lighting instruments.
Question 8
What are the three manual handling tasks that should be performed by a team during the set-up of a production or event?
Assessor judgement may be used.
Question 9
Explain what each of the following pieces of equipment do:

Assessor judgement can be used. Exemplar responses below.
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a.

Follow spot used to concentrate a light beam on a person walking around the stage.
	[image: image9.png]



b.

Clamp used to secure a lantern to the lighting rig.
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c.

Lighting console used to control the lights by sending signals to the dimmers telling them how much current to send to the selected lanterns.
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d.

A dimmer is a device that varies the amount of current which reaches a lighting instrument, hence its brightness.




Question 10
List and describe two different types of lighting documentation.

Assessor judgement can be used. Exemplar response is:

Lighting plan is the top view of the stage, showing the stage itself, the scenery positioning, the hanging positions for electrics (the units the lighting is attached to) and the location of the lighting instruments in the various positions.
Channel Hookup Schedule is a list of lanterns giving their position, accessory assigned to the lantern and the dimmer it is connected to.

Tags to be placed on lighting equipment that is damaged and faulty; the tags inform persons that the equipment should be checked for any damage, repair faults or conduct necessary maintenance.
Lighting Cue Sheet tells the console operator when specific lighting effects are required in the presentation or performance.

Question 11
How could the fault of a lantern not coming on in a live lighting system be rectified?

Assessor judgement can be used. Exemplar response is:

The tech should start with the simplest possible fault and move to the most complex potential solution. These may follow the sequence below:
1. Check all connections are secure and power is on to the lantern.

2. Check that the power is onto the dimmer and the lighting console.

3. Check that the circuit is getting power by replacing lantern temporarily in the circuit.

4. Check the lamp within the lantern – is it functioning.

5. Take the console out of the circuit and attempt to turn on the lantern manually.

6. If the console is the problem, check that channel for correct programming or functioning.
Question 12 – Case Study

Investigate and report on the relatively new technology in the lighting field – use of LEDs - which is being used in the entertainment/creative industries.
a. Evaluate both the positive and negative capabilities of this technology.

Assessor judgement required. Example response provided:

LED is a highly energy-efficient lighting technology that uses at least 75% less energy, last up to 25 times longer than traditional lighting. The generated light is generally better, and it may be colour changed through the lantern. LEDs are significantly more eco-friendly than traditional lighting.
This new form of lighting is generally more expensive to purchase than incandescent or fluorescent lights. Can often be incompatible with controllers such as dimmers which were designed to operate with incandescent lighting.
b. How does this new technology replace or improve a previously used process or piece of equipment?
The purpose of new technology is to improve the lighting process that already exists. Reducing setup/pack up time, using fewer labour, saving and conserving settings, and removing physical equipment such as lamps are included in the changeover process.  The process of replacement should be staged to spread the cost change over time.

c. How could this technology be implemented to enhance an event at that is in your local community?

Assessor judgement required.
2.4 Mapping guide

The following table maps the performance criteria and foundation skills to the assessment tools.

CUALGT211 Develop basic lighting skills.
	Performance criteria
	Ass. Part 1

(Online test)
	Ass. Part 2

(Written Responses)
	Ass. Part 3

(Practical Activity – Audio Systems)
	Ass. Part 4



	Element 1: Prepare for audio set-up

	1.1 
Confirm requirements with required personnel and reference with audio installation plans as required.
	
	
	
	

	1.2 
Identify and prepare equipment and accessories in preparation for set-up.
	
	
	
	

	1.3 
Handle equipment according to instructions from required personnel and safety requirements.
	
	
	
	

	Element 2: Complete tasks using audio equipment

	2.1 
Connect and position audio system cables according to instructions from required personnel and safety requirements.
	
	
	
	

	2.2 
Wire audio system in sequence and confirm wiring with required personnel.
	
	
	
	

	2.3 
Set start-up and operating settings in correct sequence and test audio desk features according to instructions.
	
	
	
	

	2.4 
Identify problems with equipment and take action within scope of own responsibility or report to required personnel.
	
