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What is the course?

This course for Certificate II in Applied Digital Technologies is an interactive learning program designed to give the learner the necessary skills to work at an introductory level in the Information Technology industry. A person working at this level would generally display the following characteristics:

· Breadth, depth and complexity of knowledge and skills would prepare a person to perform in a range of varied activities or knowledge application where there is a clearly defined range of contexts in which the choice of actions required is usually clear and there is limited complexity in the range of options to be applied.
· Performance of a prescribed range of functions involving known routines and procedures and some accountability for the quality of outcomes.
· Applications may include some complex or non-routine activities involving individual responsibility or autonomy and/or collaboration with others as part of a group or team.
An individual with this qualification would be expected to:

· demonstrate basic operational knowledge in a moderate range of areas 

· apply a defined range of skills 

· apply known solutions to a limited range of predictable problems 

· perform a range of tasks where choice between a limited range of options is required 

· assess and record information from varied sources 

· take limited responsibility for own outputs in work and learning.
This course has been designed to cover the following units of competency:
	Code
	Title
	Core
	Elec
	Pre
	Lic
	Task

	BSBWHS211
	Contribute to the health and safety of self and others
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	3

	BSBSUS211
	Participate in sustainable work practices
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	4

	ICTICT213
	Use computer operating systems and hardware
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	1, 9

	ICTICT214

	Operate application software packages
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	2, 6, 7

	ICTICT215
	Operate a digital media technology package
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	8, 9, 10

	BSBTEC202
	Use digital technologies to communicate in a work environment
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	8

	ICPDMT3210
	Capture a digital image
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	9, 10

	ICTICT216 
	Design and create basic organisational documents 
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	2, 6, 7

	ICTICT206
	Install software applications
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	6, 8, 9

	ICTICT219 
	Interact and resolve queries with ICT clients
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	4, 5

	ICTICT221
	Identify and use specific industry standard technologies
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	1, 2

	ICTSAS214
	Protect devices from spam and destructive software
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	8

	Suggested units of competency that could be used for ‘safety-net’ purposes when a student is not successful on gaining all ten units of competency within the course. Note, that the following suggestions may only be applied against the elective units and an assessor needs to be aware of unit duplication if the qualification is to be used to gather QCE points.

	BSBTEC101
	Operate a digital device
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	
	 FORMCHECKBOX 


	BSBTEC203
	Research using the Internet
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	
	 FORMCHECKBOX 



In this course the learner takes on the role of a person establishing their own small business as an IT support worker or independent contractor. There are ten tasks, each of which is typical of those types of tasks that a person working at a Certificate II level may be expected to undertake in an IT environment. All the resources that the learner will need may be found in the virtual environment or via the Internet where directed. This should be supplemented by interactions with the teacher or tutor and/or by practical application of skills and knowledge in an Information Technology environment. To support this, the teacher is provided with Observation Checklists/Third Party Reports which may be used to verify the practical skills and “soft skills” which are essential for success in a business environment.
The learner should start with “Take a Tour” which will introduce them to the scenario. To explore this environment, the learner should move their mouse over the items on the desk to see what each does. They can click on the labels to find out more information.
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Task 1 will introduce the learner to the virtual IT environment and the types of things that they would need to consider when setting up a work area suitable for an IT rich environment.
Other tasks mirror real life tasks and processes that the learner would need to do if working at a Certificate II level. These include tasks such as connecting internal hardware devices, sourcing and setting up peripheral devices, processing correspondence and developing marketing materials, developing templates, preparing presentations, creating spreadsheets, administrative tasks such as dealing with customers, completing routine correspondence and responding to client related issues.
Because the Virtual environment is meant to represent and reproduce the interactions, personal organisation and turmoil of a real work environment, the learner will need to think, solve problems and work through situations to achieve the stated task goal. This ‘office’ is designed to prepare learners for going into the workforce and they will need to face the challenges and uncertainties it poses. Remember: The scenario will pose complex challenges just like a real IT environment; this is not a textbook that simply presents the learner with work to do!
What is the virtual business like?

The Office

The Office is meant to represent the learner’s office environment. It contains instructions for each task and provides access to the resources that will be needed to complete each task.   

The office contains several resources that the learner will use:

· A printer, which will provide the learner with a Task Planning Sheet for each task.

· Bookcase folders, which contain most of the resources that the learner will need to complete a task.

· A computer where the learner will find: 

· Email – the learner must check this for each task. Generally, most tasks will be triggered by a request from a client or third party.
· Internet access – this will provide the learner with links which are relevant to each of the assigned tasks.
· A telephone that provides topics for the Discussion or Research Activities.

· The mouse, which will give the learner access to a Virtual Training Organisation where they can access training resources for the software programs that they will use to complete some of the tasks.
Task Planning Sheets

Task Planning Sheets are provided for each of the ten tasks that the learner is required to undertake. These should be printed and used as a guide to assist in the completion of each task. They provide a learning sequence which the learner should follow. It should be noted that the task planning sheets also outline the assessment, in the form of final outputs that the learner must submit to successfully complete each task. The Task Planning Sheets must also be submitted by the learner to indicate that they have completed the task and by doing so, they are verifying that all elements have been independently completed.
Email

Many activities will be triggered by an email from a client or third party. The email icon on the computer screen will provide the learner with access to any emails relevant to the task.
Learning Resources (Bookcase)
The learning resources are provided in several formats. These will take the form of Learning Objects, Microsoft Word documents, PDF resources and HTML pages. The learner will need to work through these resources in the order indicated on the task planning sheet in order to successfully complete the assessable components of the course.
Discussion and research questions (Telephone)
The discussion and research questions form a critical part of the assessment activities for each task. You will need to direct the learner as to the preferred method of completion. This may be via a discussion board, either individually or as a group or, in written form. In addition, you may elect to pose additional questions for the learners which require a response in an online environment.
Internet Links
The Internet icon on the computer screen will provide the learner with links to Internet based information sources which are related to each task. In some cases, the learner will be directed to use these links to assist in the completion of the tasks.

Use of email
There is an expectation that learners using this resource develop a certain level of competence in the use of email. This forms an integral part of the assessment requirements and employability skills for this qualification. In most instances, completed work should be submitted to the teacher via email unless a task requires other options.
Virtual RTO

Each task is supported by a virtual training organisation which will provide the learner with access to workbooks and additional resources for many of the personal skills and information technology applications which they will need to learn to complete the tasks. The PDF documents found here can be printed and used as a reference or stand-alone learning resource.
Where should the learner begin?