	
	
	

	2.5 
Create required sound quality using positioning and equalising techniques.
	
	
	
	

	2.6 
Communicate with required personnel during completion of tasks.
	
	
	
	

	Element 3: Complete post-production tasks

	3.1 
Report emergencies and incidents promptly to required personnel or authorities according to workplace procedures.
	
	
	
	

	3.2 
Respond to emergencies in line with own level of responsibility.
	
	
	
	

	3.3 
Implement evacuation procedures as required.
	
	
	
	

	Foundation Skills

	Reading
	All test questions
	All test questions
	
	

	Writing
	
	All test questions
	
	

	Oral communication skills
	
	
	
	

	Navigate the world of work
	All test questions
	All test questions 
	
	

	Interact with others
	
	
	
	


CUAWHS312 

	Performance criteria
	Ass. Part 1

(Online test)
	Ass. Part 2

(Written Responses)
	Ass. Part 3

(Practical Activity – Audio Systems)
	Ass. Part 4

(Practical Activity - Lighting)

	Element 1: Implement safe work practices

	1.1 
Develop and maintain own knowledge of WHS legislation, codes of practice and workplace policies and procedures.
	10, 14, 23
	
	
	

	1.2 
Apply legislative requirements, safety documentation and signage to work tasks.
	2, 8, 10, 11, 13, 17, 
	
	
	

	1.3 
Comply with duty of care requirements relevant to work tasks.
	1, 4, 13, 15, 16, 17, 18, 20, 
	
	
	

	1.4 
Use personal protective equipment and other measures as required to prevent injury or impairment.
	1, 16, 20, 
	
	
	

	1.5 
Use tools, equipment and materials according to safe work practices.
	12, 
	
	
	

	1.6 
Participate in WHS consultative activities.
	
	
	
	

	Element 2: Participate in hazard identification and risk assessment and control

	2.1 
Identify and report hazards or WHS issues in the workplace to required personnel.
	7, 9, 15, 18, 
	
	
	

	2.2 
Assess and control risks in line with workplace procedures.
	2, 3, 6, 9, 18,
	
	
	

	2.3 
Document risk control actions as required according to workplace procedures.
	5, 
	
	
	

	2.4 
Contribute to reporting workplace WHS, hazard, accident and incident reports as required.
	5, 
	
	
	

	Element 3: Follow emergency procedures

	3.1 
Report emergencies and incidents promptly to required personnel or authorities according to workplace procedures.
	19, 
	
	
	

	3.2 
Respond to emergencies in line with own level of responsibility.
	21, 22, 
	
	
	

	3.3 
Implement evacuation procedures as required.
	22, 
	
	
	

	Foundation Skills

	Reading
	All test questions
	All test questions
	
	

	Writing
	
	All test questions
	
	

	Oral communication skills
	
	
	
	

	Navigate the world of work
	All test questions
	All test questions 
	
	

	Interact with others
	
	
	
	


2.5
Evidence of competency
Evidence is information gathered that provides proof of competency. While evidence must be sufficient, trainers and assessors must focus on the quality of evidence rather than the quantity of evidence.

Rules of evidence

There are four rules of evidence that guide the collection of evidence. Evidence must be:

· valid – it must cover the performance evidence and knowledge evidence.
· sufficient – it must be enough to satisfy the competency.
· current – skills and knowledge must be up to date.
· authentic – it must be the learner’s own work and supporting documents must be genuine.

Principles of assessment

High quality assessments must be:

· fair – assessments are not discriminatory and do not disadvantage the candidate.
· flexible – assessments meet the candidate’ s needs and include an appropriate range of assessment methods.
· valid – assessments assess the unit/s of competency performance evidence and knowledge evidence.
· reliable – there is a common interpretation of the assessments.

Types of evidence

Types of evidence that can be collected, sighted or validated include:

· work records such as position descriptions, performance reviews, products developed, and processes followed and/or implemented.
· third-party reports from customers, managers and/or supervisors.
· training records and other recognised qualifications.
· skills and knowledge assessments.
· volunteer work.

Gathering evidence

Evidence can be gathered through:

· real work/real-time activities through observation and third-party reports.
· structured activities.

Evidence can also be gathered through:

· formative assessments: where assessment is progressive throughout the learning process and validated along the way by the trainer – also known as assessment for learning.
· summative assessment: where assessment is an exercise or simulation at the end of the learning process – also known as assessment of learning.