To begin, the learner should start by clicking on the relevant task using the links at the top of the screen. Be sure that the very first thing the learner does is to take a tour of the virtual environment using the Tour link. This should occur prior to accessing the tasks.

Starting a task?
The learner should always start each task by checking:
1. The email using the email link on the virtual computer screen

2. The Your task sheet which is the first item in your Bookcase folders.
3. The Task Planning Sheet which outlines the recommended sequence for the completion of tasks. This is accessed via the printer on the desk.
4. The Discussion and Research Questions which can be accessed via the telephone on the desk. The learner is expected to answer these and they are integral to achieving competency.

It is recommended that each of these resources be printed as they provide the learner with the guidelines and expectations for what is expected from each task.
The teacher’s role in the virtual environment

The role of the teacher in the virtual environment is substantially different to that of a teacher in the traditional delivery model. Two main differences exist:

1. The integrated nature of the tasks; each task addresses elements of more than one Unit of Competency. This can pose a challenge for teachers who are used to working in traditional linear training and assessment model.

2. The provision of all learner resources to the learner within the virtual scenario in many ways alters the traditional role of the teacher. The teacher must take on the role of facilitator, guide and mentor rather than as the sole source of knowledge and instruction.

The teacher must focus on guiding the learner through the virtual scenario and in verifying the practical aspects which are critical to the Information Technology environment. While students may meander through the scenario at their own pace, it should not be assumed that the learner will be able to “stand alone” in this environment. It is essential that the learners’ progress be carefully tracked and that structure be provided to guide the learner toward the successful completion of a task where necessary. 

While the virtual scenario lends itself to self-paced learning, this may be neither suitable nor desirable. It is highly recommended that teachers negotiate a work schedule which is suitable for the learner and intersperses the learning tasks with practical aspects and work placement activities. 
Where the scenario is to be used in conjunction with a Learning Management System, it may also be possible to increase the levels of student interaction using discussion boards, blogs or wikis to facilitate peer interaction and sharing. Teachers using the scenario in this environment can to some extent exercise greater control over the learning process and may often achieve significant gains over individual learning modes of delivery.
Managing the Online Learning Environment

For teachers that are taking the first step in delivering learning online, you will find that you will be faced with many opportunities to challenge your teaching or facilitation practice and to develop new strategies for helping your students learn.  

Online learning differs to traditional modes of delivering learning in many ways and has advantages and limitations for learners and facilitators alike.  It is important to be familiar with these advantages and limitations, as it allows you to make the most of the opportunities that online delivery presents.

The following table highlights some of the new ground that online learning enters and some of the opportunities that it opens for teachers and learners, as well as the limitations you may need to be aware of and address.

Table 1:
Comparison of online learning to traditional modes of delivering learning

	Aspect
	Mode of Delivery

	
	Classroom-Based
	Self Paced
	Online

	Purpose
	Impart knowledge
	Generally to impart knowledge
	Enable and facilitate learning 

	Approach
	Teacher-led; Content-driven
	Student-led; Content-driven
	Student-led; Driven by need to know

	Key driver for learning
	Focus on teaching or instruction; Content-driven
	Focus on knowledge acquisition; Content-driven
	Discovery learning ('need to know' main criterion); Outcome centred

	How curriculum is addressed 
	Curriculum directs training design
	Curriculum directs training design
	Problem-based learning addresses curriculum elements

	Contextualised learning
	Knowledge not fully related to workplace context
	Knowledge not fully related to workplace context
	Learners apply knowledge and skills gained anywhere to real workplace tasks

	Information source
	Largely directed by teacher
	Largely directed by teacher
	Provided by everyone, sourced from anywhere

	Learning activities
	Determined by teacher
	Generally limited to self-paced format
	Unlimited

	Learning activity sequence
	Teacher/content led; Lock step progression
	Teacher/content led; Lock step progression
	Driven by the aspect of problem the learner is working on; Learning progresses as problem is addressed

	Application of Social Learning Theory
	Implicit in the context – group dynamics, group motivation, collaborative learning, synchronous learning, role modelling of teacher
	Not built in to learning model
	Built in to learning model but must be driven by teacher. Factors such as motivation, isolation, contact with teacher, must be proactively addressed

	Role of teacher
	Teacher-centred; constant presence
	Teacher as facilitator; intermittent presence
	Teacher as coordinator, intermittent presence, may extend content where required.

	Role of learner
	Mostly passive - content is provided
	Mostly passive - content is provided
	Learner is active and learns in a lateral manner - not linear

	Role of peers
	Teacher can facilitate team activities effectively
	Mostly individual
	Communication technology can be used to facilitate group activities effectively

	Flexibility
	Inflexible in terms of time, place and pace
	Flexible
	Flexible

	Assessment
	Teacher assessment
	Teacher and self assessment
	Teacher, self and peer assessment

	Management of diversity
	Some scope to cater for different learners
	Limited scope to cater for different learners
	Variety of learning resources cater for different learners

	High order competencies
	Not seen as part of content
	Focus on self direction in learning
	Problem-solving, information literacy and self directedness are specifically addressed

	Control of content
	Teacher knows exactly what they have 'given' learners
	Teacher largely has control
	Learners control knowledge acquisition; content is infinite; teacher adopts flexible agenda 


The key differences of online learning delivery that need to be addressed, therefore, are that:

· the learning model encourages learning by discovery.

· worked problems or scenarios are the basis for guiding learners through the content.

· teams can be used effectively but must be handled differently than in the classroom.

· individual learner needs must be identified and addressed to avoid isolating learners.

· teachers and facilitators need to manage their interactions with learners, ensuring that effective feedback and channels of communication are provided.

· communication between learners needs to be encouraged and tools to facilitate this employed.

Discovery learning

Sometimes known as the Constructivist approach, discovery learning encourages the learner to explore a range of ideas and knowledge, driven by the need to solve a problem. 

Discovery learning allows learners to create their own meaning based on their exploration.  They can incorporate the information they retrieve into their current frames of reference, challenge inappropriate existing beliefs and build new frames of reference that fit into the new context.  

This process requires a high level of self-direction, but also develops high order competencies like problem solving and information literacy in learners.

Guidelines for facilitating discovery learning

· The shift away from 'teacher tells' to 'learner discovers' can be very challenging for the learner.  You should gauge the comfort level of each learner and reassure them that although possible uncertainty and confusion is to be expected, support exists if it is required.

· A certain amount of teacher discomfort is to be expected also.  This can be used as an opportunity to reflect on how you might manage the challenge of not having control over how content is delivered.

· Support will need to be given to the learner to prepare them for taking control of their own learning process.

· Because of the unpredictability of the direction in which learners will take, you will need to recognise that the learning agenda needs to be flexible. 

· It is important that you carefully choose learning resources that will guide learners in their discovery.

· It is important to recognise the split between learning and assessment.  Whilst you may feel you have less control over the learning process, you still have full responsibility for assessment. 

· Problem descriptions and the definition of expected deliverables should be very clear to minimise unnecessary uncertainty.

Problem-based learning

Problem-based learning refers to the learning that takes place when people must acquire skills or knowledge to solve a problem.  It is based on the premise that students are more motivated and learn more from working to achieve an authentic goal, than by working on a fact-oriented task. 

It is a form of situated learning, in that the problem and learning tasks are designed to provide a real-world context, allowing more effective learning and better learning transfer.  Well-managed, problem-based learning environments have the potential to increase student motivation, help the development of critical skills and deepen understanding of core content.

Guidelines for facilitating problem-based learning

· There are great opportunities for collaborative learning, so learner interaction should be structured, facilitated and encouraged.

· Because of the strong focus on task-related interaction and behaviour, different levels of ability and motivation will influence task achievement and group cohesiveness.  This will need to be managed both from a task and a group maintenance perspective.
· The process facilitates the interchange of ideas, interpretations and the negotiation of solutions between learners, and learner-learner interaction should be seen as just as important as teacher-learner interaction.

· Access to the teacher can be reduced unless you specifically ensure that access and adequate lines of communication are available.  Because there is still the need for class discussions, this is one means of providing teacher contact.  Clear agreements on communication processes and times may also be desirable.

· Motivation is at risk when learners become isolated or frustrated, so it may be necessary to build in motivating activities to keep the momentum going.

· Learners will develop multiple perspectives on both the definition of the problem and its solution, and this should be encouraged and managed.

· Set a weekly activity where students work in groups of 2-3 (more is not necessarily better) to explore or further develop a solution to a business task.  The activity should call for the students to understand the content and then apply it to the problem before they go to the next class.  The Discussion Board can be used to post the problem definition and/or the solution.  You could print hard copies of responses to questions and distribute these to everybody before class and use class discussions to consider the merits of each solution.  Peer assessment could also be incorporated to provide feedback.

· To enable groups to arrive at a solution, ask regular focus questions to direct their research and explore the material that is necessary to both solve the problem and cover the curriculum.

· Encourage the use of the Business Office resources to seek multiple sources of information to arrive at the appropriate solution.  Learners are required to document some of the additional resources they discover in their Learning Portfolio.  They could also be encouraged to post to the Discussion Board any Internet Sites they find useful.  Be careful to be highly selective of these information sources, as extended information searches can be unproductive and frustrating for students.

· Structure class time consistently so your group knows what to expect and integrate different learning methods into the class discussions. 

· Encourage students to record their learning experiences in a journal.  This could include how they manage accessing information, what learning processes they have used and how they experienced them, and their responses to and reflections on group participation.  This also facilitates high order competencies like reflection and self-analysis.

· Introduce simulation activities, both actual and online, to extend the contextualisation of the learning activity.  For example, client meetings could be held, with debriefings and group reflection after each meeting.  Information gained from these meetings could be used to further refine or add to the problem brief.  This helps learners integrate and communicate their knowledge, and further builds their skills in making decisions and negotiating strategies.
Teams

Some of the competencies that are covered in this course relate to teamwork.  There are some tasks that involve collaboration with other learners.  

In addition to being a specific objective of these competencies, working in teams also enables a range of learning outcomes.  Good teamwork is known to have strongly motivational elements, and it is important to take advantage of these.  Key aspects related to motivation are the participative learning process, the opportunity for task related interaction, team building, the interchange of ideas and the negotiation of solutions.

It is important that you highlight the importance of effective teamwork (both in the online environment and when teams meet face-to-face) and ensure that the team is focused on the process of working together as well as the task to be achieved.

It is an essential element that in an online learning environment, that teams are facilitated through a range of technology. This may include audio conferencing; data conferencing; online discussion boards, blogs and wikis. This may be supplemented by face-to-face interactions if available.

Guidelines for facilitating teams

· Assign teams carefully, considering the learning styles of individuals, personalities and group dynamics.

· Actively schedule group meetings to ensure group participation takes place.

· Refer to and integrate relevant topics from related core competencies into the learning environment.

· Consider developing ground rules, or a code of conduct (a 'netiquette' statement) with the class, so that individual behaviour that impacts on effective teamwork is highlighted.

· Acknowledge and reinforce behaviour that contributes to good group work.  For example, simply thanking students who respond effectively online can help to encourage courtesy and interaction.

· Discourage inappropriate behaviour by dealing with it privately (offline or via email) and referring to the agreed ground rules.

· Reinforce the strengths of effective teamwork, including the group process that is engaged in to solve the problem, to ensure attention is paid to this as well as to the task.

· Create a friendly social environment that promotes group cohesiveness, helps people work together and deals respectfully with inappropriate group behaviour.

· Encourage interactivity by referring student enquiries to other participants, pairing up students with similar interests, encouraging informal discussions, drawing attention constructively to conflicting opinions and encouraging debate.

· Establish ways of using the group as a scaffold or support for learners who have difficulty with a particular piece of work.

Individual learning needs

While it is important to focus on the effectiveness of the group, each learner will also have individual needs and experiences that need to be acknowledged and addressed.  There will be some common characteristics amongst learners in your group.  There are also likely to be strong individual differences. 

You will need to be highly alert to the needs of the individual, as the cues that you would typically be aware of in face-to-face interaction will not be available.  A predominantly online learning environment means that individual learner needs must be both identified and addressed differently.

Some issues relating to individual learner needs are:

· the needs of Industry trainees against those of independent learners.

· access.

· levels of comfort with the online learning environment.

Industry trainee vs independent learner needs

Industry trainees and independent learners have different needs, arising from the environment within which they undertake their learning and from the experiences to which they are exposed. 

Industry trainees are likely to be more isolated and may have trouble connecting with their fellow learners.  They may also experience clashes between the approach taken by their organisations and the approach taken in the Virtual Office.  This could also be manifested in differences between the problems experienced in their work environment and those used in the course.  You may need to carefully select the problems they could work on, and encourage them to use the resources, standards and processes of their own company rather than those defined within the course.

Independent learners may frequently feel they lack exposure to 'real world' problems, a perception which can be corrected by a problem-based learning environment.  You should emphasise that the problems they work on are real world problems, to which they should apply real world standards.

Access issues

There are likely to be real differences amongst your learners in terms of general access to the online environment and practical access issues such as physical disability and language.  