Evaluating evidence

The following steps may help you evaluate evidence.
	Step 1: Evidence is gathered.
	
	
	
	


	Step 2: Rules of evidence are applied – evidence is valid, sufficient, current and authentic.
	
	
	


	Step 3: Evidence meets the full requirements of the unit/s of competency.
	
	


	Step 4: The assessment process is valid, reliable, fair and flexible.
	


	Step 5: The trainer or assessor makes a straightforward and informed judgment about the candidate and completes assessment records.


2.5
Assessment records

Learners must provide evidence of how they have complied with the performance and knowledge evidence requirements outlined in the unit of competency. These requirements should be assessed in the workplace or in a simulated workplace; assessment conditions are specified in each unit of competency.

You can use the following assessment forms to record the learner’s evidence of competency: 
· The Assessment Instructions Checklist helps the trainer/assessor provide clear instructions to the candidate as to which assessment activities to complete.

· The Pre-Assessment Checklist helps the trainer determine if the learner is ready for assessment.

· The Self-Assessment Record allows the learner to assess their own abilities against the requirements of the unit of competency.

· The Performance Evidence Checklist facilitates the observation process; it allows trainers to identify skill gaps and provide useful feedback to learners.

· The Knowledge Evidence Checklist can be used to record the learner’s understanding of the knowledge evidence; it allows trainers to identify knowledge gaps and to provide useful feedback to learners.

· The Portfolio of Evidence Checklist helps the trainer annotate or detail aspects of the learner’s portfolio of evidence.

· The Workplace Assessment Checklist can be used by the learner’s supervisor to show workplace-based evidence of competence.
· The Observation Checklist/Third Party Report records the candidate’s performance in the workplace.

· The Record of Assessment form is used to summarise the outcomes of the assessment process in this unit.

· The Request for Qualification Issue is used by the assessor to inform the RTO authorities that the process for issuing a Statement of Attainment or Qualification may commence. 

Assessment instructions – CUALGT211
	Form 1

	Candidate’ s name:       
Unit of competency:  CUALGT211 - Develop basic lighting skills. 
Trainer/assessor:       
Date:       

	The candidate must complete the following assessment activities, provided by the trainer/assessor:

	
	Y/N
	Whole activity/ specific questions

	Candidate Self-assessment
	
	     

	On-line Quiz
	
	     

	Scenarios
	
	     

	Questions – Short Answer Test
	
	     

	Practical Tasks
	
	     

	Workplace Assessment 
	
	     

	Workplace Assessment (video)
	
	     

	Competency Conversation (using RPL)
	
	     

	Workplace Observation
	
	     

	Third Party Report
	
	     

	Other assessment activities as detailed below:
	
	

	     
	
	     

	     
	
	     

	     
	
	

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


Pre-assessment checklist – CUALGT211
	Form 2

	Candidate’ s name:            
Unit of competency:  CUALGT211 - Develop basic lighting skills. 

Trainer/assessor:           

Date:           

	Checklist

	Talked to the candidate about the purpose of the assessment
	 Yes 
 No     

	Explained the unit of competency
	 Yes 
 No     

	Discussed the various methods of assessment
	 Yes 
 No     

	In consultation with trainer/assessor, the following assessment methods will be used:

	   Question/answer
	   Observation/Demonstration
	   Log, Journal, Diary

	   Case study
	   Portfolio, work samples
	   Third Party Reports

	   Reports
	
	

	Assessment environment and process

When will assessment occur?       
Where will assessment occur?       
Special needs (if any)       
How many workplace visits are required (if appropriate)?       
What resources are required?      

	Information has been provided on the following:

	   Confidentiality procedures
	   Re-assessment policy
	   Appeals process

	   Regulatory information
	   Authenticity of candidate’ s work

	Discussed self-assessment process
	 Yes 
 No     

	Summarised information and allowed candidate to ask questions
	 Yes 
 No     

	Candidate signature: 
	     
	Date:
	     

	Assessor/trainer signature: 
	     
	Date:
	     


Self-assessment record – CUALGT211
	
	Form 3

	Candidate’ s name:       
	Part D

	Unit of competency:  CUALGT211 - Develop basic lighting skills.
Trainer/assessor:      
Date:      

	Tasks
	I do the workplace task…
	Candidate’s comments

	
	…very well
I’m sure I can do the task
	…quite well
I think I can do the task
	…no, or not well
I don’t (or can’t) do the task
	

	I can work collaboratively within a team.
	