Keep in mind that dependence on technology can exacerbate feelings of isolation for these learners.  It is your responsibility to check that all learners have adequate access and to ensure that any technical problems are addressed quickly.  Establishing teammates for those people who may experience disadvantages in this environment is also a good idea.

Comfort with the Online Environment

If you have novice online learners, extra support may be needed.  Some suggestions could be to:

· make participants comfortable with the system and the software, so that they can concentrate on the task at hand.

· provide time and support for people to learn new software features and become comfortable with the technology, preferably before the module begins.

· develop a study guide or workbook, to address any common technical concerns and identify appropriate procedures.

· develop standards for online feedback to learners' work, such as how feedback can be delivered online.

· encourage novice online learners to work with more experienced peers.

· identify where learner skills are inadequate for independent work in an IT dependent environment and provide ‘gap’ training opportunities

Teacher-learner interactions 

Different approaches to learning, relationships with you as a teacher, levels of motivation and personality will manifest themselves differently in an online environment.  You can ensure these differences are dealt with appropriately, by:

· encouraging an inclusive working and learning environment.

· dealing with teacher-learner interactions effectively.

· monitoring and providing meaningful feedback.

· applying conferencing technology to enhance collaborative learning.

Encouraging an inclusive working and learning environment

You will need to ensure that the group process is optimal for every individual, and that individual needs are met as far as possible.

Dealing with teacher-learner interactions effectively 

The sorts of individual interactions you have with learners in a traditional learning environment, such as observing and monitoring contributions, providing feedback and guiding behaviour, will need to be adapted to an online context. 

These interactions essentially have two purposes:

· to provide support and encouragement

· to confirm work or correct mistakes. 

Online monitoring and feedback have specific characteristics.  It is hard to infer intent and tone from text-based communication, particularly in a class that has diverse membership.  Consequently the fear of public ridicule can stifle participation, as feedback is visible to all and relatively permanent.  The task of observing and monitoring both individual and group behaviour is a challenge, as is tracking the number and quality of communications for each person.  The existence of ‘lurkers’ – people who ‘listen’ but don’t contribute - may need to be addressed.

In a flexible learning context, teachers may also have access to ‘synchronous’ communication with their students, e.g. audio-conferencing, data-conferencing, occasional face to face meetings. This contact should be used to build supportive teacher-student relationships.

Monitoring and giving meaningful feedback

In order to provide an encouraging environment for the learner, it is important to ensure that you give meaningful feedback to the learner.  This may be in the form of guiding the learner through the environment or it may be responding to responses generated by email or Discussion Board.

Providing fast and effective feedback reduces the risk of isolating learners and encourages learners to become actively involved in forums, teams and discussions.  To provide this level of feedback, you should consider the following guidelines:

· respond quickly to each contribution, either directly to the contributor or by referring to their comments in a conference.  Don’t overdo this, though – use your judgment and weave multiple contributions together by responding to several at once.

· accept all comments publicly and deal with exceptions offline.

· avoid humor and sarcasm, especially with a diverse student group.

· don’t be too concerned about spelling, grammar and typing; the purpose of conferencing is to encourage lively and focused discussions.

· acknowledge lurkers and assume that learning is taking place even if no overt contributions are being made.

· avoid an ‘authority figure’ stance, as this can diminish participation, especially amongst adults.

· be prepared to wait several days for responses to your messages, as delays of this length are typical.  Don't rush in to fill every silence with contributions.

· don’t expect too much – if two or three well articulated ideas, issues or points are raised in a particular thread of discussion, this is a good result.

· aim to contribute no more than between one-quarter to one-half of the online material yourself, so that you don't dominate the conference.

· monitor each participant’s amount of contribution.  Suggest that an overactive participant waits a few responses before contributing. Ask less active participants to become more actively involved, or prompt them specifically for responses.  Consider agreeing guidelines for minimum or maximum contributions if necessary.

Applying Internet based conferencing technology to enhance collaborative learning

Conferencing technology is the primary means for communicating with learners in an online environment.  It is therefore important that it is used effectively and that the advantages of using this technology are exploited.  Conferencing technology allows:

· learner to learner and learner to teacher interactions that are independent of time and place.

· the teacher to act as an online learning facilitator, allowing for the modelling of effective teaching, the contribution of special knowledge and insights, the weaving of various discussion threads and course components and the maintenance of group harmony.

· access to a wider range of viewpoints for learners.

· greater opportunities for collaborative learning, with group discussions, reflective activities, mutual learning support activities and collective learning support mechanisms.

· You must also be aware of and deal with the following limitations of conferencing technology:

· problems with computer hardware and reliability of access to the Internet can significantly affect the quality of discussion.

· momentum can sometimes lag as responses go through several rounds.

· quality of group collaboration can be variable, especially with larger groups.

· variability of opinion and familiarity with content can create frustration.

What is the virtual business like?

The Office

The Office is meant to represent your office environment. It contains instructions for each task and provides access to the resources that you will need to complete each task.   

The office contains several resources that you will use:

· A printer, which will provide you with a Task Planning Sheet and Your Task sheet for each task.

· Bookcase folders, which contain most of the resources that you will need to complete a task.

· A computer where you will find: 

· Email – you need to check this for each task. Generally, most tasks will be triggered by a request from a client or third party.

· Internet access – this will provide you with links which are relevant to each of the assigned tasks.
· A telephone that provides topics for your Discussion or Research Activities.

· The mouse, which will give you access to a Virtual Training Organisation where you can access training resources for the software programs that you will use to complete some of your tasks.
Your Task
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This is an overview of the work you are to carry out. It is directly related to your new business. The work must be completed to a level that would be expected from a business owner. This work will be the deciding factor in whether your business is successful or not (or you receive a qualification).
Task Planning Sheets
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Task Planning Sheets are provided for each of the ten tasks that you are required to undertake. These should be printed and used as a guide to assist you in the completion of each task. They provide a learning sequence which the learner should follow.
Email

[image: image4.png]



Many activities will be triggered by an email from a client or third party. The email icon on the computer screen will provide you with access to any emails relevant to the task.

Learning Resources
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The learning resources are provided in several formats. These will take the form of Learning Objects, Microsoft Word documents, PDF resources and HTML pages. You will need to work through these resources in the order indicated on your task planning sheet to successful complete the assessable components of the course.

Internet 
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The Internet icon on the computer screen will provide you with web links to Internet based information sources which are related to each task. In some cases, you will be directed to use these links to assist in the completion of your tasks.