	
	
	     

	I can ask questions to confirm task requirements.
	
	
	
	     

	I can assemble the audio equipment necessary to fulfil a planned set-up.
	
	
	
	     

	I can handle audio equipment in a careful and professional manner.
	
	
	
	     

	I can set out cables and equipment according to provided instructions.
	
	
	
	     

	I can wire in and connect audio systems and confirm with supervisor all is correct.
	
	
	
	     

	I can test audio set up according to instructions.
	
	
	
	     

	I can create required aio quality using several techniques.
	
	
	
	     

	I can communicate with other members of my team and the supervisor.
	
	
	
	     

	I can disassemble and pack up equipment.
	
	
	
	     

	I can participate in feedback and debriefings.
	
	
	
	     

	Candidate signature:
	     
	Date:
	     


Performance evidence checklist – CUALGT211
	Form 4

	Candidate’s name:            

Unit of competency:  CUALGT211 - Develop basic lighting skills. 
Trainer/assessor:           

Date:           

	Did the candidate demonstrate the following performance evidence at least three occasions?
	Yes
	No
	N/A

	· Complete tasks safely and according to instructions.
	
	
	

	· Apply knowledge of key features and purpose of lighting equipment and accessories to work activities.
	
	
	

	· Use lighting terminology correctly when communicating with others.
	
	
	

	In the assessment/s of the candidate’s performance evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Knowledge evidence checklist – CUALGT211
	Form 5

	Candidate’s name:            

Unit of competency:  CUALGT211 - Develop basic lighting skills. 
Trainer/assessor:           

Date:           

	Did the candidate show their knowledge of the following:
	Yes
	No
	N/A

	· General scope and potential of lighting operations in different production contexts.
	
	
	

	· Key aspects of electrical power:

· watts

· amps

· kilowatts
	
	
	

	· General features of lanterns and accessories, DMX cables, RDM and control systems.
	
	
	

	· Beam angles, throws and the functions of common lamps.
	
	
	

	· Roles and responsibilities of lighting technicians in different contexts.
	
	
	

	· Types of automated lights and any special operational requirements, including LED lighting.
	
	
	

	· Standard requirements for storing of lighting equipment.
	
	
	

	· Work health and safety procedures in relation to handling and operating lighting equipment and accessories.
	
	
	

	In the assessment/s of the candidate’s knowledge evidence, did they demonstrate the four dimensions of competency?

	Task skills
	
	
	

	Task management skills
	
	
	

	Contingency management skills
	
	
	

	Job/role environment skills
	
	
	

	The candidate’ s performance was:
	   Not satisfactory
	   Satisfactory

	Feedback to candidate:

     

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


Portfolio of evidence checklist – CUALGT211
	
	Form 6

	Candidate’s name:       
	

	Unit of competency:  CUALGT211 - Develop basic lighting skills. 
Trainer/assessor:                

Date:           
Instructions: 
Candidate is to list each of the items included in the portfolio and use this as the coversheet when submitting. The assessor will make any necessary comments during the assessment/review period.     

	Description of evidence to 
include in portfolio
	Assessor’ s comments
	Tick* 

	
	
	V
	S
	C
	A

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	     
	     
	
	
	
	

	Candidate signature:
	     
	Date:
	     

	Assessor/trainer signature:
	     
	Date:
	     


* V = Valid; S = Sufficient: C = Current; A = Authentic
Workplace assessment checklist – CUALGT211
	
	Form 7

	Candidate’s name:       
	

	Unit of competency:  CUALGT211 - Develop basic lighting skills.
Trainer/assessor:                

Date:                

	Name of organisation:        
Address:       
Telephone:       
Email:        
Workplace supervisor:       

	Performance evidence 

Candidate demonstrates the ability, on at least two occasions, to:
	Evidence provided/observation comments

	
	· Complete tasks safely and according to instructions.
	     

	
	· Apply knowledge of key features and purpose of lighting equipment and accessories to work activities.
	     

	
	· Use lighting terminology correctly when communicating with others.
	     