Discussion Board
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Your teacher may ask you to discuss topics online with other students using a Discussion Board. The telephone on your desk houses the questions which are intended for the Discussion Board. Your teacher will tell you which topics to discuss, and whether this will be done online, in groups within the classroom or even individually, in writing. In addition, your teacher may pose additional questions requiring a response in an online environment.

Images
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Any images required in the task will be found at this location.

Virtual RTO
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Each task is supported by a virtual training organisation which will provide you with access to workbooks and additional resources for many of the personal skills and information technology applications which you will need to learn to complete your tasks. The PDF documents found here can be printed or used as a digital file. These resources may be used as a reference or stand-alone learning resource.

Where should you begin?

When you begin, start by selecting the relevant task using the menu in your Learning Management System (LMS). Be sure that the very first thing you do is to take a tour of the virtual environment using the Tour link. You need to do this prior to accessing your tasks.

There is an expectation that learners using this resource develop a certain level of competence in the use of email. This forms an integral part of the assessment requirements and employability skills for this qualification. In most instances, completed work should be submitted to your teacher via email unless a task requires other options.

Starting a task?
Always start each task by checking:

5. Your email using the email link on the virtual computer screen.

6. The Your task sheet which is the ‘paper stack’ item at the office printer.

7. The Task Planning Sheet which outlines the recommended sequence for the completion of tasks. This is accessed via the printer output on the desk.

8. The Discussion and Research Questions which can be accessed via the telephone on the desk. You will be expected to answer these and they are integral to achieving competency.

It is recommended that each of these resources be printed as they provide you with the guidelines and expectations for what is expected from each task.

Note, the table earlier in this booklet showed how some units of competency are covered across more than one task. To achieve competency in that unit, all listed tasks need to be completed to the required standard.

Tasks One – Getting ready for business
Suggested learning process

In Task 1 the learners should:

Prepare for business:
· Explore the Learning Resources available for this task and remember these will assist you in completion of Task 1 (Bookcase folders and Internet links on monitor).

· Read incoming email (Computer).

· Read Your Task (Printer tray).

· Open the Business Planning Document (Bookcase folders).
· Research the requirements for registering a business name and the availability of the business name RAMemberUS IT Services (Internet).
· Research requirements for applying for an ABN (Internet).

· Complete the Business Planning Document – Section 1 (Bookcase folders).

· List the information required for a person to successful register an ABN for a small business.
Identify computer hardware requirements: 
· Read incoming email (Computer).
· Read and print Your task (Printer tray).

· Identify appropriate computer hardware and peripherals suitable for your new business.
· Research computer hardware and peripherals and obtain quotes/pricing (Internet).

· Print out quotes/pricing as required.

· Complete Business Planning Document – Section 2.

· Complete Hardware peripheral quiz (Bookcase folders).
Become familiar with Operating System (O/S):

· Work through the two Learner’s Guides for Windows. (Bookcase)

· When you have finished Windows 10 - Learner’s Guide 1 undertake the O/S Quiz 1. (Bookcase)

· When you have finished Windows 10 - Learner’s Guide 2 undertake the O/S Quiz 1. (Bookcase)

Identify computer software requirements: 
· Read incoming email (Computer).
· Read and print Your task (Printer tray).
· Identify appropriate software to perform the range of tasks indicated.

· Research computer software and obtain quotes/pricing (Internet).

· Print quotes/pricing as required.

· Complete Business Planning Document – Section 3.

Establish a work area and identify and minimise WHS issues:
· Read and print Your task (Printer tray).
· Set up a computer system and take a picture prior to connecting peripherals.

· Connect peripheral devices.

· Take a picture/s of the system with peripherals correctly connected.
· Print or download the Hazard Audit Report template (Bookcase folders).
· Conduct a health and safety audit of your work area (or area identified by your teacher).

· Take photographs of identified risks.

· Complete the Hazard Audit Template.

· Take appropriate action to eliminate or reduce risk.

· Take photograph/s of hazard reduced work area.

Task Two – Promoting your business

Suggested learning process

In this task, you will need to establish the business requirements and use computer hardware, software and peripherals to undertake a range of activities that would be required when starting a business as a small IT contractor. The range of tasks that you will undertake include designing documents suitable for marketing your business.

Design a letterhead and business letter:

· Read incoming email (Computer).

· Explore, read and print as necessary the Learning Resources (Bookcase) and Your Task (Printer tray).

· View Learning object – Parts of a business letter (Bookcase folders).

· Undertake training in Microsoft Word as required (the virtual RTO via the Mouse).

· In Microsoft Word, design a letterhead template using the logo provided. Use your own contact details or create fictitious contact details.

· Using your letterhead template create a business letter that introduces your business to your clients (do not include customer names or addresses, instead leave a space where this information would go).

Complete a mail merge: 

· Learning object – Mail Merge (Bookcase).

· Undertake ‘mailmerge’ training using the resources at the virtual RTO (Mouse).

· Read and print the Mailing List data file (Bookcase).

· Undertake training in Microsoft Excel (the virtual RTO via the Mouse).
· Enter mailing list data in Microsoft Excel. Save this data as Mailing List.
· Using the letterhead you designed previously in Microsoft Word, create a mail merge document.

· Using the Microsoft Excel Mailing List file as your data source, merge your letter.

· Print the first three merged letters and submit to your supervisor (teacher).

Creating a brochure: 

· View Learning object – Creating a brochure (Bookcase).
· Using Microsoft Word, create a brochure advertising the services that your IT business will offer. The range of Units in this qualification may provide a guide. Illustrate your brochure with images which you may source from the Internet or which you may take with a digital camera.

Create a business card:

· Read and print Your task (Printer tray).
· Undertake training in Microsoft word as required (the virtual RTO via the Mouse).

· Access the RAMemberUS logo (Camera).

· Design a business card incorporating your name, business name, logo and contact details.

· Save the card as MyBusinessCard and submit to your supervisor (teacher).

Create a website:

· Read incoming email (Computer).
· Read and print Your task (Bookcase).
· Download and install Kompozer software (Mouse - virtual RTO).
· Undertake training in Kompozer software as required (Mouse – virtual RTO).
· View Learning Object – Website Design Hints (Bookcase).
· View websites relating to web design (Computer).
· Create website for RamemberUS – minimum home page and 2 linking pages - and submit to your teacher.
**Your teacher may substitute an alternative software application. Please discuss with your teacher.

Task Three – WHS in the workplace

Suggested learning process
In this task, you will need to develop your understanding of WHS issues as they relate to employers and employees in the workplace.
Design an Accident/Illness Report Form:

· Access, read and print as necessary Learning Resources (Bookcase) and Your Task (Printer tray).

· Investigate the learning activity, WHS Responsibilities (Bookcase).