	Knowledge evidence
Candidate knows and understands:
	

	
	· General scope and potential of lighting operations in different production contexts.
	

	
	· Key aspects of electrical power:

· watts

· amps

· kilowatts
	     

	
	· General features of lanterns and accessories, DMX cables, RDM and control systems.
	     

	
	· Beam angles, throws and the functions of common lamps.
	     

	
	· Roles and responsibilities of lighting technicians in different contexts.
	     

	
	· Types of automated lights and any special operational requirements, including LED lighting.
	     

	
	· Standard requirements for storing of lighting equipment.
	     

	
	· Work health and safety procedures in relation to handling and operating lighting equipment and accessories.
	     

	Workplace supervisor’ s signature:
	     
	Date:
	     


	Form 8 

	TEIA Ltd

	Observation Checklist/Third Party Report

	This is a confidential report. It is for the perusal of the supervisor, the candidate and the assessor. (Part G)

	Name of candidate:
	     

	Units of competency:
	 CUALGT211 Develop basic lighting skills


As part of the assessment for the units of competency above we are seeking evidence to support a judgement about the above candidate’s competence. This report may be completed as either an Assessor Observation Checklist or a Third Party Report where the candidate has access to a suitable work environment. Multiple reports may be completed where a single person is unable to verify all elements.

Note that assessors may also use this document to record and confirm competency in routine tasks associated with a learning program over an extended period, i.e. accumulated evidence.


	This report is being completed as:
	   Assessor Observation

    Third Party Report

	Name of Supervisor:
	     

	Position of Supervisor:
	     

	Workplace:
	     

	Address:
	     

	Telephone:
	     

	Email:
	     

	Has the purpose of the candidate's assessment been explained to you?
	  Yes         No

	Are you aware that the candidate will see a copy of this form?
	  Yes         No

	Are you willing to be contacted should further verification of this statement be required?
	  Yes         No

	What is your relationship to the candidate?
	     

	How long have you worked with the person being assessed?
	     

	How closely do you work with the candidate in the area being assessed?
	     


	What is your experience and/or qualification(s) in the area being assessed? (Include teaching qualifications if relevant.)
	     



	Does the candidate consistently perform the following workplace activities?
	Yes
	No

	· Follow work site safety and health policies and procedures.
	
	

	· Pack, unpack and store audio equipment.
	
	

	· Identify hazards and report these to management.
	
	

	· Sets up audio systems in accordance with organisational procedures and standards.
	
	

	· Conducts audio checks to the required organisational standards.
	
	

	· Works collaboratively with other personnel.
	
	

	Task 1
· Has participated in at least two events requiring the setting up of lighting equipment for an event.
	
	

	Comment (if relevant):
     

	Task 2

· Has participated as a member of the lighting team at an event on at least two different occasions.
	
	

	Comment (if relevant):
     

	Does the candidate:
	Yes
	No

	· perform job tasks to industry standards?
	
	

	· manage job tasks effectively?
	
	

	· implement safe working practices?
	
	

	· solve problems on-the-job?
	
	

	· work well with others?
	
	

	· adapt to new tasks?
	
	

	· cope with unusual or non-routine situations?
	
	

	·      
	
	

	Overall, do you believe the candidate performs to the standard required by the units of competency on a consistent basis?
	    No  Yes        

	Identify any further training in this area that the candidate may require:

	     

	Comments:

	     

	Supervisor’s Signature: 
	Date:      


	Record of Assessment 

 CUALGT211 - Develop basic lighting skills

	Name of candidate
	     

	Name of assessor
	     

	Use the checklist below as a basis for judging whether the candidate’s document and supporting evidence meets the required competency standard.

	
	Yes       No

	1. Prepare for lighting tasks
	      

	1.1 
Confirm lighting plans and types of lights required for production.
1.2 
Sort lights and lighting equipment in preparation for set-up.
1.3 
Identify materials to use with different lighting components.
1.4 
Identify rigging and positioning points and assist with rigging lights as required.
	

	2. Complete lighting tasks
	      

	2.1 
Use lighting desk according to instructions.
2.2 
Cut and label lighting gel according to instructions.
2.3 
Patch DMX cables under supervision from required personnel.
2.4 
Attach accessories as required.
2.5 
Apply safe manual-handling techniques.
2.6 
Identify and resolve issues with equipment within scope of own responsibility.
2.7 
Confirm availability of production equipment at specified locations.
2.8 
Communicate with required personnel, clients and the public regarding lighting tasks.
	

	Complete post-production tasks
	      

	3.1 
Store equipment according to organisational procedures.
3.2 
Perform routine check of equipment.
3.3 
Report repair and maintenance issues to required personnel.
	

	How candidate meets unit of competency requirements.

	
	Yes
	No

	· Critical evidence requirements met
	       

	· Underpinning knowledge and understanding demonstrated
	       

	· Key competencies / Employability skills demonstrated at appropriate level
	       

	· Sufficiency of evidence
	       

	


	Evidence provided for this unit of competency is…
	Valid
	Authentic
	Current

	
	
	
	


	Candidate is:

	Competent  
	
	Not competent currently       
	

	Withdrawn after participation
	
	Withdrawn without participation  
	

	Not seeking assessment  
	
	
	

	Signed by the assessor:                                                                          Date:       


	Feedback to candidate

       


Request for Qualification Issue

As the assessor for this course working with this learner, my records indicate the following Statements of Attainment/Qualification should be issued as detailed below:
	Student’s Name:
	 

	Organisation:
	 


Qualification/Statements of Attainment Details

	Statement/s of Attainment
Units of Competency

	  
Tick if SOA required
	Full Qualification

CUA20122

Certificate II in Creative Industries

	
Tick if Qualification required

	
	BSBTWK201
Work effectively with others*
	
	BSBTWK201
Work effectively with others

	
	CUAIND211
Develop and apply creative arts industry knowledge*
	
	CUAIND211
Develop and apply creative arts industry knowledge

	
	CUALGT211
Apply work health and safety practices*
	
	CUALGT211
Apply work health and safety practices

	
	CUAFOH211
Undertake routine front of house duties
	
	CUAFOH211
Undertake routine front of house duties

	
	CUALGT211
Develop basic lighting skills
	
	CUALGT211
Develop basic lighting skills

	
	CUAVSS211
Develop basic vision system skills
	
	CUAVSS211
Develop basic vision system skills

	
	CUALGT211
Develop basic lighting skills
	
	CUALGT211
Develop basic lighting skills

	
	CUASTA212
Assist with bump in and bump out of shows
	
	CUASTA212
Assist with bump in and bump out of shows

	
	ICTWEB201
Use social media tools for collaboration and engagement
	
	ICTWEB201
Use social media tools for collaboration and engagement

	
	CUASTA211
Develop basic staging skills
	
	CUASTA211
Develop basic staging skills

	
	BSBTEC202
Use digital technologies to communicate in a work environment
	
	BSBTEC202
Use digital technologies to communicate in a work environment

	
	BSBPEF202
Plan and apply time management   
	
	BSBPEF202
Plan and apply time management   

	
	BSBPEF101
Plan and prepare for work readiness
	
	BSBPEF101
Plan and prepare for work readiness

	
	
	
	


(3 core units asterisked and 7 elective units drawn from required groups; RCC units must have industry/RTO accreditation))
Assessor’s Review 

	As the assessor I have…
	Yes
	No

	Checked that all units of competency listed have been judged Competent.

	
	

	Checked other Training Package requirements have been addressed (e.g. foundation skills, essential elements, etc.)

	
	

	Confirmed Literacy and Numeracy requirements as per qualification have been achieved.
	
	

	Comments:
     


	Assessor’s Name:
	

	Assessor’s Email:
	     
	Assessor’s Telephone:
	     

	Authorised by School/Institution Representative:
	

	Date:
	

	Processed at RTO by:
	     

	Date:
	     


Note:  The issuing of the qualification incurs a fee.  This may change so contact TEIA for the most current arrangement. An invoice will accompany the printed documents and be returned by post to either the candidate or the funding organisation.

Glossary

This glossary explains common terminology used in the VET sector and in this trainer’s and assessor’s guide.

Access and equity: Applying access and equity principles to training and assessment means meeting the individual needs of learners without discriminating in terms of age, gender, ethnicity, disability, sexuality, language, literacy and numeracy level, etc.