· Read and print the Accident/Illness Sample Form (Bookcase).

· Design a suitable report for RAMemberUS. Please ensure that you use the company logo as appropriate.

Respond to an accident or illness: 

· Read and print the email from Tony Sheridan (Computer).

· Access the Accident/Illness Report Form that you completed above.

· Fill out the Accident/Illness Report Form using the information provided. Use current date.
Create a PowerPoint presentation on Manual Handling: 

· Read and print email from Lisa Parsons (Computer).

· Undertake Internet training as necessary on Internet use (Computer – Internet links).

· Using the Internet links (Computer), the learning activities (Bookcase) and your own Internet searching, research relevant information on manual handling issues.

· Undertake Microsoft PowerPoint training as required (Mouse).

· Design a template for your PowerPoint presentation. Be sure to incorporate the RAMemberUS logo. Save this as MyTemplate.
· Create a presentation as per client requirements. You may need to search the Internet for relevant images or take these yourself if suitable sites are accessible.

· Access the RAMemberUS letterhead that you created earlier and write a letter to your client to accompany the PowerPoint presentation. This letter should provide an overview of what information you have provided and should thank the client for their business.

Establish a work area and identify and minimise WHS issues

· Conduct a health and safety audit of you work area (or area identified by your teacher)

· Identify any WHS issues related to your work area and the associated ergonomics

· Take photographs of identified risks and respond on how these issues are to be repaired/removed.

· Prepare a document using the images and responses from the point above.

Task Four – A customer complaint

Suggested learning process

In this task, you will need to develop an understanding of delivering a service to customers, communicating with customers and effective responses to customer complaints. You will also need to develop an understanding of environmental sustainability issues relating to the IT industry and develop policies to minimise environmental impacts of business operations.

In this task, you are to construct a digital portfolio that contains the work you are to present to your supervisor.
Develop a customer service policy for your business:
1. Access, read and print as necessary, the Learning Resources (Bookcase) and Your Task (Printer tray).

2. Work your way through the Communications learning activities (Bookcase).

Customer Service

· What is communication?

· The communication process

· Written communication

· Face-to-face communication

· Using the telephone

· Social interaction and interpersonal skills 

· Working in Teams
3. There are four activities in the Critical Aspects of Customer Service you are to complete. This work forms part of the portfolio you are to assemble for your supervisor in this task.

4. Develop a Customer Service Policy for RAMemberUS IT Services. This should include as a minimum: etiquette, punctuality, customer greeting, telephone answering protocol, dress and appearance. Do some web searching to see if you can find exemplar of this type of policy.
5. Write a script for your office’s telephone greeting and record this. It is recommended that you record this as an MP3 file. Download and install Free HiQ Recorder which will allow you to complete this task.
Respond to a customer complaint: 

1. Read and print the email from Peter Williams, KMC Office Products (Computer).

Use the Internet links provided (Computer) to gather information on how customer complaints are best handled.
2. Design a Customer Complaints Record Form.
3. Use the form you have developed to record the customer complaint.
4. Consider actions appropriate to resolve complaint and list actions and any follow up actions which may be necessary.
5. Access the RAMemberUS IT Services letterhead template that you designed previously.
6. Draft a letter to the customer in response to the complaint.
Develop an understanding of environmental issues: 

· Read the email from KMC Office Products (Computer).
· Access the Environmental Sustainability in a Small Business (Bookcase).

· Read and print the email from GreenIT Certification (Computer).

· Access the Energy Audit document from GreenIT Certification (Attached to GreenIT email).

· Access the Microsoft Excel Energy Audit Template (Attached to GreenIT email).

· Conduct an energy audit of your home or work area.

· Access and print Environmental Sustainability Policy Template (Attached to GreenIT email).

· Conduct research on environmental areas as required (Internet links – Computer).

· Develop policy suitable for a small IT business.
Task Five – A new computer system

Suggested learning process

In this task, you will need to research and quote on computer hardware, software and peripheral devices to respond to client needs. 
Research client requirements:

· Read and print the email from Cameron McKellar (Computer).

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders).

· Research computer hardware requirements to meet client specified requirements.

· Research operating system requirements to meet client needs.

· Confirm that computer hardware will support operating system minimum requirements.

· Conduct research on peripheral devices suitable for client specifications.

· Research software requirements to perform the functions required by client.

Prepare a quote for a client: 
· Select appropriate software options for preparation of a quote.

· Undertake software training as necessary (Mouse).

· Develop a quote template for RAMemberUS IT Services using appropriate software (Hint: Check software templates as a starting point).

· Using costs that you obtained, use a mark-up of 15%, a labour cost of $110 per hour for computer setup and configuration, develop an itemised quote listing hardware, software and peripherals as separate entries. Estimate 1.5 hours for setup and configuration.

· Include an on-site installation fee as a separate line item on the quote as an optional extra. The fee for this service is an additional $70.00 per hour.
Write an accompanying letter: 
· Revisit email from Cameron McKellar (Computer).

· Identify customer information requirements.

· Revise correct letter format as necessary (refer to Task 2).

· Using Microsoft Word, write a letter to accompany quote. Hint: Make sure the letter addresses all client queries.

Respond to a customer email enquiry:

· Read and print email from Rob Tanner (Computer).

· Identify customer information requirements.

· Research antivirus software options (Internet).

· Research security options to prevent hackers (Internet).

· Research anti-spyware options (Internet).

· Research anti-spam options (Internet).

· Develop an email in response to the client and send to your assessor.

Develop a Facebook Security Guide:

· Read and print email from Cameron McKellar (Computer).

· Identify customer information requirements.

· Research Facebook security issues (Internet).

· Use Microsoft Word or similar to develop a security guide demonstrating how to protect your privacy in Facebook as per client specifications.

Develop a social media review:

· Read and print email from Rob Tanner (Computer).

· Identify customer information requirements.

· View the Social Media Learning Object and linked websites (Bookcase folders).

· Conduct web research on social media as necessary (Internet).

· Using Microsoft Word or similar, develop social media review to client specifications.

Task Six – Configuring operating system (OS) and installing software

Suggested learning process

In this task, you will need to research computer hardware, software and peripheral devices to respond to client needs. 

In this task, you also need to install, connect and configure computer hardware to meet client requirements. 

Note: There are strict practical requirements for this task which must be demonstrated consistently over time. You will need to discuss the practical requirements with your teacher prior to commencing this task. 

Design a job sheet for computer repair/upgrade: 

· Read and print email from the Australian Computer Society (Computer).

· Select appropriate design software.

· Design a computer job sheet utilising the information supplied in the email.

· Save this as RAMemberUS Job Sheet – Draft and submit to your teacher.

· Make changes and suggestions as recommended by your teacher as required.
· Resubmit final version to your teacher. This should be named RAMemberUS Job Sheet – Final.

Source and install application software: 

· Read and print the email from Jodie Bailey (Computer).
· Using the Internet, research and locate the required software (Internet).

· Complete a job sheet for each installation task and submit these to your teacher.
· Download the required software and save to an appropriate location.

· Install appropriate software applications using help files or online help as necessary.

· Create simple “How to” manuals for each software application using screen shots to illustrate these.

· Save these in the format “Installation Guide – insert application name” and submit a copy to your teacher.

Establish computer settings to maintain hardware and software ‘health’ and effectiveness:

· Identify computer system settings that will provide effective OS system health, reliability of operations and efficiency of operations.
· Adjust the OS settings to ensure your computers are running at an optimum efficiency and computer security (i.e. firewall, anti-virus, etc.). Record each change you make with a short series of screenshots which you then place into a Microsoft Word document with clear and simple explanations.
Prepare a report for a client: 

· Select appropriate software options for preparation of a report for the customer, Rob Tanner (Computer). You must identify the customer’s information requirements.
· Time your work in this activity so that you may adequately invoice the client for your time and effort.

· Conduct research to identify answers and advice to the topics Rob Tanner has raised in is email to you:

· Research antivirus software options and provide a recommendation (Internet).
· Research security options to prevent hackers and provide a recommendation (Internet).
· Research anti-spyware options and provide a recommendation (Internet).
· Research anti-spam options and provide a recommendation (Internet).
· Research options for social media.
· Form responses to Rob Tanner’s questions and provide advice.
· Develop a report template for RAMemberUS IT Services using appropriate software (Hint: Check software templates as a starting point).

· After conducting research on the topics raised by Rob Tanner, prepare a report, with recommendations, using the template above.

· Using a labour quote of $85.00 per hour for research and report construction prepare an itemised invoice your time responding to his enquiry. 

· Prepare a covering letter to accompany the report and invoice. Using Microsoft Word, write the letter to accompany the report and invoice. 
Task Seven – Prepare for a bank loan

Suggested learning process

In this task, you will be required to develop your knowledge of Microsoft Excel to prepare financial documents for a meeting with the bank manager to discuss a loan.
Prepare Excel spreadsheet:

· Read and print email from Karen Firth, Manager, Westbank (Computer).

· Access, read and print as necessary the Learning Resources (Bookcase folders) and Your Task (Printer tray).
· Undertake Microsoft Excel training as required (Mouse or resources in Learning Resources (Bookcase Folders).

· Read and print Purchases, Invoices and Expenses documents (Bookcase folders).

· Enter the data into a spreadsheet under the headings of Income and Expenses for each month.

· Calculate the Total Income and Total Expenses figures for each month.

· Create formulae to calculate gross profit for each month.

· Create a formula to calculate total profit for the quarter.

· Format the spreadsheet for display.

· Add a heading to your spreadsheet – RAMemberUs IT Services Financials.
Use data to create a graph: 

· Access the data that you entered in your spreadsheet.

· Using the totals figures, create a graph showing total monthly income, expenses and gross profit figures.

· Insert your graph as an object in the spreadsheet.

· Format your graph for display and submit to your teacher for marking.
Use Excel and Word to update client addresses and send Letter of Introduction to new clients:
· Using the Microsoft Excel Mailing List file created in Task 2, add 10 new names and addresses to the end of the address list.

· In Microsoft Word open the Business Letter template that you created in Task 2.

· Undertake Microsoft Excel and Word training as required (Mouse).

· Using Microsoft Word use the Mailing List file to merge with the Business Letter template and print the first three introductory letters for the new clients.
· Save these files and send to your teacher for marking.

Excel (Spreadsheet) Quiz:
· Complete the quiz found in the Learning Resources – Task 7 (Bookcase folders).
Task Eight – Protecting computers from destructive software

Suggested learning process

In this task, you are asked to organise and support digital communication with a client body ensuring their digital security and efficiency.

Preparation:

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders).
· Complete the e-learning course on Protecting Your Devices (Learning Resources in Bookcase folders).

· Collect your completed course tasks into an e-portfolio. This must be sent to your manager (Teacher).

· End of course project consists of three screen capture videos:

· Demonstrate your ability to update the antivirus software and if in use, spam filtering software. You are also required to check and adjust the settings of a computer to ensure these are set to provide maximum security and protection to the computer. The areas to be covered are included in this short course.
· Detect and remove at least one piece of spam from a computing device; and,
· Detect and remove malware (which could be a virus) from a different computing device.
Field’s Accountancy – Issue 1:

· Read and print email attachment from Mark Hamden (Computer).

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders)

· You are encouraged to research information to support your work in developing a policy position for the Field’s Accountancy company (internet). 

· An example of a policy document for Field’s Accountancy can be found in the Learning Resources area – it is called Policies and Procedures: Digital Security (Learning Resources).

· Construct policy positions of no more than 2 A4 pages for Safe Internet Use.
Field’s Accountancy – Issue 2:

· Read and print email attachment from Mark Hamden (Computer).

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders). You will need to become familiar with the style guide for a Short Report (Learning Resources).

· You are encouraged to research information to support your work in developing policy positions for the Field’s Accountancy company (Internet). 

· Your recommendations with explanations are to form a short report to Field’s Accountancy management team. The report is to cover the issues of:

· The protocols and methods of digital communication by Field’s staff not being consist over time or across different staff members.
· The security of the information being shared by staff clients.
· The lack of records of this communication which will cause difficulties and vulnerabilities in the future.
· A lack of understanding or clarity as the purpose and methods of official company digital communication.
Field’s Accountancy – Issue 3:

· Read and print email attachment from Mark Hamden (Computer).

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders)

· You should research information to support your advice to the Field’s Accountancy company (Internet). 

· You are to provide advice on what settings the client should have on their workstations’ Operating System to maximise their protection from potential hackers and malware. 
· This information is to be shared with the client in the following ways:

· A brochure displaying the setting areas and their configuration to prevent malware, hacking and viruses.
· A presentation (PowerPoint) showing how to be how to identify possible spam and how to set Outlook settings to minimise its collection in worker intrays.
· A brief fact sheet that explains the process when a security threat to a computer’s operation and safe storage of data is identified.

Field’s Accountancy – Issue 4:

· Read and print email attachment from Mark Hamden (Computer).