Assessment: Assessment means collecting evidence and making decisions as to whether a learner has achieved competency. Assessment confirms the learner can perform to the expected workplace standard, as outlined in the units of competency.

Assessment mapping: Assessment mapping ensures assessments meet the requirements of the unit/s of competency through a process of cross-referencing.

Assessment records: Assessment records are the documentation used to record the learner’s evidence of competency.

Assessment tools: Assessment tools are the instruments and procedures used to gather, interpret and evaluate evidence.

AQTF: The AQTF is the Australian Quality Training Framework. It was superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011. 
AQTF standards: The AQTF standards are national standards designed to ensure high-quality training and assessment outcomes. They were superseded by the VET Quality Framework and the Standards for NVR Registered Training Organisations in some jurisdictions in July 2011.

ASQA: ASQA is the Australian Skills Quality Authority, the national regulator for Australia’s vocational education and training sector. ASQA regulates courses and training providers to ensure nationally approved quality standards are met.

Authentic/authenticity: Authenticity is one of the rules of evidence. It means the learner’s work and supporting documents must be genuinely their own.

Competency: Competency relates to the learner’s ability to meet the requirements of the unit/s of competency in terms of skills and knowledge.

Current/currency: Currency is one of the rules of evidence. It means ensuring the learner’s skills and knowledge are up to date.

Delivery plans: Delivery plans are lesson plans that guide the process of instruction for trainers.

Dimensions of competency: The dimensions of competency relate to all aspects of work performance. There are four dimensions of competency: task skills, task management skills, contingency management skills and job/role environment skills.

Fair/fairness: Fairness is one of the principles of assessment. It means assessments must not be discriminatory and must not disadvantage the candidate.

Flexible/flexibility: Flexibility is one of the principles of assessment. It means assessments must meet the candidate’s needs and include an appropriate range of assessment methods.

Knowledge evidence: Knowledge evidence is specified in the unit of competency. It identifies what a person needs to know to perform the work in an informed way.

Performance evidence: Performance evidence is specified in the unit of competency. It describes how the knowledge evidence is applied in the workplace.

Principles of assessment: Principles of assessment ensure quality outcomes. There are four principles of assessment – fair, flexible, valid and reliable.

Recognition: Recognition is an assessment process where learners match their previous training, work or life experience with the performance and knowledge evidence outlined in the units of competency relevant for a qualification.

Reliable/reliability: Reliability is one of the principles of assessment. It means that assessment must have a common interpretation.

Rules of evidence: Rules of evidence guide the collection of evidence. There are four rules of evidence – it must be valid, sufficient, current and authentic.

Skill sets: Skill sets are single units of competency or combinations of units of competency that link to a licence, regulatory requirement or defined industry need. They build on a relevant qualification.

Standards for NVR Registered Training Organisations 2011: The Standards for NVR Registered Training Organisations superseded the AQTF in some jurisdictions in July 2011. They are designed to ensure nationally consistent, high-quality training and assessment services for the clients of Australia’ s vocational education and training (VET) system.

Sufficient/sufficiency: Sufficiency is one of the rules of evidence. Sufficiency of evidence means there is enough to satisfy the unit/s of competency.

Training and assessment strategy: A training and assessment strategy must be developed by training organisations for all their training programs. It is a framework that guides the learning requirements.

Valid: The term valid relates to the rules of evidence and principles of assessment. It means meeting the unit/s of competency’s performance and knowledge evidence requirements.

Validation of assessment: Validation of assessment means a range of assessors must review, compare and evaluate assessments and assessment processes on a regular basis to ensure they meet the unit/s of competency assessed. The evaluation process must be documented and form part of the RTO’s continuous improvement process.

VET Quality Framework: The VET Quality Framework superseded the AQTF in some jurisdictions in July 2011. It is aimed at achieving greater national consistency in the way providers are registered and monitored and in how standards in the VET sector are enforced.

�





HAZARD REPORT FORM


Name of person who identified the hazard: 





Brief description of the hazard:  


Location of the hazard: 


Date the hazard was identified: 


Assessment of risk posed by the hazard: 


Recommended action to control the hazard: 


Signed _________________________________ Date ___________________


WHSR signature _________________________ Date ___________________
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