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders)

· You are encouraged to research information to support your work in providing recommendations to the Field’s Accountancy company (Internet). 
· You are to prepare a recommendation on what antivirus software to install on each of the Field’s Accountancy workstations. Also provide an explanation of why this software package is the best for that company. 
Task Nine – Preparing digital images

Suggested learning process

In this task, you will need to develop your knowledge of PhotoFiltre to enhance your photo editing skills. You will need to download and install PhotoFiltre and use the help files as required to develop your skills. You will need to edit a series of images to meet the needs of a client and share these with other team members (classmates) for their feedback and comments via a common social media site. This task may best be done as a collaborative project.

NOTES: 1.
This task may be done in conjunction with the image editing component of Task 8. Please discuss this option with your teacher.

               2.
While this task specifically makes use of PhotoFiltre, you may wish to use an alternative image editing program. Please discuss this with your teacher.

Develop a social media site:

· You are to work in a team of no less than three for this part of the task. If this is not possible, you will need to gain special approval from your teacher for independent work.

· Assess social sites considering the project goal.

· Review social media learning object from Task 5.

· Access and select preferred social media site as a share workspace.

· Register and create site and establish presence (either individually or as a group).

· Establish security parameters for site in consultation with your teacher.

· Later in the task, you are to upload your images to the site and seek feedback from others.

· Prepare a series of screenshots (3) of social media site at key points in the project.

Locate, download and install PhotoFiltre:
· Read and print email from Andrew Reid. (Computer)

· Access, read and print as necessary the Learning Resources and Your Task. (Bookcase folders)

· Locate and save PhotoFiltre installation file. (Internet)

· Using a screen capture video app, record your installation of PhotoFiltre, with an audio commentary, onto your computer.

· Install PhotoFiltre to your computer.
Edit digital images: 
· Access email from Andrew Reid. (Computer)

· Access the digital images from Andrew Reid. (Camera)

· Refer to the image adjustments required by the client. (Andrew’s email)

· Adjust images to meet client requirements.

· List steps that you used to edit each image on the accompanying Digital Image Adjustment Record Sheet. (Bookcase folders)

· Upload your edited images to the shared social media page and seek feedback on your work If you can improve your work based on the feedback, do so.

· Print final images and submit to your supervisor (i.e. teacher).

Prepare an invoice and email: 
· Access an invoice template from the Internet. (Internet)

· Construct a company Invoice template adding the company logo to the invoice. (Logo – Camera) 
· Complete the invoice charging for the number of hours this task has taken at $65.00 per hour with a 10% GST on the total amount being charged. 

· Prepare an email to Andrew informing him what action you have taken to edit each image. Add the invoice to the email as an attachment. You do not need to send the email, simply prepare as a draft and take a screenshot of it.
Task Ten – Capture digital images
Suggested learning process

In this task, you will need to clarify and follow client briefs, prepare photographic shoots, capture digital images, adjust and edit photographic images and arrange delivery to clients. 

NOTE:        While it is recommended that the editing occurs with either PhotoFiltre or GIMP, you may wish to use an alternative image editing program. Please discuss this with your teacher.

Preparation:

· Access, read and print as necessary the Learning Resources and Your Task (Bookcase folders).
· Complete the e-learning course on Capturing Digital Images (Learning Resources in Bookcase folders).

· Collect your completed course tasks into an e-portfolio. This must be sent to your manager (Teacher).

· Complete the Digital Image quiz (Learning Resources in Bookcase folders).

Local Promotion Group:

· Read the email from Melissa Brady seeking you to complete a small photography project for a local promotions group. Download and read the Photo Brief she has provided (Email).

· Analyse the brief and plan you shoot in your local area. 

· After conducting the shoot select the eight images you are going to work on and submit to the client. 

· Using the photo editing software you have negotiated to use, edit and adjust the images to make these the best that they can be and address the standards provided by the client, e.g. size, file format, balance, and other factors in the composition of the images.

· Record your adjustments and edits that you make to each image in the Digital Image Adjustment Record Sheet (Learning Resources in Bookcase folders).
· When images are ready, negotiate with your supervisor on how the client’s requested images along with the Digital Image Adjustment Record Sheets are delivered to the client. Your supervisor (i.e. your teacher) will inform you of the delivery process.

Chocydodah request:
· Read and print email from Robin Nesbett at Chocydodah. (Computer)

· Download and complete a Photo Brief based on his email (Learning Resources in Bookcase folders). You will need to do some research on what appropriate sizes for use in a poster (A2 size) and for websites/social media outlets are and work to these recommendations.
· Send Photo Brief for Chocydodah to your supervisor (i.e. teacher) for comment and review.
· On return of the supervisor’s comments adjust, if necessary, your Photo Brief.

· Gather the necessary equipment and items and conduct a studio style shoot on three chocolate products.

· Using a photo editing software package you have negotiated with your teacher, edit the images to the specifications set in the Photo Brief.

· Record your adjustments and edits that you make to each image in the Digital Image Adjustment Record Sheet (Learning Resources in Bookcase folders).

· When images are ready, negotiate with your supervisor on how the client’s requested images along with the Digital Image Adjustment Record Sheets are delivered to the client. Your supervisor (i.e. your teacher) will inform you of the delivery process.

· Prepare a business document to Chocydodah explaining why you selected the three products provided in the accompany package and thanking them for the business.
Assessing in the virtual environment

The virtual environment can pose several assessment challenges to teachers not familiar with an integrated delivery and assessment model. Unlike traditional linear models of delivery, the content, process, underpinning skills and knowledge and assessment cannot be readily separated. Consequently, the teacher must change their mind set in order to successfully assess the learner in this context.

In making assessment judgments, the teacher must not only assess the final “product” of student learning. While documents produced may represent a skill, they do not adequately assess the underpinning skills that went into the task nor, do they reflect the task management and contingency skills.

To successfully assess in the integrated model, the final product must be considered the skills and knowledge that a student must gain to complete the task; the task management skills that are required and the process and contingency skills which all contribute to a successful outcome. The assessor is encouraged to refer to the Competency/Task Matrix (Attachment 1) and the Task Planning Sheets (Attachment 2) in conjunction with the student task products when making assessment judgments.
It must also be noted that the virtual scenario, whilst a vast improvement in reflecting an actual workplace environment when compared to traditional linear training and assessment models, is not an actual workplace environment. It is recommended that, to verify the soft skills which are a critical aspect of any workplace that some level of work placement and/or observation is undertaken to verify student skills. 

Verification of skills and abilities in an actual workplace environment may be best achieved through an Observation Checklist/Third Party Report which can be undertaken by the assessor at any stage of the course. This can be used as supplementary evidence to support assessor judgment. 
